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Dear Students,

Congmrulations Jor choosing to study human rights this year and for choos-

ing to use Rights in Deed as your coursebook. We are hoping this programme
in human rvights education will help you to understand better your fundamental
vights and freedoms as both Romanion and European citizens. It should also
enhance your knowledge and understanding of democracy and of rights in
action. You will be exposed to authentic case studies from Romania and from
other countries of the world that you will be invited io analyse carefully and
critically in order to arrive at your own opinions. You will see how respect for
human rights goes together with assuming responsibility for own actions and
with making an effort to find remedies to problems. The values promoted in this
coursebook and shared with billions of people world-wide, include: respect for
diversity, truth, justice, human dignity and freedom of expression. We believe
that our commitment and coniribution to these values will make this worid a
better place.

In the '3 Rs' lesson in each unit you will be encouraged to revise what you have
learnt in that unit. You will also be encowraged to take responsibility for your
own learning and for developing an informed and critical response to issues of
the contemporary world that concern us all.

By having your own say in the section: 'Give us a voice!’ in each unit, you will
be contributing to a survey that has been carried out in several countries
around the world: Croatia, Hungary, Morocco, Russia, Romania, UK and USA.

Before you start the course, look carefully through the overview of contents. You
can make your own choice of what to study in some of the units in the book.
Discuss with your fellow students and with your teacher; and choose one lesson
out of the ones marked with a star (%) in unit 3, and two lessons out of the ones
marked with a star (¥) in units 2 and 4-10.

By studying this coursebook you will develop further your English language
skills and competencies in general. You will also develop, in particular, your
ability to communicate in the fields of social sciences and human rights.

We hope you will enjoy this course and also find it useful,

Tell us what you think! Your opinion IS important! Please send us your com-
ments at.

The British Council, Calea Dorobantilor 14, 71132, Bucuresti with the mention:
Human Rights Textbook project

We wish you luck as you embark on the challenges which lie ahead of you.

THE AUTHORS
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Lesson 1

i GETTING STARTED

What are human rights?

m What do you remember? Read the following and say if any idea is new to you.

Human rights are basic standards for a life lived in dignity, which ailow individuals and communi-
ties to develop fully. They establish what a person should be, have and do just for the very simple
reason that they are human beings. People have rights because they are human beings and they can-
not be deprived of their rights by anyone for any reason.

nl{uman Needs, Human Wants and Human Rights
@D What is the difference between things which people need and things which are what people
want?

& Separate the following into needs and wanis:
bread, television, home, books, chocolate, job, garden, radio, a friend

@D What relationship might there be between human needs and human rights?

TnfoBOX

Some Basle Human Needs

Some Baslc Human Rights

a home, clean water, enough to eat, a safe environment,
protection from violence, equality of opportunities,
livelihood, understanding, recognition.

food, water, air, rest, security, love,
friends, family, trust, respect,
education, health care.

@D Select two basic rights from the list above and answer the question.
What might be the consequences of the violation of some basic human rights?

mCharacteristics of Human Rights

@D People are similar, but they are also different. Between people there are physical,
psychological, cultural and social differences.
Should different people have different rights? List some arguments for and some against,

& Are there circumstances when a person might give up on his or her rights? Explain.

& Can anybody take away someone else’s rights? Could a person respect some rights and violate
others? Explain your reasons,

Human vights are:
- inherent to each person.: a person is born with rights;
s universal: afl people in the world have the same rights;
« inalienable: rights cannot be taken away;
+ indivisible: they are inseparable.

12 / Introduction

AVl Categories of Rights

Put each right listed below in the proper column:

Civil and political rights i
(“liberty-orientated”)

Economic and social rights

(*security-orientated™) Sulfans e

- life, liberty, justice, equal treatment

- freedom of opinion, beliefs, speech

- freedom from slavery, torture, arbitrary
detention or degrading treatment

- private property, ptivacy and family life + social protection and security

- peaceful association and assembly = cultural life, rest and leisure

duphox : =

The philosophy of human rights has roocts in the 17th century in the works of thinkers such as John Locke
(16321704}, the famous English philosopher whose ideas were taken as madels for the US Constitution. John
Locke strongly believed that people bave rights to live securely, to own property and to be free. Property, frae-
dom and equality are natural rights which belong to any person, simply because they are human beings.

In the absence of government paopie might enjoy total liberty, but also they would have to protect themselves
and to be their own judges. The nead for greater protection of people’s natural rights is a rsason for the creation
of a government. Govemnment also has 10 be the subject of control and even abolition by the citizens.

* participation in government

» health, education

+ decent standard of living

* choice of cmployment, fair pay

Human Rights and Democracy

@D The respect for human rights is usually associated with a democratic society.
What is democracy? Choose the correct definition from the statements below:
» Democracy is a system of government based on people’s participation in the decision making process.
» Democracy means the power of the poor.
* Democracy is the power of the majonty and the obedience of the minority.

& Work in groups of four to identify what makes a society democratic.
Complete the ideas below. Share your group opinions with those of the other groups.

{ In a democratic society:

* the power belongs to ...
+ the power is exerted by ...
* representatives get the power through ...

« the following participate in the decision making
Process ...

* human rights and freedoms are ...

* minorities are ...

€3 The constitutions of many modern democratic states include a Bill of Rights. These identify
the rights of citizens. Discuss with your classmates the differences between human rights and
citizen rights.

€D Even though people have human rights, are they always respected? Explain,
€ Could a person have human rights, but not citizen rights? Explain.

@C.ould different persons have different human rights? Explain. Could different persons have
different citizen rights? Explain.

&P Whaose legal responsibility is human rights protection? Whose responsibility is the protection
of citizen rights?

€D Winston Churechill, the British Prime Minister between 1940-1945, used to say: ‘No-one pre-
tends that democracy is perfect or all-wise. Indeed, it has been said that democracy is the worst
Jorm of Government except all those other forms that have been tried from time to time’,
{House of Commeons, 11 Nov, 1947)
Why do you think he said that?

What are human rights?/ 13



WO\ Human rights documents

@D Remember? Read the following and say if any piece of information is new to you. If so, which?

As a resuit of the centuries-old struggle for freedom and justice, important documents like The
Declaration of Independence, Magna Charta Libertatum, Declaration of the Rights of Man
and the Citizen, The Romanian Constitution (1866) and The Bill of Rights were adopted.

& Work in pairs. Complete the blank spaces with the right document.

¢ In 12135, in England, King John had to sign the.................. , the first known European document
on human rights. According to this document no freeman shall ever be taken or imprisoned or
exiled without a right judgement bascd on the law.

¢ In 1689, in England, ................... was enacted to protect the Parliament’s sovereignty and the
rights of individuals against the powger of the King,

@ Lhepem. 2.5 ... 2 adopted in 1776, in the USA, is the basis of American democracy. It states that
all men “are created cqual” and have the right of life, freedom and happiness.

# In 1789, in France, the National Assembly adopted the ... ... ................. which contains the basic

rights guaranteed by the state to its citizens.

@ The .....vcecvereeeinns, adopted in 1866 in Romania, states that all people are equal and they can
be judged only in legal forms.

&) What are the rights recognized and guaranteed by these documents? What kind of rights are
they?

Even if these documents were extremely important, they were exclusive, because they protected the
rights of only some categories of people. What categories of people were excluded?

@D Read the stories below. Which are examples for the struggle for freedom and justice? Identify
who would benefit from that struggle?

o In 1753, Olaudah Equiane was kidnapped in Nigeria and enslaved at the age of ten. He was
wransported to the West Indies and afier many experiences of great suffering he bought his free-
dom, when he was 21. He eventually became leader and spokesperson for the black community
in Britain.

o Anne Haslam was born in 1829 in Co. Cork. She wanted equal pay and equal opportunity of
employment for women. She also campaigned for women's rights to higher education and part-
nership in government, In 1876 she formed the first Irish suffrage society in Dublin which
campaigred for the vight to vote for women. In 1918, when she was 89, Anne Haslam voted for
the first time in a pariiameniary election.

¢ Rosa Parks was born into a working class family in the southern states of the USA, in 1914. She
took part in the mass campaigns to get equal rights for black and white people.
(after NUNCAMAS, Amnesty InternationalyTrocaire, 1993)

14 f Introduction

Lesson 2

& The right to vote has been denied to women over a very long time and continues to be denied
to some women, such as in Saudi Arabia, even in 2001,

1. Check the chart below to find out;

a) when and where women got to vote for the the first time
b) when women got the right to vote in Romania.

| _Yea: States Year | States =
: ]E93- _I;iew Zealand 946 Romat_lia s
1994 | South Africa 1920 Unilez States of America (white women only)
dl94_9_. China 19_55 Greece
1928 | United Kingdom 1960 | Canada
1944 | France o 1976 | Porlugal
1918 | Awustria, Germany, Russia 1945 | Hungary, Italy

2. What is the most surprising information you get from this chart? Why?

What is the Universal Declaration of Human Rights?

On the 10th December, 1948 the General Assembly of the United Nations adopted the Universal
Declaration of Human Rights [UDHR]. The UDHR sets out a list of fundamental rights for every
person in the world regardless of race, gendet, religion, social origin or political beliefs.

@®» Work in pairs, List all the rights you think you have,
& Compare your list with the UDHR. Which one is longer and why?
&> Why do you think the UDHR is considered universal?

€D There are people who consider that the UDHR promotes Western European values and way
of thinking. They call this ‘cultural imperialism’ and ask for the right to preserve and promote
their own cultural rights.

a) Work in pairs. Read five articles from the UDHR and establish what kind of traditions
these articles could violate and if this fact is acceptable or not.

b) Share your opinion with the class. What is your class opinien about the universality of the
UDHR?

m Other United Nations Human Rights Documents

After 1948, other important Human Rights documents have been adopted:

* Convention Relating to the Status of Refugees, 1954

* International Covenant on Economic, Social, and Cultural Ri ghts, 1965

* International Covenant on Civil and Political Rights, 1966

* International Covenant on the Elimination of All Forms of Racial Discrimination, 1969

* The Convention on the Elimination of All Forms of Discrimination Against Women, 1979
* The Convention on the Rights of the Child, 1989

* Vienna Declaration, 1993

Why were these documents necessary after the UDHR was adopted?

Human rights documents /15



year project

The Human Rights Temperature of Your School
(adapted from Social and Economic Justice: A Human Rights Perspective by Shiman, D., 1999, University of Minnesota,
Human Rights Resource Cenier)

This survey is your class project for this year.

Steps in conducting the first stage of the survey:

» Do the first stage of the survey in October.

« Work in groups of four. Each group interviews about 40 students from different grades.

« In your group divide the number of students to be interviewed among yourselves. Each of you will
then interview about 10 students.

* Set a period of time (e.g. 4-5 days) for interviewing the students.

» Read the Guidelines for Conducting Your Survey on the next page.

- Explain the task attached to the 10 statements below to each student you interview,

« Put down all the answers from the 10 students in the blanks after each question.

» In the next class get back in your group and put all your answers together,

« Do the caleulation of the average results for your group for each question, as shown in the box on
the next page.

+ Cheose one member of your group to work with representatives of the other groups and calculate

the average results per class.
» Make a display of the questionnaire and the average Human Rights Temperature of your school.

Don’t forget to mention the period of time in which the survey has been conducted.
» Make an action plan to improve the Human Rights temperature of your school (for points of an
action plan, see IV, p. 75),

Read the following statements and choose one degree from those below according to your
views about each statement:

0°C = no/never; 1°C =rarely; 2°C =often; 3°C = yes/always

1. In my school students are safe and secure ....vecviineens e.g 2% 1%, 3% ...

2. In my school students are not discriminated against because their life style choices ......

3. In my school all students have equal access to information, resources, activities and accom-
modation provided by school ........

4. In my school, we try to solve conflicts, when they arise, through non-violent ways ........

5. In my school no student is treated or punished in a degrading way ..........

6. In my school there are rules to be respected by everyone ..........

7. In my school, until a student’s guilt is proved, he or she is presumed innocent .........

8. In my school my personal possessions are respected .........

9, In my school I have the freedom to express my beliefs and opinion without fear .........

10. In my school students have the opportunity to participate in the school decision-making

process .....

OPTIMAL HUMAN RIGHTS TEMPERATURE = 3 HR®
OUR SCHOOL’S HUMAN RIGHTS TEMPERATURE = .... HR®

16 / Introduction

School Year Project

Guidclines for Your Survey - Conducting Interviews

+ Choose the 10 students you are going to interview carefully. Variety makes the results of your
survey more reliable. If possible, sclcct interviewees of different age, sex, ethnicity, temperament
or other aftributes.

4 Explain to them the purpose of the survey.

+ Answer any queries they might have,

+ Ask their permission to record their answers.

| ¢ Explain to them that their names will remain confidential and that you are only interested in
the general results of the survey.

# Read each of the statements clearly to your interviewee,

4 Give them time to think.

+ Do not try to influence their answers by giving your opinion.

# Do not criticize their answers.

4 Thank each student after you finish the interview.

+ Tell your interviewees when you think the results of the survey will be displayed and invite

them to come and look.

Guidclines for Your Survey - Conducting Group Discussions

If you decide to conduct your survey by organizing a group discussion with some or all of the

interviewces, you may find the following uscful:

¢ Consider all the notes above for conducting an interview.

e Put up a list of rules that all participants in the discussion should observe. They can refer, add,
or make changes to it if necessary.

¢ Listen to the person who is speaking.

® Only one person speaks at a time.

* Raise your hand to be recognized if you want to say something.

| ® Don’t interrupt when someone is speaking.

* When you disagree, make sure you criticize the idea, not the person.

® Don’t laugh when someone is speaking {unless they make a joke).

® Encourage everyone to participate.

{Human Rights Resource Center, University of Minnesota)

Example of calculation:
Question 1: 40 students interviewed by group L.

10 students answered 3 3x10 =30
20 students answered 2 2x20 =40
10 students answered 1 1x10 =10

Total = 80

80:40=2

The average HR temperature of the school taken by group 1 for question 1 is 2 degrees.

The second stage of the survey:
* Repeat the survey in February, Review your action plan. What was good in your action
plan? What was not good in it? What would you change?

The final stage of your year survey:

* Repeat the survey in June. Compare the resnlts. Has the human rights temperature of your
school improved?

* How could you improve further the Human Rights temperature of your school?

School year project | 17
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J§ KNOWING YOURSELF

LESSON

Your ID, please!

People s main task in life
is to give birth 1o themselves.

ERiCH FROMM

@D Look at some attributes of a person’s identity and work with your partner to answer the

questions below:
+ sumame + gypationce «marks (e.g. molas)
+first name(s}) + blood type + colour of your eyes
*nickname + 50X +colour of your hair
+ citizenship + parents + mother-tongue
+ gthnicity + disabilities + other languages you know
+date of birth / birth sign * DNA* +fingerprints / foolprints
+religious faith «friends +character
* haight « skills + place of residence
* wsight + prized possessions +role in society
+ oolour of skin + likes « aftitudes / opinions / beliets
+schooling / profession + dislikes + membership of different groups

*dooxyribonucleic acid {the chemical in the cells of animals and plants that carries genetic information)

a. Which of the atiributes above can be modified at will?

b. Which would you modify for yourself? Why?

c. What are your multiple identities (as a member of different groups, such as family, class, town/

city, country, continent)? e.g. I'm my parens’ son, my uncle’s nephew, a Grade 10 student in Arad,
@ Romanian citizen of Serbian ethnicity, a Greek-Orthodox, a European.

@ Read the text below and work with your partner to list the factors that determine a person’s

identity:

As we mature, we develop a sense of our identity by noticing how others, particularly ‘the significant
others’, perceive us and what expectations they have of us. This is how we build a picture of ourselves.

Moreover, we realize that we are also defined as
members of a particular group. We do it by under-
standing the values and the moral rules of the
culture in which we are growing up.
Qur identity is not static. In every situation of
personal crisis we go through a process of decision-
making, choosing more or less freely a particular
course of action. Our given characteristics and
experience, situations over which we have little
control, influence the decisions we make. The way
: we resolve such crisis situations is the main factor
determining what we make of ourselves.
Therefore, anybody’s identity involves conflicts,
tensions and contradictions. We often feel we are
pulled in different, sometimes even opposite,
directions, As any person’s identity is complex
and dynamic we need to understand and respect
the pressures people are under and the choices they
make or not; just as we expect others to do with us.

18 / Unit1

Lesson 1

order of importance to you:

@ Rank the factors you have identified in order of importance to you.

@D These are some of the things that make people feel self-confident. Rank them from 1 to 10 in

[ feel proud of myself
1 be trusted

[ 1 choose my own friends
[ 1 ¢hoose my own career
1 be listened to

are made

[ 1 know what's going on in the world
[ | know what's going on in my family
[ be consulted when decisions concerning me

[ 1 have a home, food and clothes
[ 1 get medical care when neaded

A

%(%

¢ udm aﬂdi

“a\l"“r’ a hard time
d"u\e momeny

1“3““5 fOr

A
How I see myself;

b=

(Adapted from Holdeo -

EIHRN Sixth Intemnaticnal Summer School, 1999}

B
My ideal self;

@& a. Fill in columns A and B in the chart below with 3-4 adjectives. Use the spaces provided.

C
How the others see me:

P B e

1
2.
3.
4

b. Ask for the opinion of 3-4 of your classmates to fill in column C,
c. Compare for yourself the descriptions in the three columns. Bear in mind that the closer
these descriptions are, the more self-confident you should feel.

example:

Work with your partner and de¢ the following:

@D Read Article 2 in the UDHR and say if it also refers to you. Why / why not?
&) Say in one word what each of the Articles 15, 16, 17, 18, 19, 26, 27 in the UDHR refer to. For

Article 18: Everyone has the right to freedom of thought, conscience and religion; this
F:‘fgﬁf includes freedom to change his religion or belief, and freedom whether alone or
in community with others and in public or private, to manifest his religion or belief in
teaching, practice, worship and observance.

— | faith

conclusions to the class:
1

In cases of adoption, a child’s
name 18 changed. Answer these
questions:

a. What other attributes of the
childs identity might be
changed by adoption?

b. Which of the child’s rights
might be infringed if they are
oo young to make a deci-
sion?

2

Very poor parents or those liv-
ing in remeote rural areas do not
always register their children at
birth. Answer this question;

Which of the childs human
rights are going (o be violated

if they are not registered at
birth?

Choose one of the situations below and discuss it in groups. Refer to the UDHR. Report your

3

Choose one of these attributes:
colour of skin/cthnicity/disability
and answer these questions:

a ln what way can this
attribute be threatened or
mocked at by others. Why?

b. Which right in the UDHR
would be violated in such
cases?

Your ID, please! /19
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BN What are they doing to me?

Discussion points:
a. Is intelligence part of a person’s identity?
b. Do other people think it is? Give examples.

Have a look at the chart below showing the theory of the eight intelligences and work in
pairs to decide:
a. which of these intelligences has traditionally been considered ‘superior’ (think of what you neeg

to pass your exams!)
b. which of them are usually called “talents’, often in a derogatory way.

: : : i How good am I?
Type of intelligence and what it means: (on a scale of 5- 1)

Baodily- - Tam good at sewing / fixing things / making things m
Kinaesthetic = I can dance / do sports
Intrapersonal » T am aware of my own feelings

- I use self-knowledge to improve myself )
Interpersonal « T understand how others feel and I care

= I make friends casily
Linouistic - [ use words casily to express meaning in different areas

< « I learn languages casily
Logical- « I approach any problem logically
Mathematical - | recognise patterns in what happens around me easily
Musi » I can hear even the faintest sounds in the environment
usical « I sing / play an instrument / have a good rhythm
Spatial + I find my way easily in an unknown place
P » I perceive or draw the visual world accurately
. - 1 am sensitive to the natural world

INAERISS » [ see connections in the plant and animal kingdom

@& Decide what your dominant intelligence(s) is / are by filling in the chart above.

@D Read this quote and decide how statements A, B and C

below, derived from the theory of the eight intelligences,
bear on human rights issues:

Tt is of the utmost importance that we recognise and nuriure
all the varied human intelligences, and all of the combinations
of intelligences. We are all so diffevent largely because we all
have different combinations of intelligences. If we recognise
this, I think we will have at least a better chance of dealing
appropriately with the many problems we face in the world.”

The Bab NSWSs is

Howard Gardner, author of the theory of the eight intelligences
in Frames of Mind, 1993

B Intelligences can be developsd through encouragement and instruction,

have in order to be considered intelligent.

€ There are many different ways to be intelligent as there is no standard set of atiributes that one must.

F_""’

Lesson 2

—————————————

a

Read this text and work with your partner to answer the two questions below:

You were born with cettain genetic dispositions but it is the environment which is responsible for the
way your intelligence actually develops. For instance, you may have been born with a great talent as
a pianist but if you never get close to a piano you will never become a pianist. Similarly, children in
very poor families, refugee children, as well as orphans, often have poor school results not because
they are not intelligent, but because they often live in a disadvantaged environment. In medium- and
high-income families, children are helped to develop by their parents, their grandparents and private
tutors, they have easy access to books, the TV, even a PC, whereas very poor children, refugee
children and orphans rarely enjoy these economic advantages, unless society does something to help
thern grow up to their full potential. The data at birth and the process of socialisation combined
explain why we are what we are and, especially, why we are so different.

a. What is socialisation?

b. Which of these have influenced
the development of your intelligence:

frisnds
role modets

church
the media

family
school

@D Read this text and find the moral of the story:

Start with a cage containing five apes. In the cage, hang a banana on a string and put stairs under it.
Before long, an ape will go to the stairs and start to climb towards the banana. As soon as he touches
the stairs, you spray all of the apes with
ice-cold water.
After a while, another ape makes an
attempt with the same result, then
another, so all the apes are sprayed with
cold water. This continues through
several more attempts.
Pretty soon, when another ape tries to |
climb the stairs, all the other apes try to
prevent it.
Now, turn off the cold water. Remove
one of the apes from the cage and
replace it with a new one. The new ape
sees the banana and wants to climb the stairs. To his horror, all of the apes attack him.
After another attempt and attack, he knows that if he tries to climb the stairs, he will be assaulted.
Next, remove another of the original five apes and replace it with a new one. The newcomer goes
to the stairs and is attacked. The previous newcomer takes part in the punishment with enthusiasm.
Again, replace a third original ape with a new one. This one also makes it to the stairs and is attacked
ser_iously. Two of the four apes that beat him have no idea why they were not permitted to climb the
stairs, ot why they are participating in the beating of the newest ape. After replacing the fourth and
fifth original apes - all those apes who were once sprayed with cold water - all of the apes have been
replaced. Nevertheless, no ape ever again approaches the stairs. Why not? Because that is the way
they have always done it, and that is the way it has always been around here.

(Anonymous, via c-mail, reproduced from Bind, the Newslewer for Girl Child Programming in Kenya, July-Sept. 2000)

THEY von't know . € Work in groups to tell each other a real story that has the same moral as the story above,

Read the statement below and say in what way it relates to the theme of identity.

‘The most powerful weapon in the hands of the oppressor is the mind of the oppressed.’

Steve Bike (1946 - 1977}, Soulh-Aftican leader of the Black Consciousness Movement,
who died in police custody after severe beating.

20 /
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LESSON

B —————

I am unique!

&P Deline your own life-style by answering these questions:

a.
b.
C.
d.

Do your grandparents live in the same house with you?
How large is your family?

What type of house do you live in?

Do you have your private ‘corner’ in the house?

@D Read the statement below and then decide how much of a person’s identity is their own doing,
Group vourselves according to the attributes below. Every time, note who you were with I
the groups, if they were the same people each time and if the groups were different in size.

« girls - boys
» blue, green eyes - brown, black eyes
* pet-owners - non pet-OWners

Stay in the last grouping and do your best to convince the other group that your option is better

¢. How would you describe your relationship with your parents / grandparents / neighbours?
f What are the major festivals celebrated in your family? How do you celebrate them?

o. What are your favourite pastimes?

i, What ar¢ the three objects you possess and value most?

i. Do you travel a lot?

I, What does your family expect you to achieve? Arc you going to meet their expectations?

than theirs.

€Y 2. Read the information about THE HUMAN GLOBAL VILLAGE and decide whether you plac
yourself in the ‘majority’ or in the ‘minority’ groups mentioned.
b. Answer questions a, 5, ¢ and d below:

a. How many times wete you a
‘majority’ and how many times a
‘minority’?

b. How did it feel to be part of the
majority? Or the minority? Or
alone?

¢. What do these statistics tell you
about the state of our world?

d. Should your rights be any less as
a member of the minority? Do
you have access Lo your rights
when you are in the minority?

THE HUMAN GLOBAL VILLAGE

If we could shrink the world’s population to a village of precisely
100 people, with all the existing human ratios remaining the
same, the village would look something like this:

» 57 are from Asia, 21 from Europe, 14 from Amarica, & from
Africa

* 52 are women / girls - 48 are men / boys

* B own 59% of the wealth

+ 70 are non-Christians - 30 are Christians

= 70 are unable to read

= 1 owns a computer

« 1 has higher education

+ 8 have experienced battles, imptisonment, torture

» 75 do not have food in the refrigerator, clothes on their back, a
roof overhead and a place to sleep

(based on figures by Dr PHILIF M HARTER, Stanford University School of
Medicine, 1999}

@D Have a lock at this cartoon. Say which of the statements on the left best carries its message o)

suggest another one:

* You can’t have your cake and
cat it,

« I am what I see, and | see what
I am.

* There are plenty more fish in
the sea.

THE WORLD

THERE I$
HO JUSTICE
IMTHE

THERE 1%
SQOME JUSTICE
IN THE WORLD

(adapted from Llicks and Steiner. Making Glohal Connections, 1090

& Work in groups and decide what human rights issues are alluded to in the cartoon. Look bacl
at the previous lessons on IDENTITY,

—
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& Answer these:

a. Do you think your life-style is the best there 18?

h. Can you name one ‘perfect’ life-style?

¢. Which of the elements in the box oa the right determine a per-

son’s life-style and in what way(s)?

age
culiural identity
aducation
social and financial status
values

&) 1. Read what two teenagers say about their life-styles and find the advantages they sec in their

life-style:

. Write a similar paragraph about yourself. Share it with your partner / class,

A

T live with my mom and my grandma. Most of
the time it’s fur - they do most things for me: |
dont have to worry abour my meals, or my
things being washed and ironed, you lknow.
Often, though, I feel I need move space - then {
Just go out with friends or lock myself in my
room. Because I have my own room, of course,
where [ have my stereo and my books, and do
the forbidden’things, lile having a cig. [ have
pasted posters all around my room. I kind of
fike it. Most of the time I read or study, play
computer games, watch TV. But the thing that
reqlly turns me on is to talk with my friends
about girls, teachers, news on the [nternet, and
even, though it sounds grand, our future.’

next year. Mention at least the following:

* name and surname

* nationality

* family / parents

* life-style

* type of school you are attending
* likes and dislikes

Jamily and pals my age around. If I could

‘In the trailer, there’s less space but it doesn!
bother me - that5 where I'm happlest. | was
born in a wailer I'm a Traveller* and [ know |
the wavs. The best thing abaut travelling, heing |
on the road is visiting new places. moving
around and meeting people. Its great having

choose 1'd live on a big roadside camp with lois
of trailers and lots of people. It would be near
a town, with regular buses, close to shops and
places to go.’

* gvpsy

{from The Development Education Journal, vol. 2,
February, 1998}

Write a 350-word essay presenting yourself to a school abroad where you would like to study

- skills

« multiple identities

* character

* opinions and beliefs
* type of intelligence

* how you see yourself

I am unique! /23
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LESSON

Diversity, Tolerance, Respect,
Consensus

by DAMON ANDERSON

As we have read about or experienced in our
own lives, the advances in technology and trans-
portation are creating a more mobile and global
community. The global economy is building a
new network of relationships between peoples
and countries. People from all walks of life and
all cultures are connecting with each other on a
daily basis. For example, 148 million people
worldwide are communicating across borders
via the Internet*. With changes in populations
due to the effects of climate, disease, and violent
conflicts, as well as changes in life expectancy,
traditional institutions and the world’s labor
force are evolving. In many industrialized coun-
tries the workforce is ageing. In the United
States, for example, by the year 2006 the largest
increases in the workforce will be in the age
bracket from 45 to 64**, Such barriers as those
between the young and the old, male and female,
and prejudice against individual groups such as
the physically impaired are increasingly being
challenged.

Because of these changes and the growing
globalization, diversity is an issue that pervades
every society. It is something that has an impact
on every person and 50 it is an issue that needs
to be addressed. The most common subjects
related to diversity center around race, color,
gender, religion, and economic status. Many
other related subjects are often also considered
such as education, language, physical abilities,
age, and culture. Diversity even relates to more
specific subjects such as personal preferences.
The definition of diversity in many dictionaries
emphasizes differences in the state or condition
of a species, group, ete. These dictionaries,
however, also state the element of variety in their
second or third definition. Until recently, the focus
has been primarily on the differences part of the
definition.

Throughout history, peoples and societies gener-
ally tended toward a more homogeneous approach
in their development and were ofien aftaid of or
prejudiced against difference. Standards and
norms were established according to the beliefs

—

In the same boat

@D Read this article and explain the title of the lesson:

of the dominant group(s) or culture(s). National
identities used to be developed on the principle
of sameness - sameness of ethnic origin, same-
ness of language, sameness of religion, and sq
on, Laws were created to exclude or even punish
certain differences. Groups and societies saw
anyone {or group) that was different as being
automatically suspect or inferior. Civil wars and
world wars have been fought over issues relating
to diversity.

With the quickly expanding concept and realiza-
tion of more interrelated communities, nations
and societies have begun to focus more on the
variety that diversity brings. It is becoming more
evident that differences can add value and
quality. For example, Western*** medicine is
beginning to accept such Eastern*** aliernatives
as acupuncture, The world science community is
extremely appreciative of the contributions of
British physicist Stephen W. Hawking, whose

intelligence and personality eclipse his physical -
disabilities; and breaking the age discrimination-

barrier, astronaut and Senator John Glenn magle
his second voyage into space at the age of 77 in
order to conduct various experiments related to
age. Today’s generations are beginning to look
for or build common threads around which dif-
ferences can be shared. The concept of sameness
18 being replaced with unity. This could be the
legacy of the twentieth century. ‘

(from English Teaching FORUM, vol. 37, no 2, April-June 1999

* Source: NUA Internet Survey

** Source: November 1997 Monthly Labor Review
4% Western / Eastern - Rom, occidental / oriental

-
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Lesson 4

-
@ Read the text again and answer these questions:

Beyond nationalism

4. What does diversity mean? by CECIL RAJENDRA® ‘

I,. What contemporary phenomena make us aware of diver-
sity?

. Which of the attributes of identity can be diverse?

(. What is the traditional definition of national identity?

. What is the legacy of the 20th century?

From distances shorter ‘
than the moon

continents gre a blur

Jyou cannof tell

ohre country from another.

Seen from the stars
how absurd we seem
with our border wars
: ' - petty squabbles

- cultural identity over neighbours’ fences.
« nationality

- languages and communication
« customs and traditions

- education

- diversity (samenass vs. unity)

We are so small

no more than neutrons
on a speck of dust
foating in the galaxy;
still we 're asked

1o thump our chest
trmpet our nationalify.

* (Malaysian poet and human rights
lawyer, Poems on Peace, Justice and
Ecofogy, 1987)

Read the poem on the right and work in groups to decide
what its main idea is. Do you agree with it? Why/why
not?

LA'4 Get into groups of five. One of you will interview the others to find which of the responsibilities below
they consider the most important one. Then mark your own opinion. Use the questionnaire form
below. Report to the class to develop a class survey (see Guidelines for conducting interviews p. 17).
2. Individuals should try to understand their own character, strengths and weaknesses.

h. Individuals should develop a sense of self-worth.

¢. Individuals should try to discover meaning and purposes in life and how life ought to be lived.
d. Individuals should try to live up to a moral code shared by the community.

¢. Individuals should make responsible use of their rights and privileges.

I Individuals should strive for knowledge and wisdom throughout life.

¢ Individuals should take responsibility for their own lives within their capacities.

h. Individuals should strive to accept the identities of others.

Name of the interviewee: The most important responsibility:

Myself

HUMAN RIGHTS PORTFOLIO

' Look at your ID card. How well does an ID present your identity?
Make your own ID card. Include all the relevant data, yet preserve the card format.

I
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Identity @ Give us a voice!

o ——

UDHR: Article 15 | Question:

(1) Everyone has the right to a nationality.
(2) No one shall be arbitrarily deprived of his nationality nor denied the right to change his

' Do yc;u_agvays agree with what your teachers/ parents tell you to do? Why? Why not?

nationality. |

€D Complete the lists below with information taken from the lessons on IDENTITY in this book say which one you agree with most.

and the UDHR:
( R.igT ' _11)0“5“1_“”7— Rcm 1 mFill in the empty bubble with your own answer.
I have the right to: I should: I can:
* nationality * try to understand my own * know my rights ‘Definitely not. It's impossible to agree all
* family and marriage character, strengths and * take action in support of the time. Everyone has their own opinion
. weaknesses myself about things, but I always try to remember
» avoid bringing my « take action in support of that they've been arvound longer than [
nationality into disrepute others have. 1 don't know everything though
. * go to court sometimes [ think so.’

. Craig, 16, USA

‘When [ was younger I never agreed

with my parents, especially with my

Dad. But now, I know that my parents

have always wanted the best for me.

Now I'm older and I have different views

about relationships, politics, school.”’
Eva, 16, Hungary

@& Try to match any of the rights and responsibilities you have listed.,

Further comments:

-3 ‘Not always, because anyone can be
- wrong, even our teachers or parents. {
2 think we should be allowed to fudge for
L ourselves, and of course to listen lo the
A Pieces of advice they give us. I would
3 say: 'Let me learn from my own mistakes!’

Irina, 17, Romania

\

2

Read what these young people from different countries answered to the question above and

‘Yes, because their life
experience Is richer than
ours and we know we have
to listen to them.'

Leila, 15, Morocco

Tty to have an open mind
about anything but when I'm
right, ... I'm right!’

Florin, 17, Romania

‘No, because my parents'

way of thinking is totally

different from mine.’
Hassan, 16, Morocco

26 / Unit1
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Lesson 1

9] CELEBRATING DIVERSITY =D

&V Stand in a circle. Your teacher is going to stick coloured dots on your backs. Form groups of the
1 same-colour dots without speaking. The four of you who do not receive any dots, please observe

LESSON From S teT'eOi'ypeS tO d iscrim ina tion carefuily what is happening, but do not intervene in any way. At the end of the activity you will be

asked to report what you have observed.

‘The highest result of education is tolerance ) .

- Heven Ketisy €29 Answer the following questions:

1) How did you feel in the role you had to play?

@D Read the following text, which comes from an American cxchange pupil studying in a 10th
form class at “Gheorghe Lazar” National College in Sibiu. Answer the questions in pairs:

‘My name is Hannah and I am from New Hampshire  a) How do you think this image of Romania was
in the USA. Last vear 1 began the process of formed?

h) How do you think people feel who are discriminated against in real life?
¢) Identify some minority groups that are discriminated against in this country or other countries.
d) What kind of action would be appropriate to prevent discrimination?

becoming an exchange student. I wanted to be ¢) Identify the Article(s) in the UDHR that refer to discrimination.
an exchange student because I wanted to experi-  b) Do you think “maost of the people I talked to”
ence life in another culture and see how different are people who have been 10 Romania? &9 Match the ideas on the left with the corresponding explanations on the right:

people live. When [ was first told that the country Where did they get their ideas from?
1 was going to go to was Romania, [ was a litile
scared. Most of the people I talked to in America ¢} Read the definition of stereotypes in the glos-

1) Stereotyping a) the practice of treating somebody or a particular group in society
less fairly than others

said that it was this dirty, poor country with lots sary. Do you consider the desctiption of 2) Respect b} an unreasonable dislike of or preference for a person, group, cus-
of gypsies, beggars, and street kids.’ Romania a stereotype? tom, especially when it is based on their race, religion, sex
3) Fairness ¢) belief that just because people arc members of a particular visible
@& Now read the rest of the article and answer the questions: group they must share particular traits which you think are

: . characteristic of that grouj
‘When I got to Sibiu, my home for the next year, this  a) Do you consider the new description a stereo- group

was definitely not the case. Sibiu is a beautifil city type? If so, why? 4) Prejudice d} a position or situation in which people have the same rights and
and while it is very different from anywhere I had advantages

ever been in the USA, it was very nice and sowere b} Can we speak about positive as well as nega- 5) Justice ¢) the quality of treating people equally or in a way that is reasonable
all the people that I met. Although there are beg- tive stereotypes? Give reasons. 6) Labelli h litv of being i ial and

gars and there are gypsies and all, they are not abelling f) the quality of being impartial and correct

representative of the majority of the Romanian ¢) Identify one or more stereotypes in the text 7) Discrimination g) an attitude of treating people in ways which are not rude or
population. I am going to high school and every- and comment on it/them, harmful to them.

one is very nice to me and have allowed me to 8) Equalit h) attributing labels that obscure all other thinking about

experience iife here to its fullest extent. All of the ) Equality ) attributing ! ef 1IHRINZabouLA PErsor)
Romanians that I have met are hospitable, kind, Write an opinion essay on one topic chosen from the list below:

smart, and lead interesting lives.’
Prejudice and discrimination against:

€D There are also stereotypes of other nationalitics. Read the captions under these cartoons and ethnic minorities
express the stereotypes behind them, wornen
{based on an original idea by J.N. Hughes-Wilson) religious minovrities
oiscReET.. THE PERFECT EUROPEAN = ] one-parent families

.. A THE IFISH elderly

beople with disabilities

gay men and lesbians

people with learning difficulties

o HUMCROUS.. SHOULD EE... »
- ._’ > " ) Iy &

o FLEXIBLE

GENEROL, ... ) .. AS A SWEDE

.. AS A DablE

s BAVING.... iy foe ”
W TaLKATIVE, y [o}

AL a5 A FINN :/ 4‘?

| i =

1+ LIKE THE FRENCGH

CONTROLLED.., Di : R : a1 . oy
T Iscuss possible causes such as: conformity, vulnerability, power, ignorance, upbringing.
21

k)

. PATIENT...

! : 1o AS AN AUSTHIAN Pl‘OVide examples

L

l'b .....""J’

TECHNICAL... At 4 FAMOUS...
... B5 AN PORTUGUESE ., AS A SPANMIARD ... &3 A& GREEK v A5 A LUXEMBOUIRGER A3 A& BELGIAN

Suggest possible remedies

Include reference to the Articles in the UDHR which are violated.
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Women ] a mmOT majority | Rea.d a fragment from the article: Banned pupil fights for vight to tint his hair and in groups
or a major minority? decide:

@D whether the boys in this school are denied rights that the girls enjoy.

Lesson 2

@ whether any articles in the UDHR are vieolated, and if so, which ones.

@ who has the better argument: Philip’s mother or the headteacher. Why?

@D Try to solve the following riddle: y
A school that sent a boy home last week for having a stud in his ear is now punishing another pupil

ghere was lil road }?CCi(’itelilt:T Pl: lorry ran 0‘:::1 a];‘ﬂﬁn_taf;‘ie 1:5 S'{n-;l‘ k}l]?nf;at}‘;" ";’Zfl}(ig?:dot‘i‘:;iiif'r;j‘e for dyeing kI:S hair blond. }fhi')‘:p Wood ‘has fbeen told his bleached hair breaks rules on the appear-
oy _wastzt en ’to ospital. The surgeon a e hospital recogniz . *My son’, surgeon, ance of pupils at St Benedict's Catholic High
horrified, ‘that’s my son’. Who was the surgeon? School, Cheltenham, and has been removed
e 9 s 9 from classroom lessons 1o study alone.
& Was it difficult to find the answer? What made it difficult? Now Philip's mother Caroline, aged 39 is

supporting her son's bleached look: "Philip

&> Match the beginning of the sentence in column A with an ending in column B: -
has missed school over this. Why should his

A B education suffer because of hair colour? The
1) The new baby-sitter arrived late a} all his boss’ business meetings. school is much harder on boys than girls,
2) My daughter is b) the nurse had to wash his hands very carefully; which is unfair”
3) The police officer never felt afraid ¢) when she had to deal with criminals The school's headteacher, John Murray, says.
4) Before going into the operating theatre, d) a very well-paid mechanic "Our uniform policy says pupils' hair colour
5) The secretary managed to arrange e) and was happy to see he didn’t have to lix and hair cuts should not be extreme... schools
dinner for Jim are about learning, not about fashion.”
@D What stereotype is not observed in the situations above? by BexalyHagest %S’em:*i‘gl{’i', ‘;Bﬁg)’
& Study the charts: T IR HUMAN RIGHTS PORTFOLIO
. E B T 2 Produce a poster on Gender situation of Romania or England
” gfrfﬂffﬂ ez & % '§ % t}l;o :n e\:nith S g} Issues can include: political power, childcare and housework, changing family patterns,
A s M S Vanes:;&tviv:et:;l ngﬂm E employment and status, pay of managers and professionals and so on. Try to include positive
g b O developments and ways in which people are working for change, as well as negative statistics.
S The information in the boxes may help you decide on a topic.
& Work in pairs: .
' _ The UN Convention on the Elimination of All Forms of Discrimination Against Women was
One of you is an alien who has come from another planet, but can speak your .language. The othet adopted in 1979 and it entered into force in 1981. Romania signed this convention in 1982
one explains to the alien how men are different from women. Talk both about biological differences Article | in the Convention makes it clear that there is discrimination against women if "a law,
and their expected roles in family, at work and in society. The alien asks questions to clarify things practice or omission is made on the basis of their sex and it impairs or mdlifies enjoyment b,{a
Kimen on an equal footing with men of human righis and fundamental freedoms.”
m _ icle 38 (4) of The Romanian Constitution, 1991, states that " )
@D Who does/will do things at home? Fill in the grid using ¢ for ‘mother’, & for ‘father’ and botl equal pay Mt)h men.” ' istalesithatyjoalequelsonsironepieceiie
signs if the job is/will be shared. il o
i 5 Wh In your grand- | In your family In yt;urﬁtﬁr;
| . Qo | pareuts” family now . family iP;l r‘i’“gte femeilor Women's earnings as a percentage of
did / does / will do the cooking? 1 ' Invataméntul universitar men's earnings by industry (U.K.)
cleaned / cleans / will clean the house? 3 | C‘"‘D_lll didactic Total | Femei % [~ h;]usiry— Y% ‘
went / goes / will go shopping? ) Profesori 3661 135 9.15 Education o
did / does / will do the ironing? 3 Conferentiari 3105 775 7425 T R =5
looked / looks / will look after children when they are ill? A Lectori :
—— : 6540 | 2020 | 3088 Health and social work 76
went / goes / will go to paid work? E Asistenti 5208 2307 | 42 :
made / makes / will make major decisions? A Total T 37 Wholesale énd retail 74
visited / visits / will visit school to talk to teachers? B = 5337 | 2868 Manufacturing 72
(Emu@ M Doprescu, Romdnaografia, Bilant si {Equal opportunities, in Issues,
@ Do things change in time? If so, what are some of the causes of change? perspective, Editura Compania, 2000) Educational Publishers, Cambridge,1998)
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Lesson 3

VLN Tales of the unexpected 1 hi

&P Read the information in the boxes below and answer the following questions:

@D Do you agree, disagree, or partly agree with the @ Which of the IDENTITY RIGHTS are vig

following statements that are often heard in
disputes on ethnic and racial discrimination:

a) The concept of human rights applies to indi-

viduais and not to collectivities.

b) Human rights do not have cross-cultural

validity (e.g. in some Islamic countries
amputation is considered the right punish-
ment for stealing, capital punishment in
some states in the USA even if the crime
was committed by juveniles).

¢) If ethnic minorities have more rights than

the majority (universal human rights and
identity rights, e.g. that help the preserva-
tion and revitalisation of their culture} this
means disctimination against the majority.

d) Ethnic minorities should give up their way of

life if they want to fully integrate in society.

¢} Human rights reflect only Western standards.

| IDENTITY RIGHTS:

Q freedom to remain a member of the group
or voluntarily leave it, perhaps through
intermarriage or religious conversion

O the right to be recognised as a distinct
ethnic group within a nation

O the right to political participation and
representation

Othe right to use their group's own
language in private and public, and to
perpetuate its use through education

0 freedom to pursue economic, political,
and cultural development

| O freedom from genocide, ethnic cleansing,

forced expulsion, or involuntary popula-

tion transfer

Q right to protection so as to maintain cultural,
linguistic, political and economic autonomy

O right to self-determination

(David Levinson, Ethnic Relations, A cross-cultural
encyclopedia, ABC-Clio, Santa Barbara, Califomia,

Denver, Colorado, Oxford, England, 1998, p. 159)

lated in the examples from RACE FACTS

" RACE FACTS

Violence - Racist attacks are on the
increase in many parts of the world,
Indigenous Canadians are six times more
likely to be murdered than other Canadians,
In the US, six out of every 10 hate crimes
bad a racial motive and a further one in 10
an ethnic motive.

Work - UK - ethnic minorities are twice as
likely to be jobless. Ethnic minority women
are three times as likely to be jobless as
other women. Australia - Aboriginal people
are more than three times as likely to be
jobless as the general population.

Health, wealth and housing

In South Africa the white 14% of the popu-|
lation owns almost 90% of the land. Life
expectancy for whites is 73 years, for|
blacks 57.

Strife and genocide

Half of the world’s states have recently
experienced inter-ethnic strife. The resull
has been:

U In Afghanistan one in six people has been
disabled by a landmine.

U In Zaire more than 800,000 people have
been displaced.

0 In former Yugoslavia more than 130,000
people have been killed since 1991.

O In Rwanda the attempted genocide of
Tutsis has resulted in an estimated
200,000 - 500,000 deaths.

0 In Brazil an average of one tribe a year
| has been wiped out since 1900,

——e &

{Racial Discrimination in Issues, Independence,
Educational Publishers, Cambridge, 1998

-

'
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Unit 2

a) How do you explain the fact that during the Middle Ages Roma seemed to be less discriminated
against in Eastern Europe while today there is a definite tendency among them to settle in the West?

b) How do you explain the difference in Roma numbers between statistics from the English and the
Romanian source?

| W_hn are the Roma?

North-west India formed the cradle of the Romany nation, this is accepted by all those who have
| attempted to reconstruct the history of the Gypsy people. Their language, known as Romani, can
be traced back to Sanskrit, which is an ancient Indian language. Possibly they existed as a loose
| confederation of nomadic craftsmen and entertainers. Linguistic and other evidence suggests that
 the gypsies of Europe belong to groups which left India over a thousand years ago. They came to
Eastern Europe from Asia Minor early in the 14th century. The first families recorded earned their
living as shoemakers and metal-workers. Eastern Europe has continued to have a large settled
Roma population, in contrast to Western Europe where the word "Gypsy" is synonymous with
| "nomad".
| The first authenticated records of their presence in Britain are in 1505 for Scotland and 1514 for
| England. Soon after their arrival the English Parliament passed a law under which all "Egyptians”
in the country were to leave within 16 days and further immigration was prohibited. Men and
women were executed in Durham and York for the sole crime of "being a Gypsy". Elizabeth I
passed a law saying Gypsies could legally be sold and traded as slaves. Tolerated when they were
useful and their skills needed, made to move on when their services were no longer required, the
| Gypsies survived on the margins of society.
More than half million European gypsies were killed by the Nazis before and during the second
| world war. Today the number of Roma in Europe is between 2 and 9 million. Estimates vary greatly:
Romania - 3.5 million, Hungary - 900,000, UK - 60,000.
(adapted from David Levinson, Ethuic relations, ABC-CLIO, Oxford, England,1998).

|

| Provenind dintr-un popor exotic de calatori din sud-estul Asiei, rromii de azi incearcd sa-gi
gaseascd locul in societatea roméneasca. Au reprezentanti in Parlamentul Roméniei dar fgi
pastreazi in acelagi timp traditiile, recunoseénd autoritatea unui imparat sau a unui bultbasd. Dupi
rezultatele ultimului recensamint, numarul persoanelot de etnie rromé ar fi de 401 100. Se
estimeaza ¢a numarul real al acestora depiseste 1,2-2 milioane.

l.. (Emilian M.Dobrescu, Romdnografia, bilany si perspeciive, Editura Compania, 2000)

© Read the two poems and identify similarities and differences between their themes, tones, and

Mmeans of expressing the poets’ feelings.

Coloured Jiganii inimii mele

When I was born, I was black.
When I grew up, 1 was black.
When I get hor, 1 am black.
When [ get cold, 1 am black.
When I am sick, 1 am black.
When I die, 1 am black.

When you were born, You
were pink.

white.

—

When vou get hot, You go red.
When you get cold, You go
blue.

When you are sick, You go
purple,

When you die, You go green.

Voi neam sublim 5i muzical
mai arbori decdt copacii

cu rdddcinile in stele

gi-n lumea

ce-0 mdndncd varcolacii,

Voi dragii mel spdsiti §i méndri
ai bucuriei §i tristetii mele

AND YET YOU HAVE THE de n-aii fi voi
CHEEK TO CALL ME ce negrit
When you grew up, You were ~ COLOURED1!! cerul ar fi fost de stele.
ANONYMOUS NICHITA STANESCU
Tales of unexpected 1 /33
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VOB Tnles of the unexpected 2

@D Read the following extracts from newspapers and official reports and match them to the
corresponding titles:

1. Rromul de treabd
2. Drama de la Hadareni
3, Violence against Roma in Romania

a)[ On September 20, 1993, 3 Roma men were killed by a mob in the village of Hadareni following the
death by stabbing of a Romanian. During the violence 13 Roma houses were sef on fire and destroyed
and an additional 4 houses were seriously damaged. Approximately 170 Roma were also forced to fley
the village due to the violence. Almost a year passed before anyone was brought to justice.

{ITuman Rights Watch, hrrp://wwmhrwmg/hM/_rmpwehcar-&.h:m, 274272000

b)| Hiddreni, 23 septembrie, ora & dimineata. Pdtrunsi de frigul diminetii intrdm in barul GALANTROM
Pand in 20 septembrie in acest bay romdnil 5i maghiarii nu aveau ce caula, era teritorivd yiganilor. Ly
iesirea din bar ne intalnim cu groparul satulul. De-gbia terminase de sdpat groapa hi C. C
[rnroménul ucis de cel trei rromif. ,No, suntefi ziaristi, am auzit ¢d tiganii vor sd-si ingroap
mortii aici. Las ed le dau eu groapd la jofi! ... Vicepri-
marul G.B.: ,, Primdria le-a dat pamént si mergefi acolo,
sus pe deal, cd-i numai buruiand. Politia a tot intocmit
la dosare, dar v stiu de ce s-au oprit la procuraturd... “
Am reusit sd identificam locul de refugiv al figanilor
alungati din sat: tunca din afara sawdui Luncani. Dupd
doud nopti sub cerul liber, infometafi, murdari, vizdn-
du-ne si-au revdrsat pasul. M. A., 50 de ani: ,, Am muncit
cinstit, am agonisit o vigid i acum am rdmas fard nimic.
Jmi stau copiii sub cerul liber si-mi pldng de foame st
uite! (ardtdndu-ne un teanc voluminos de hancnote) nu
am de unde sd la cumpdr de mdncare! Pe nevasta-mea au bdtut-o politistii.* RE., 27 ani, 4 coph
viduvi: , Mi-o ars casa, televizorul, banii. Ne-am ascuns in porumb si am fugit pdnd aici. Milipien
trebuia sd facd pace, chiar si cu pusca, day stdtequ §i se witay cum ne bate romanii...” Am fost primil
et caldurd in casa preotului paroh C. N. (ortodox): ,, Cregtineste, eu fit poi da dreptate nimdnui. Daa
n~ai dat viad nu ai dreptul sd o iel, asta numai Dumnezen o poate face.” Staba credinid i lipsa &
moralitate suni cauzele fundamentale in acest tragic eveniment. Ani de zile romanit au Jost umilip
batupi, jefiiti de tigani, dar nu pufini au fost acei roméni care s-au compldcut in aceastd atmosferd. A
baut cu ei, s-au imprumtal de la el latd, toate aceste lucrurt s-au rdzbunat impotriva tuturor. Nime
n-ar putea spune de unde incepe si unde se termind vinovitia. Un lucru e sigur: lucrurile au afuns b
erimd si devastare pentru od la Haddreni oamenii legii au intrat in vacantd. Interventia lor oportul
si impartiald ar fi putus opri derularea dramel.

(Roménia Iiberd, 25 septembric, 199)

-

Y| fn sat cei care predau la gradinitd si scoald sun! romani si predau binefngeles in romdnegte. Acesti cop
vorbese acasd, la scoald, pe stradd numar figdnesie i au dificultdti in g infelege limba romdneascd|
momentul cdnd se predd. Eu am venit cu propunerea catre inspectorul de la minoritdfi cd ar fi mai bt

Banci si sd explic coviilor termeni pe cave acestia mi-i infeleg. -
¥ P P 4 . feieg (dcademia Catavenci, 13-19.02.2001
_— -

Lesson 4

ca eu sd particip efectiv in iimpul cursurilor predate de nvdgatorul romdn auiorizat, sd merg printt:

& Complete the following table with information from the three extracts and from the UDHR.
Think of some possible remedies starting from the tips in the box. Some answers have already
been given for you. Report your conclusions to the class,

Rights violated

Rights protected Remedies |

Responsibilities

Text a) institutions:
Parliament, local
government, police,
church, people themselves

Text ¢} Article 26 Text b) law on
climination of all forms
of discrimination;

information, education

Don't just listen to the things people say! Choose the action you take according to the
circumstances:

1 Take it up with them and try to get them to think and not just repeat prejudices they have
picked up from others.

1 Don't i‘gnore it if you hear someone using racist insults or ¢ven threatening or harassing
others jusl because they are not members of the majority population. Let both sides know that
you disagree with racism.

11 Let the perpetrators know they are doing something you think is wrong,
=1 Let the victims know they arc not on their own and that you will help them if neecessary.

- Racial attacks are crimes. If you see acts of violence or intimidation directed against people
becaunsc of their race go to the police and act as witness.

2 Conta!ct an NGO (Non-Governmental Organization}, a citizen advice service at the Town Hall
or write a letter to a local or national newspaper.

Consider the following statement:

Every community has the right to maintain its traditional way of life even if this makes it dif-
ferent from the wider society

€D Reflect upon this statcment then choose and wear a badge that best reflects your response to the
f\t!?lt:]?e;;;‘: agri}e’.‘ cgn't decide or don't knov-v, [-] disagree. Succfe?sively, discuss the statement
badge «-mi ! Tvcmmg lhc.sumc bf.u.'lgc. then with a person one position removed from your own
S .F‘i”{“wn‘ 1.a‘person two positions re.m‘oved. Between stages you may change badges if you
lc.lm.ﬂl La ‘y I.eun n to the person you originally talked to and review what you have heard and

i - Each stage lasts five minutes only.

D Report to the whole class:

3b)) Wilz}t made you change/not change your badge.
which of the arguments you have heard are surprising and why you consider them so.

* LIT juis
- Tite an essay based on your final position and support your opinion with arguments.

-
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W50\8 Being different and the same

Read the following excerpt and in groups make predictions and take notes on:

a) where the situation presented happens
b) what the causes of discrimination are
¢) who you think the victims, perpetrators and bystanders are.

"You've got 2 million kids dealing with this," says Widney Brown of Human Rights Watch. "You'y
got their peers harassing them because they've gotten the message that it's O.K. And you've got Hy
adults in their lives - teachers, administrators, politicians and their communities - totally failing t

protect them.,"”

&) Read the rest of the text and compare it with your predictions. If necessary amend you

aAnswers,

"The study released today says teens often face so much bullying that it affects their emotional an
physical health, not to mention their academic performance. It alleges that some teens are bullied g
often that they are barely able to get an education. Sixteen-year-old Dominick Halse told ABC NEWS
Claire Shipman that he arrives at his school in Castleton on Hudson, N.Y., before all the other kids even
day in order to avoid some of the torment he's faced over the years as a gay teen. “There were boys tha
said they would like to kill me and drag me behind a cay, or take me to an island with all the other gay

L
and shoot me", he says. {http./iabenews.go.com/sections/GMANI 05 30Gay-students 03.07.200

€ In your groups write one sentence that expresses your reaction to the text.

& Match the following words to their definitions:

1) Gay a) a person attracted physically and emotionally to people of the opposit
sex
2) Lesbian b) a person attracted physically and emotionally to persons of the sam

sex; usually used to describe men.

¢) a woman attracted physically and emotionally to other women

d) a person attracted physically and cmotionally to some men and som
women

¢) aperson whose gender identity and expressions, when measured agains
conventional notions of sexuality and gender, do not correspond wit
their biological sex

f) a fear or hatred of homosexuality

3) Bisexual
4) Transexual

5) Homophobia

6) Heterosexual

€ In groups find the Articles in the UDHR that protect against homophobic discrimination.

@D Read the three extracts and complete the table with evidence from the texts.

a)| I knew [was gay at ten

Michael Dake was in his last year of junior school when he realised that he didn't like girls, All the.
boys in his class were talking about who they fancied when they asked him about one particular girt
“I'was ten. [ just didn't get the question, so I said 'nothing'," recalls Michael. At 11 he heard the word )

.
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“ray" in the playground and knew instantly that it
wasn't something anyone should want to be. He
even dated his schoolmate Charlene, in an
attempt 0 Jitin, thinking there must be something
wrong with him. Then one day, he saw Gaytime
TV on BBC2. "It was amazing. I realised there
were other gay teenagers out there, but they all
seemed to be in London. I didn't have anyone to
tall to.” In the back of one of Charlene's teen
magazines was a telephone number for people
questioning their sexuality. It was the Lesbian and
Gay Switchboard, who put him in touch with a
local gay group, Galaxy Youth. "The first time I went along I just sat and talked about my problems at
school for four howrs. It was such a relief because they understood.”

Coming out to his parents was difficult. "One day we were in the living room and 1 just broke down.
My mum asked "My god, what's wrong?' When I told her I was gay she put her arms around me and
said: ' It doesn’t matter’, Before I came out my dad and [ weren't that close, but now we are because I've
shared a part of my life with him. "Having his parvents support gave Michel the confidence to face up
to his tormentors. But school bullies continued to make his life hell. "It was never the girls, they're more
mature, but if Pwalked into a room it went quiet and when I walked down the corridor evervone stared.”
In February 1999 a classmate assaulted him after refusing to change next to him during games. "I don't
want you {0 stand next to me because you are a filthy queer.” [ told him if he didn't like it he could move,
so ke knocked me to the floor. M wrote 1o the school saying if this had been racial abuse something
would be done.” Michael was lucky — his school ook the incident seriously, even changing its
builving policy io the effect that no one should have to put up with abuse because of their race, sex,
refigion or their sexuality.

{(The Mivroy, 11 April 2000 in Essenvia! articles 6, Carel Press, Carlisle)

)| Police raid in Bucharest Gay Disco

On Friday, January (9, 2001, around 11:00 p.m. Police organized a raid at C. Disco Club in Bucharest
which is known for its LGBT (Lesbian, Gay, Bisexual and Transgender) clientele. Nearly 20 police
officers, checked the IDs of the customers, taking more than 30 of them, who could not provide an ID, to
the police station. The action was videotaped by a police cameraman. These customers were taken in two
vans to .Lhe police station. There, the police recorded their names, took their pictures and fingerprints,
This raid was organized two days afier the press conflerence of ACCEPT (Bucharest Acceptance
Group) - Romanian NGO for the protection of Lesbian, Gay, Bisexual and Transgender rights - and
APAD(_)R—CH (the Romanian Helsinki Committee) - Asociatia Pentru Protectia Drepturilor Omului in
Romania-Comitetul Helsinki -, which revealed the abuse of a non commissioned police officer against
a gay person.

| {htep: irwww gecept-romania.re, 17.04.2001)

) R10mania hosted the twenty-second annual International Lesbian and Gay Association European
Conference in October 2000. ACCEPT, the local organising NGO for ILGA's conference, monitored
progress in legislative efforts to decriminalize same-sex relations, On August 31 2000, the Romanian
government passed an ordinance on “Prevention and Punishing all forms of Discrimination”, which
explicitly included sexual orientation as a protected state of identity.

(Huran Rights Watch World Report 2000: Romania; Human Rights Developments,
hp: e Biraorg, Avr i europedromania ki 26.02.2001)

Rights violated Positive action taken by

- ' -minute radio documentary about an incident (real or imaginary) in which sexunal
éntation discrimination takes place, You can use one of the texts you read.
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Equality, discrimination, prejudice

UDHR: Article 2

Everyone is entitled to all the rights and freedoms set forth in this Declaration, without distinc-
tion of any kind, such as race, colour, se¢x, language, religion, political or other opinion, national
or social origin, property, birth or other status.

@D Complete the list below with information from the lessons on EQUALITY, DISCR]MINATI()N; .
PREJUDICE and from the UDHR.:

-

Remedies

|\ Rights Responsibilites

[ have the right to ... I should ... Ican ..

* be treated fairly whatever - not judge people just because| © apologize for not having
group I belong to they are part of a certain treated someone fairly

group

- ——————

()@ Give us a voice!

Question:

| Some sm_d_enzv won't let fellow students who look different (different clothes, different colour
| skin ...) or speak a different language, play in their games, join in their events or their parties.
| What do you think about that? What would you do?

Read what these young people from different countries answered to the question above and
say which one you agree with most.

i
Jm Fill in the empty bubble with your own answer.

[ don't think nationality, or colour or
race should make any difference. The
way somebody behaves is important.’

Olga, 15, Russia

It doesn't matter what you are
on the outside, it matters what

you are on the inside.
Helen, 11, UK

I would try to change their beliefs

but if it doesn't work, you have to
consider their opinion too and that we
live in a free country and also that it's
their party.’

Brian, 16, USA

T think marginalisation is a bad
thing. I I had a colleague who was
different, I would accept her or him
in my group and speak for them
even with the risk of me geiting out

@ Try to match any of the rights and responsibilities you have listed.

Further comments;
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of that group.’
Radu, 18, Romania

‘That's so wrong. You can't be mean to somebody just
because they don't look the way you do. I would join
the group who looks 'different’ because I believe I'm
different’ in my own way. It's unfair to exclude some-
one from being loved and having friends. What's in
your heart is mych more important.”

— Melita, 17, Croatia
1 ‘I'm not a racist, I don't mind students who look
J different. I would tell the others my opinion but
" unfortunately the majority decides.
2 [ don’t think 1 would fight for their cause.’
— 4 Mara, 17, Romania
—
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3 LIVING IN DIGNITY

.

You never realize how imporvtant buman righy
are until vou lose them and Dy then i1's 100 lay,

LESSON
il

@D Read what several students understand by human dignity. Choose one quote you considg
best.

a. ] think that human dignity should be an essensial feature of all human beings. 1t is related to
common sense, personality, sincerity. It means to have the guts to assume responsibilities for
your actions including your mistakes,

b. 7o me human dignity means respect for others and never give up, even if it is very hard.

¢. ft means to stand rall and not let vourself be stepped on by others.

d. i my opinien, it is a sort of an inner feeling. One’s dignitv can be harmed with irony and
sarcasm. Dignity defines @ human being. If you have it, it means you are worth someihing.

c. It is the law that guides your life; the moral standavds you follow and in which you believe. the
way vou feel about yourself.

{. Human dignity makes us a better person.

g. Human dignity is based upon mutual respect and understanding. A person with human dignity

caves abou! othey's feelings.

Standing tall

Passiondra Xearea 18, Kosoy

—

& Work in groups of four. Discuss the reasons for your choice, and then work on a group stat
ment on human dignity,

€D Report your group statement to the class,

&5 Compare the group statements and choose the most comprehensive one. This will be the cla
statement.

@D Compare your class statement with this definition of human dignity. Find the comma
attributes and list them.

Human dignity is a sense of worth of self and others, irrespective of social, cultural, ethnic, Lin:
guistic or faith background. It can be realized by observing those rights which belong to ever;}
individual simply because they are human beings.

(adapted from "Human Rights: A Handbook for Teachers and Adviscrs with Guidance on Teaching an
Learning about Human Rights", edited by Jill Brand and Margot Brown, 1999, DEA/ EIHRN)

& What is the connection between human
dignity and human rights?

@D Read texts a to ¢ on the next page from
diffcrent newspapers. Say if there is
anything that infringes human dignity
and if so, name it.

40 / Unit3

-

Lesson 1
I
2. “Mhousands of Chines.e in Beijing yesterday | ¢ US rapper Eminem prepared to take the stage
planted trees, repalr_cd road signs and at his first British concert in Manchester last
<crubbed the streets in a mass campaign night with around 15,000 fans, mostly girls

aimed at winning the race to host the 2008
(yvmpics. In their eagerness to beautify the
.;;l]"riml, they evicted poor residents and tore
down unsightly buildings.

{The Times, February 14, 2001, page 19)

panl Hogan, 30, claimed his life and
cmployment prospects were ruined when
iyenis Fricot, a master at St John's Catholic
Cnllege, Sydney, beat him eight times on the
smne day when he was 13,

aged 13 to 16, flicking hand gestures at gay
students who had come to tell them the singer's
sexist, homophobic songs were unacceptable,
The protesters’ message — that Eminem's
lyrics such as "take drugs, rape the sluts,
make fun of gay clubs” were dangerous and
offensive — fell largely on deaf ears. Some boys
with shaven heads in the far distance smashed
bottles against the walls and shouted "Come
on you queers’, but most were more interest-
ed in checking if their whistles were working,

{The Times, February 15, 2001, page 16}

(The Guaidian, February 9, 2001, page 1)

€23 Are there any rights in conflict in any of the texts above? If yes, suggest some remedies.

€3 Why do you think that sometimes some people disregard another person’s dignity?

4% Wock in groups of four and tell each other a personal experience when you stood up for your

dignity or for somebody else’s.

#20 Chpese one case per group and fill in ¢the columns of the chart.

23

€3 Discuss other possible remedies for each case,

Report back in plenary.

THE MAIN ISSUE WHO IS
IN THE STORY INVOLVED*
victim
challenger

digniiy)
by-stander

perpetralor (i.e. person
who violates somebody's

ARTICLE(S) FROM

SUGGESTED
REMEDIES

THE UDHR

“check the meaning of the words in the Glossary

Did you know that in 2001:

20 10 schpol?

Women in Afghanistan were not allowed to attend school or hold jobs?

Some children in Pakistan work in carpet factories for little pay and long hours and they cannot

The Chinese government can punish a couple for having a second child?

Fou e : o
tionmel‘l year-old girls in Burma are sometimes sold by their impoverished family into prostitu-
until they eam enough to repay the money given to their parents?

Min 3 ; :
Ors can be sentenced to death in the US for the crimes they committed as juveniles?

(adapted from Nancy Flowers, Human Rights Educators' Network, Amnesty International, USA)
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LESSON

- Answer the questions.
@D Why do you think people leave their country?

& What do you think they expect to find in the
country they choose to go to?

@ Do you think their expectations are always
fulfilled? Explain.

Everywhere but home

@D Read and in pairs identify the difference between refugees and displaced people.

In today's world [2000] there are nearly 14 million
refugees. They are ordinary people who have fled
from their own countries because their religion,
political beliefs, their ethnic group or way of life puts
them in danger of arrest, torture or death.

Another 25 million people have fled from their
homes because their lives are in danger, but have
gope into hiding in their home country. This group of
people are called displaced people. They have fled
from their homes for the same reasons as the
refugees. The main difference between displaced

people and refugees is that refugees have left thej
own countries.

One person out of 150 people alive today is a refuger
or a displaced person. There are refugees living il
every country of the world, but today most refugee
live in the poorest countries of Africa or Asia. Mog

Lesson 2

e
b. Suada was eventually united with her father, and in the year 2000 they were living in
London. Do you think she will ever be able to forget this experience? What are the reasons

I

of the world's displaced people also live in the pog

countries of Afiica or Asia.

{ Adapted from information from Tl
Refugee Council, 3 Bondway, London, SW8- 15|

@ 2. Read this personal account made by Suada, a girl from Bosnia, and complete the chart.

It was a nice merming in May. I was in my home village, Cejreci, near Prijedor, Bosnia. I was about 0

for your answer?

O0X
Article 14 (1) of the UDHR states that "everyone

has the right to seck and to enjoy in other countries
asylum from persecution.” As a follow-up to this, in
1951 the United Nations adopted the Convention
Relating to the Status of Refugees, which more than
half the countries of the world have agreed to.
Article 33 of the Convention states: "No Contracting
State shall expel or returmn a refugee in any manner
whatsoever to the frontiers of territories where his
life or freedom would be threatened on account of
his race, religion, nationality, membership of a
parficular social group or political opinion." This also
applies if a government wants to send a refugee to
another country from which he/she might be sent
home. The Convention also states that refugees
should be free from discrimination and receive full
rights in the host country.

(Refugees, Learning Materials for Change, Jill Brand, 1999)

STATISTICS - Asylum Applications Submitted in
Europe in 2000

In 2000, the UK received the largest number of
asylum applicants: 97,900 or 22% of the total num-
ber of applications lodged in Europe, it is followed by
Germany with 17% and The Netherlands 10%.

In 2000, the main three nationalities of asylum seak-
ers in Europe remained unchanged compared to
1999; citizens from former Yugoslavia submitted the
largest numbar of applicants in Europe, ie 42,300;
Irag follows with 34,700 and Afghanistan with
28,800. The number of Iranian applicants more than
doubled from 12,100 in 1999 to 27,100 in 2000. Iraq
becomes the largest country of origin for asylum
applicants in England in August 2000,

{Adapted from UNHCR- Report, Januvary 2001)

The number of refugees and economic migrants has increased lately, lowering the life standard of

the native population.

@D Work in four groups: A, B, C, D, to develop arguments for or/and against the statement above

according to the roles outlined below.

Group A: you arc refugees, ie. persons who have been forced to leave your country, especially during
a war; you have experienced serious traumas and in your adopted country you hope for

security and understanding.

have breakfast, | often heard people talking about the war going on around us, but I could not imagine it

| shooting. They were not distant at all. Then I heard our neighbeur ctying. “They are taking the men.
away," she said. My father came out to see what was happening. I came out as well. I saw a lot of
soldiers coming towards us, screaming and using indecent words. Soldiers, tanks, the smell of shooting
everywhere. [ was afraid as | had never been in my life, The soldiers made us children and our mothers
gather under a tree. They were shooting over our heads and threatening that they were going 0
slaughter us. I saw them take my daddy away together with the other men. They were beating them ul).b-
the time, [ was crying. Then a dirty soldier took my first cousin Nermin and killed him in front of my'
eyes. [ was too affaid to cry.

Many houses in the village were burned down — ours as well, We were taken to Trnoplje camp. We
stayed there for two weeks. We thought that we would never get out. Two weeks later they let us go 10
our home village. Most of the houses were burned down so we stayed in those that were less damaged:
Two ot three families stayed in a house. My mummy and | lived with my aunt and her daughter. '
Soldiers would come every night bumping the door. They had socks over their faces and guns. They werd

me and put a dagger under my chin. The other one shot his gun around us threatening he was going 0
kill us all. My cousin, Naida, stood up and said "Shoot". I admired her for being so brave. Luckily they!
just took money and gold from my mum and‘my aunt and left. They told us not to go out when they lefly
or they would shoot us. We kept still for a while and then my cousin and I went out to our neighboun
who was not a Bosnian and he helped us.

L
Suada's life before that morning in May 7

Suada's life after that morning in May
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happening to me. That morning it did, and it tumed my life upside down. First I heard the sounds off

so scaring. One night they broke into the house. They demanded money and gold. One of them grabbed:

(Refiigees, published by the Refuges Council, Lundnﬂh‘

-

Group B: you are economic migrants, ie. persons who have left your home to look for better work
and 2 higher standard of living in another place; some of you are well-educated, but willing

to accept lower wages to have a job.

Group C: you are people who are totally against any kind of foreigners (xenophobic attitude); you
are furious that there is unemployment and crime, which, you say, is only because of all

the foreigners.

Group D you are human rights activists; you discuss the issues with regard to the UDHR and the
U.N Convention on the Status of Refugees.

€ Choose one spokesperson in each group
to debate the statement.

> The rest list the arguments that:
* most effectively defend human dignity.
* deny human dignity.

©» How does the UDHR apply in this situation?

HUMAN RIGHTS PORTFOLIO: Survey

;Vo.rk in groups on a survey about Romanians'
CSIre to emigrate. Present it in plenary and give
YOUr interpretation of the results.

~you're only coming here
St ‘cos we're
a soft

Based on an original idea by Refugees & Asylum
Seekers: Issues; Craig Donnelan {ed), 1999,
Independence Publishers
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Behind bars

LESSON

Answer the questions.

. Are there any differences between prisoners and criminals? What are these?

2. Should criminals have rights? Why / why not?

.

Lesson 3

R

3. What forms of punishment for 2 crime do you know? Which is more likely to stop people frgp

committing crimes?

4. At what age do you think people should be put into secure accommodation? Explain why.
5. Do you think people who are mentally ill should be treated the same by the court as those wh
are mentally well, if they have committed the same crime? Justify your answer.

@D Work in four groups. Each group reads one of the following texts in order to do task 2 and!

on the following page.

a. Reports of torture and ill-treatment by police
officers continued. Detainees were frequently
denied access to a doctor or a lawyer, which
facilitated ill-trecatment. Police officers were
sometimes reported to use torture to force suspects
to sign "confessions”.

P. I, G. N. and V. G. voluntarily went to the police
station in March to give statements denying their
involvement in the theft of a coffee consignment.
Officers from Ilfov County Police Inspectorate
arrived and reportedly beat the three men, breaking
some of their tecth, The officers reportedly tore up
the original statements and dictated new statements,
in which the men confessed to the robbery.

( Amnesty Internationat, UK, Annual Report 2000, Al
homepage, www web.amiesty.org)

b. Joumalists continued to face imprisonment or
heavy fines, on charges of insult, libel, and "offence
to authority", for reporting alleged corruption
involving public officials.

Prisoncr of conscience [journalist] C. S. was
released from prisen in February under a presiden-
tial pardon. He had been imprisonced in 1998 on a
charge of libel initiated by a judge in Baia Mare
county for having reported allegations that the judge
and her mother had dishonestly obtained the title ©
land rightfully belonging to a group of local villagers.

{Amnesty International,
Annual Report 2000, Al homepage)

¢. An appalling picture of suicide attempts and
mental breakdown has been uncovered among
asylum seekers locked away in British prisons and
detention centres.

Suicide and breakdown is an "alarming phenome-

non" among Britain's 800 detainess, research I
concluded.

One interviewee, Ali, a 30-year-old Muslim {rg
Algeria, was raped by prison guards in his oy
country only to be taunted by inmates in Roches
prison. When they mimicked the Muslim cally
prayer he tried to hang himself in the cell. H
could not understand why he was being heldi
prison like a criminal having committed no e

(The Independent, 22 February 200

d. Shagildy Atakov, a member of the Bapt
Church, is serving a four year sentence in a co
rective labour camp and has been fined
eguivalent of US $12,000. The authorities say !

was arrested for fraud but members of his churfly A%

believe the real reason is his religious affiliation:
The 36-year-old father of five was arrested at l
home in Turkmenbashi on 18 December 1993 ¢
“swindling” charges relating to his former car buf
ness. Kopetdag District Court in Ashgabat s¢
tenced him to two years in a labour camp in Matt
1999; a sentence which was subscquently raised:
four years after an appeal by the prosccunt
Shagildy Alakov is currently serving his term

the town of Seydi. While in pre-trial custod
Shagildy Atakov reportedly suffered beatings; |
was also unable to embrace his family when th
visited him because of his injuries.

State officials are also reported to have haras$
Shagildy Atakov's family on religious grount
placing his wife and children under "villd
arrest”, giving one of his brothers a term
administrative dctention, and forcing ot
relatives from their jobs.

(Ammesty International, UI
Worldwide Appeals for December leL_ _

R
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&> In your group, discuss the following and make notes:

&) In plenary, retell the stories you read and present your conclusions,

. What are the rights infringed in the situation you studied?
iy, Who and what makes this situation possible?
< What action can be taken to prevent such things from happening?

&DRead the following poem inspired by the two pieces of news and | —
Prisoner of consclence

answer:

2. Why do you think these two news stories inspired the poet, Cecil
Rajendra, t0 write this poem?

b. What is the message of the poem?

¢. Do you agree with Cecil Rajendra’s point of view? Why / Why not?

= someone who is put
in prison for their
political ideas, religion,
beliefs,

i Moscow: A [7-vear old Moscow girl has been arrested and interned in a psychiatric hospital for having
Jjoined a demonstration marking Human Rights Day. i

Hong Kong: A man who got carried away with the holiday spirit and gave away thousands of dollars will
usher in the new year in a mental hospital. (A.F.P}

Where prisoners of conscience
wasfe forgotien in prisons
where the norm is foriure

in extracting "confessions”...

Where nothing is ever given
without hope of a dividend,
and onfy maney in the pocket
buys respect on the market ..

Where decgs of destruction
are decorated with medafs,
and tightwad entrepreneurs
elevated to Finance Ministers

To be generous To be generous 10 be generous

5 smrodness iy madness is madness
70 be humane To be humane 1o be humane
FEIAY #ig T insane I.HS(I!‘IB

(Pooms on Peace, Justice, & Ecology. CECIL RAJENDRA, Malaysian poet and Human Rights lawryer, 1987, WCC Publication)

€ "The pen is mightier than the sword". Do you think this poem supports this staternent?

Explain.

HUMAN RIGHTS PORTFOLIQ: Taking action

Petition, nc] 1 a written request
signed by many people, asking
someone in authority to do some-
thing or change something:
[+ agalnst] They wanted me to sign
a petition against experiments on
animals./ draw up a petition Local
residents have drawn up a petition to
protest the hospital closure. 2 an

Title of petition
Addressed to: (Name of persons who will receive peti-
| tion)
We, the undersigned, would like to call your attention
to the following problem, with recommendation{s):

(statement of petition goes here)
Agreed upon by the following people:

Name Address/School/Group Telephone | | official letter to a law court, asking for

1. a legal case 10 be considered: She is

threatening to file a petition for

X divorce. 3 formal a formal prayer or

3 request to someone in authority or to
- God or to a ruler

4, (see Lorigman Dictionary of Contempaorary

English, Third edition}

Think of ag issue th

’ athasto b i . .
Write a petition usi o be changed in your school / city / village / country.

ng the given model.
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The Human dignity @ Give us a voice!

-

UDHR: Article 9 Question:
No one shall be subjected to arbitrary arrest, detention or exile.

]

o ITY and f 1 nRead what these young pel-)ple from different countries answered to the question above and
@D Complete the chart below with ideas from the lessons on HUMAN DIGN and from the say which one you agree with most.

UDHR.

‘ _Whar ;1'06.'5 }mman dignity mean for you?

Rights | Responsibilites ' Remedies | L] Fll in the empty bubble with your ovwn answer.
I have the right to: I should: I can: . .
 life, liberty and personal * respect your opinions and « know my rights For me human dignity means the
security ideas * respect the people around 1 qb:!zw to be devoied to your own
« freedom from torture and any| * respect your own identity and their rights ' ideas, 10 be able to be who you are and
degrading treatement 2 . be proud of it, not to let anyone m:ake
. you do what you don't want to do.
Goran, 16, Croatia
To withstand if you lose or you
can't get what you'd like to have.
To understand that there are also
bad things in the world not just 'Peopfe with no dfgnfty are peop[e
pleasant ones.’ who would accept any humiliation,
Margit, 16, Hungary anything to have a safe life. Is it
i worth flastering anybody, letting
@& Try to match any of the rights and responsibilities you have listed. yourself be dr agged into ‘dirty’
situations only for such a life? I
As a result of this unit, in my community, Ewould like to ... : don't think 1 would enjoy a carefree
..................................................................................................................... 'TO me human dfgnfty eI [o be Iyre éf‘compromise were :he price. ¥
As a result of this unit, in my life, I will change ... able to be yourself and have your Horia, 16, Romania
..................................................................................................................... own apinions and not be ashamed
. of those things.’
Further comments; Marcia, 15, USA
: ‘To have human dignity means
to have the power not to let
y t's very hard to describe. Human dignity yourself be stepped on by the
—3 makes me the way Iam It's my pride also. orhgrs} to Standlgrmng jnfmn[
4 You can take so many things from a person of nsults, mockery, sarcasm
—— like: their wealth, their health, but somehow and irony.’
— dignity is hard to take from somebody.’ Corina, 17, Romania
— Ivico, 17, Croatia
—
el
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CHALLENGING POVERTY

To have and to have not  me oo

to those who have much; it is whethg
we provide enough for those who have litlle,

Frawngriw D. ROOSEVEY

LESSON

@D Look at the pictures and say which people are poor in your opinion. Give reasons.

P

Lesson 1

J work on a sugar plantation and I earn an average of 75 cents a day.” (Philippines)

‘Because of the war, the food is very expensive and basic services such as education and health care
have been completely disrupted or neglected.” (Guatemala)

f cant read and write. Who would hire me?’ (Greece)

“All my life I thought that, when I retire, I will have a happy life: no work, enough time to spend
with friends, to walk, to read, io watch TV, to travel and nothing to worry about. Now I am a
pensioner, and 1 know that I was completely wrong.’ (Romania)

‘Poor countries have often been advised by respectable bankers, sometimes more interested in the
yeturn on their loans and medium term prospects than in the level of existing debt.’ (Michel

Camdessus, Managing Director, International Monetary Fund)
@& Add as many other causes as you can. Share the list with your classmates.
@ Classify the causes you have identified into natural, economic, political and cultural causes.
@D Which, de you think, is the most frequent cause for poverty in our country? Why?

. Individuals, organizations as well as governmental and non-governmental institutions can help
th(]e poor and act to reduce poverty. Select specific ways to help the poor from these mentioned
below: '

a) running economic development programmes; b) lending money; ¢) collecting money, food
clothes, or toys; d) giving money; e} providing unemployment aid; f) providing medical ::lssiaztza.nce3
g) buying things fairly traded; h) running re-qualification programmes; i) volunteering to a Cha.rityt
j) providing educational assistance ’

| | can help_the poor by:
Individuals ' ey =S
& Work .in groups of four. In your opiniofl, what does it mean to be poor? Choose from thi Business ¢o s
following ideas and add other relevant issues that your group identifies. Share your grou| —
opinions with the class. Charity organizations
unemployed, unhealthy, unable to take care of his/her family, vulnerable, illiterate, not able to affon Church
proper clothes or food, insecure, powerless, not able to afford a decent lifestyle, house too small, i i me——
sanitation, no computer at home, buying second hand clothes, no TV set, being hungry every day.
UNICEF/ FAQ/ WHO
@> What do you think absolute poverty and relative poverty mean? R
L B4 Many people think it
hox R o ks o ko st s, W e e
Poverty facts against poverty: plain the connection between them and the fight

From an economic perspective, a person is considered poor if he or she has an income of less then oné
US dollar a day.

In 1998, 1.2 billion of people from all over the world lived in extreme poverty:

100 million were homelass, 14 million went hungry every day, 200 million were without education.

c f \ . 1 .
harity, selflessness, moral obligation, justice, security
€.8. security:

] Wh i i i
— Fin;re ttll:erc 1s poverty, there is often delinquency and crime too so people do not longer feel secure.
other reasons why people fight against poverty. -

@D Where would you place yourself on a scale from peor to rich? Give reasons. lm
R "
cad the following statement and find a relationship between poverty and human dignity:

mWhat rights in the UDHR are violated in the case of poverty?

m Work in pairs.

@D Read what some people from different countries say and identify some causes of poverty.
“You have work, and you are fine. If not, you starve. It is so.” (Argentina)

‘We live worrying if it will rain.’(Ethiopia)

Poverty is pa; . B
akes 2;:‘: *?’"- 1t feels like a disease. It attacks a person not only materially, but also morally. It
$ argnity and drives people into total despair.

(A woman from a developing country of the South)

Select informa W W
tion about street children from a newspaper. Be
| P iisates | e (o paper. prepared to share these with
 -—— )
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Nowhere to stay

LESSON

&P What is the difference between a house and a home?

€ Work in pairs. Read this definition. Do you agree with it? Why/ Why not?
A home is a place where people live in security. They may share it with family and/ or friends.

€ Write a list of cverything that is essential in a home. Compare your list with your partner’s,

&® Work in groups. Where can people who have no home live?
What reasons do peeple have to leave home? Share your ideas with the class. Look at th

following reasons for leaving home and compare them with your own ideas.

a) joining the army; b) leaving home to find work; ¢) domestic violence; d) selling the house
¢) starting life on one’s own; f) being thrown out by own family; g) running away from hoie
h) pressure from neighbours; {) depression and mental illness; j) moving to another city; k) failun

1o pay loans/ rent.
€ Which of the reasons above might lead somebody to being homeless?

€D Can you imagine how homeless people feel? Choose from the ideas below. Give your reason

hungry, strong, frightened, helpless, vulnerable, free, indifferent, aggressive, hateful, enviow
humiliated.

@D Add other attributes which can describe the situation of being homeless.

What rights are violated in the case of the homeless?

M@X_ -

Every day, 470 families in the United Kingdom become haomeless.
The life expectancy of a person living on the streets is 42, compared with the national average of 74 for men

and 79 for women.

QYA How can we help homeless people?
Homeless people can be helped in different ways. Read the information about the organizato

Shelter, and list different ways to help homeless people.

tokox 0 1
Shelter, a British non-governmental organization which defends the right to housing, assists peoph

| In distress free of charge through a network of 52 centres spread over almost the entire country. !
also organizes frequent campaigns to pressure the authorities into changing the law and coming

services ranging from informing people
into their new homes. The organization
funds comes from individual donations,

publications and garments bearing its logo.

{From The UNESCO Courier, October 1990

—

Lesson 2

Work in four groups. Read one of the following testimonies and select evidence to motivate
local authorities o improve the assistance they give to homeless people. Suggest ¢two or three
regulations to be adopted by the City Council in order to help homeless people.

Maureen Crane, from the Department of Health Care for Elderly People at Sheffield University:

‘Miss D., aged 68, now living on the sireet, was born and brought up in Manchester [...] She slept on
her own in an isolated areq [-..] She was wearing many lavers of dirty clothing, her hygiene was very
poor; her face and hands were very dirty | ...[ She had a supermarket trofley full of old bags and other
rubbish, The elderly are especially vulnerable and damaged, Old people are at the most diffieudt
times of their entire lives. I they are homeless and alone, their difficulties are that much gre‘ciwr y

(The Guardian, October, 1995, by Michael Simmons, Dependency with no know-how)

Hilary Sober, a victim of domestic vielence who had been in bed and breakfast accommodation
arranged through Shelter for nine months:

‘Avsha s very aggressive with other children. I mean, shes got no room here. She is a very {ively
child and she s frustrated in this room. Its all right in the good weather you can get ouf, but on a
dav like today you just have to stay in here all dav, and she can 't even have afl her tovs. They're in
storage or at my dad 5. I think its disgusting - its £140 a week for this room. That’s ;‘;ow much the
local council is paving. And I would much rather be given the chance to have my own place, what-
ever condition it was in. I would do it up and then I would be paying them rent, instead of putting
them (the council} and the child through all this and paying out all that money. I mean, they 've got
empty properties all over.’ i

A visitor from a health department to a bed and breakfast place for homeless people:

'_The standard of hvgiene is such that very often when they move into the rooms thev are not cleaned
[from the previous occupani, so they will have problems mayvbe with cockroaches, or even bugs. The
carpets are extremely dirty. Thev 're not cleaned properly. Children are crawling on those carpets
und the difficulty of maintaining any kind of hygiene in those circumstances is high. They rher;
suffer from gastro-enteritis, for example, skin diseases and chest infection.’ |

Angela Pulhofer. She and her family had been living in bed and breakfast accommodation for two
and a half years.

"You S{Ieﬁ!ff into the kitchen early, say four o 'clock, and put something in the oven. But then people
come in and put other things in as well, and they turn the oven right up, so that your dinner burns
2l r'rghz‘down, 30 that it s raw. Sometimes, they take your dinner out of the oven altogether, .ﬂma"
tfrmgs disappear. You get in there and grab one of the four rings on the cooker, but if you turn back
for a minute, your rings gone ... ‘

You 've got ’to {Je tough in a place fike this, or you re in trouble. Kids destroy things, people tell off
f)?ch orher‘s kid. One man hit Wesley when he 'd done nothing. And then the stealing. One day some-

1€ came into our room and siole all the children’s clothes and Richie’s ioo, even his underpants
and his pvjamas.’ !

{From Homedessness, 1987, ILEA Rubinstein}

Each group will present the case they have discussed and lobby for homeless people.

u
with practical and financially viable solutions to homelessness. The different centres providi.HUM
of their rights to accompanying familles when they movt AN RIGHTS PORTFOLIO
has an annual budget of nearly $7 million. The bulk of tf¥
private companies, schools and religious groups. Shelté
also raises money by selling used clothes through a network of shops and selling the group’

Work in groups. Propose two or three action plans to be adopted by the City Council to
help homeless people.
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Lo Hard times |

What are the caunses for child poverty? I MOX e |
; ‘ 9 any poor children have to

Look at the list below. Can you think of other causes? work 10 survive.

They live in orphanages. 250 million children between

They live in a household with no working adult. the ages of 5 and 14 work in

They live in household with very low income, developing countries elons.

Asia, around 21% of young people
They ran away from home. work (54% boys and 46% girls.

They are Tef“g_ees- (Source: React, Spring Issue, 2001)
They are immigrants. kb

What could a poor child do in order to survive?

Read about the experience of three young people. Find the reasons why they started to work

Daniel, 17 years old, waiter, UK: |

‘I think having a job when you're young helps you to decide your future career. It helps you &
experience ways in which you can work and you may also realize that the job you have when you'n
younger is not the job you want when you 're older. This may then make you strive harder o achien
the type of work you want,

I think I'd still keep my job even if I didn 't enjoy it, but only if the money was good. Money is i
important part of why I work. I want money to go out with my friends and give me mon
independence, I would never work if I was expected to give up all my free time. i

Momin, 13 years old, factory worker, Bangladesh:

‘I work for about 10 or 12 hours on weekdays earning about 20 taka (about 40 US cents) a dav.,
chose this job because it didnt require any education or previous experience. I contribute ail
earnings to my family, If I don 't work — how can my family survive?

I work in the cigarette factory for six days a week on a damp floor. It has few windows and no fons
On Fridays, I used to play football with my friends. I love football, but I prefer the weekday
because I can earn during those hours. The money also pays for my brother s education.

I enjoy work because 1 get money and there I can sing and talk to my friends.’

Vilma, 14 years old, housemaid, Peru:

I work about 12 hours a day and manage to get everything done by 5 p.m. I look afier three kid
and sometimes another baby. I do all the washing, cleaning and eooking. When 1 have finished 1
work I go to school. I earn about 1 Sol {abowt 30 US cents) a month. I send money to my motht
and pay for school books with that.
I sleep in an old bed in a dirty, dark room. I don’t have holidays and am not allowed to take day
off if 1 am sick. I often feel tired and don 't have enough time to do my homework. I used to taik 10!
friend who was also a domestic worker, but she became pregnant and got fired.
(Source: React, Spring Isstie 200

& Debate: Children should not be allowed to work.

Organize a class debate: Choose representatives of your class who are in favour of the motion anl
representatives who are against. They will organize their arguments.
After the debate is held, the class will vote for the argument which was most persuasive.

M
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Lesson 3

}I Read the text and name the label given to the children in the following situation:

@D There are also children who have no place to live. They ran away from home or child care institu-
rions where they didn’t feel at home. They ran away from domestic violence, anthoritarian family
environment, lack of affection and protection, or inhuman treatment. The street is their ‘*home’.

(6).6
In Romania, there are approximately 10,000 strest children, almost 25% of them in Bucharest. But there are
also many strest children in Satu Mare, Timis, Hunedoara, Constanta, Bihor, Mures and Prahova.

| {Emilian M. Dobrescu, Romdnografia, Editura Compania, 2000)

&> What have you noted about people’s reaction to *street” children? Choose from the following
and add your own ideas:

indifference, compassion, sad, contemptuous, accusatory of ‘street’ children, accusatory of authorities,
sorty, afraid,

€D Do ‘street’ children face any dangers? What are they and why? Every [N haR TG i ot

to protection.

@D 1s the ‘street’ children situation a threat for Romania?

What rights are denied to ‘street’ children?

gl V1

€D Here is an example of effective help given to some street children in Iasi by a charity
organization, What have they done to help the children?

wAvem o cantind la care vin copiii acestia cave stau in canale. Cu toatd ruginea trebuie s-o spun, nici
nu stiam cd existd asa o categorie dezavantajaid de copii care sd n-aibd nici un sprijin.

Ne silim sd le oferim nu doar hrand, ci incercdm si procurdm pentru i gi imbrdciminte. I-am rugat pe
oamf:nf sd aducd lucruri care le prisosesc prin casd §i sd le dea cu ména lor copitlor zgribulifi de frig.
Ant incercat un pic i sa-i «imblinzimy pe acesti copii, sd-i invdidm cdte o rugdciune si, in timpul
mesei, le vorbim uneori despre comportament. Foarte mulfi copii s-au atasat de noi si ne ajutd,
pundnd si ei mana cdnd facem ordine i curdtenie. Sigur, nu putem agtepta de la dansii extraovdi-
nar de mult pentry od noi le ddm ce le ddm — méneare, imbrdedminte si un cuvant bun —, dar i
Irimitem tot in stradd.

{Parintele [sopescu, Biserica 51 Haralambie, Iagi, 4 julic 2001)

| €3 HUMAN RIGHTS PORTFOLIO

Work in groups, Suggest ways of helping street children. Make a list of the action points and
People/ institutions/ organizations who are responsible in each case. Include the list in your
| Eroup portiolio.
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My Bigdeal: Well, Mr President, what have we got here? What other than a complete embodiment

H e a T’BSIdE'Tlf - I those things we want to be rid of: poverty, unhappiness, hopelessness, discrimination, and, of
if @

I kinds of unemployment.

Lesson 4

LESSON

coterse, &
Wy Dolittle: Mrs Jobson is very vulnerable to unemployment because she iy poorly skifled. A similar
pro hienr faces Mr Jobson; he should consider training himself Jor a new profession.

Discuss unemployment by answering the following questions:
(A1 this moment, candidates aim for the exit, while continuing to argue. The moderator accompanies

* What are the es of u loyment? : . . .
e o Pl hem. The Jobsons come with small steps to the front stage. Public goes quiet and wails to hear them.)

« Do you know anybody who is unemployed? How wide spread do you think this phenomenon is)

« What categories of population do most unemployed people come from? Think in terms of maly
female, age, and type of jobs and qualifications.

» Why are people worried about unemployment?

My Jobson (1o Mrs Jobson): You know, Lizzy, I think I get it after all. When they asked us to come
thew didn t mean they would give us any jobs.
{Paul Lacatus, rremplovment, Economics Lesson, 2000)

Organize a TV election show using the following scenario. Wiat is the moral of this show? Which rights are infringed in the case of unemployed people?

Dealing with unemployment @

This is a public debate between two presidential candidates on the topic of unemployment. Tl &% Read the text below and work in groups to discuss the case and then suggest a solution. Share

participants are: Moderator; First candidate — current President Bob Dolittle; Sccond candidate -
Mr Jim Bigdeal: Jobson family — father, mother, and their two children; Public.

Moderator: Good evening to everybody, 1'm Mike Screeny and ['m happy to invite you o the Tl
show T Want To Be the Preceee-sideeent ! (Public applaud and cheer.) Qur special guests are the iw
candidates for the next presidential election: the current chief of Administration, supported by Th
Prosperity Party, Mr Bob Delittle!... (Public clap, cheer and wave hands.) And his challenger, running
for The Welfare Party. Mr Jim Bigdeal!... (Public do the same.) Tonight, the topic they will debate i
capital, serious, and delicate as well: UN-EM-PLOY-MENT! You're right to be thrilled, because then
are not many other things that can frighten and harm people as much as unemployment does
Unemployment means (counting on his fingers) wasting labour force; reducing the standard of living
and huge additional cosis for society because the Government has to provide income 10 Som
unemployed workers until they can find jobs. Our guests will have to face a very representdiin
family in this respect (indicating the Jobsons): The Jobson family! (The Jobsons stand up and salu
the public, and the public cheers them.) Weli, their siruation is desperate: They are unemploved!

My Bigdeal: I'm horrified by the Jobsons’ tragedy. But {'m not surprised at all.
This is frequently the case. In our country only § out of 20 million people earn salaries.

My Dolitile: Well, they are either too young, or refired, or institutionalized, or they choose nof 4
work. Nobody counts them as part of the labour force, only the people aged 16 and over who af
either employed or actively seeking work, (The public claps.)

Moderator Mr Bigdeal, do vou intend o suggesi « solution for creating jobs?

My Bigdeal: Sure, thats what I know I'm bestat and thats what I'm going to do if elected. 1'll pt
money at work for people. (To the Jobsons) My job is your job. (The Jobsons cheer enthusiastically
Thanks, many thanks. (To Mr Jobson) Mr. Jobson, 1 expect you to send vour CV to my office as so0
as possible. I'll try to do something for you.

Moderator: Why not listen to their stories right now? Mr Jobson?

My Jobson: Well, [ used to work in a glass factory. We produced bottles and things like that. But th
plant was closed last year. People don'’t need glass bottles anymore, they drink from plasth
receptacles now.

Mrs Jobson: For over 23 years, I was a housewife. Now my children are grown up, but st
students, and ny husband has been out of work since last year. So, 1 decided that it was time for nk
to go to work. But I'm not qualified and so far I haven't been able to find a job.

Moderator: 1'm afraid it will be pretty hard to find one.

-
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youn- group solution with the class.

The Unemployed City

Petrosani is a medium sized town of nearly 130,000 inhabitants, in a mountain area that was famous
for its coal deposits. For over 300 years, Petrosani grew slowly, but steadily, feeding iself from
mining activities. Until now, Petrosani has not developed any other kind of industry.

The male population of Petrosani work in the coal pits that are spread around the city, as did their fore-
tathers (and no man from Petrosani ever knew any other profession), They are tough men, and they
usoaily say that their real calling is to deal with death every day. Their wives never work outside the
house, but stay home, look after their numerous children and pray for their husbands.

The coal is not of the best quality, the coal deposits are not very generous, and for some decades the
mining activity in the Petrosani area has become a black hole for the Government’s financial support.
Two years ago, after a couple of mines went inte severe recession, and faced a bad financial future,
the Government noticed that it was two-three times cheaper to import coal than to mine it from the
Peirosani area. Therefore the Government decided on subsidy cuts and reduced mining aciivities in
Peirosani.

Protests, strikes and vielent incidents followed.

{Paul Lacalus, Unempiopment, Geonomics Lesson, 2000}

& What can uncmployed people do in order to get a job? What can the Government do for the

unemployed?

Read the following poem and identify the Continent of Hunger:

have refused admission of this
Continent.

or hindrance
he may explore

The Continent of Hunger
has wo boundaries

i !\ Capitals stretch Kwashiorkor Yet, the Continent of Hunger
Jrom Rio to Chicago Pellagra did not rise overnight
Kingston to Addis Ababa Beriberi from the sea

Naples to Caleutta Cholera It has been pieced together
Jalcarta to Buenos Aives... Malaria mathemarically

chr-h citizen Rickets with a multitude of stones

of this Continent Scurvy quarried from that

has o passport T.B. monumental rock in men s
fj‘rge Dominion hearts ...

of Disease For far longer than China el
Without Jet the peoples of this world é?iﬁiﬁ.’:ﬁﬁﬁrfﬂfggi

—
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The Poverty

-

UDHR: Article 25 (1)

Everyone has the right to a standard of living adequate for the health and well-being of himself
' and of his family, including food, clothing, housing and medical care and necessary social
| gervices, and the right to security in the event of unemployment, sickness, disability, widowhood,

i old age or other lack of livelihood in circumstances beyond his control. | |m
i say which one you agree with most.
@D Complete the list below with ideas from the lessons on POVERTY and from the UDHR. Try :
to match any rights with the responsibilities you have listed. \ Fill in the empty bubble with your own answer,
| Rights Responsibilities Remedies
T have the right to: I should: I can: If I saw somebody very poor and I am
« have an adequate standard of | -+ care for poor people » do charity work with my mum, I would say lets give
living » act in order to diminish * suggest alternative training them some money. But I've seen in the
* have a home : poverty for the young unemployed news some people arve hoaxing. They
. . people shouldn’t be doing this because people

....................................................................................................................

Further comments:

A

VR -
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@@ Give us a voice!
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il

Question:

| Do you believe it’s a good thing to give money to poor people in the street?

will think if I give money to this person
they might be hoaxing it and they won't
give money to the poor people any more
and the people who've been hoaxing
should feel really bad about this.’

Emily, 11, UK

‘Yes, everybody shouwld do something for
the poor people. Poverty is like a sneeze
that lasts for 70 years or so and during all
that time everybody says: ‘Bless you!’ but
no one hands you a handkerchief.’

Marijus, 16, Romania

Yes, I would give money to as many
as I can, particularly when I see an
old woman with no money to feed
herself, to feed her children.’

Natasha, 15, Russia

Read what these young people from different countries answered to the question above and

1 try not to look, not to think
about that. There ave lots and
lots of poor people, you can't
Just help everyone, you can’t
help this one or that one only.’

Boris, 16, Russia

I think giving money to a poor person

is a good thing if this person does
something, not just begs, but for
example: sells a newspaper, helps
you bring back your trolley in
supermarkets and so on.’

Edit, 16, Hungary

T would help somebody who is
in real need but I wouldn't like to
encourage beggars and thieves.’

Safa, 16, Morocco

Give us a voice! /57



N 1

S AYMG NO TO VIOLENCE | RIOT POLICE USE BATONS TO BREAK UP BOY’S WAKE

Riot police used batons and pepper spray last week to break up a wake* for a 14-year-cld boy who had died in

Lesson 1

-~ . car aceident at a disused farm which was occupied by Travellers near Horsham, West Sussex.
. ‘The main vaiite of tolerance is thy More than 50 Travellers, mainly teenage friends of the deceased — who was known as Sunny — were met by
ROOtS Of Conﬂlct it recognizes thar truth s a ey, "“ riot-clad officers after Horsham District Council responded to complaints from local residents about the level
sided, a many-coloured thing llu' Loise at the all-night gathering. Police had informed residents that the event at Westlands Farm, Cowfold,

{ANONYMcitgy ¢ Horsham, was a wake and not a rave.

1y 's mother Diane said: “The last thing we wanted was to deal with the police on a day where we were

SNy e W =
- meant 1o be celebrating the life of my son.

) ) " conny was airlifte Worthing Hospital on the previous Tuesday after he was thrown from a vehicle that
= . ct? Discuss SUNNY Was airlifted to L p ' 1 Y
€D Why do you think that many people respond violently to different kinds of contli 3 crashed into a tree stump at the farm. He died shortly afterwards.

[invirommental health officers had arrived at the site with police to seize a sound system. In the fracas that

Complete the word web, rollowed, police used pepper spray on one young woman and batons on others. Missiles were thrown and
the police were spat at and punched, but no arresis were made.
\ , miscommunication Chief [nspector lan Davies said: “The party was not hostile and complied with the order. However, residents
I— / have the right to a peaceful existence and environmental officers felt the noise was excessive.”
e ooy hatred ~ijoe! Haverson, Chief Envircnmental Health Officer at Horsham District Council, said: “We are nol
0 . . atre ‘» . . A . - 0 .o
anger ——  Violence is brought -J . interested in why an event is taking place, At the time all [ was interested in was loud music.
about by: \ B (Jules Rendall. The Big fssue, UK, June 18-24, 2001)
/./-- —— _“__H _ o B PN e > Wahe  celcbrating the life of the deceased as well as grieving the death.
, 4 5 as many suggestions of conflict resolution o the ones mentioned below as you can think of.
m . carly warning of situations where rights are being abused
@D Three types of violence have been identified: - the promotion of democracy, human rights and non-violence by local groups and NGOs
PSYCHOLOGICAL STRUCTURAL PHYSICAL « the use of [T and technology to inform / contact people
) S o the intreduction and funding of various forms of peace monitoring
Threatening Poverty = osssesmeimssssssases » nUer management
Humiliating Laws that discriminate v o,

--------------------------------------------------------- ‘ Fear of violence brings about a vast range of attitudes. ]
' amazement, indifference, cruelty,

@D Reid the article below and decide what attitudes, amusement, indolence, caution, fear

i 3 types. Some have alrcady been given, i
Give examples for each of the three typ Y g o whiose i ChEliOR 701, €0 OUnKCyilgle

Express your opinion on the type of violence which concerns you most from those you ha¥ THIRTY EIGHT WHO SAW MURDER AND PIDN'T CALL THE POLICE

listed above. Do your classmates share your view(s)? Why / Why not? . | | |
¥ For wore than half an hour 38 respectable, law abiding citizens in Queens watched a killer stalk and stab a

woman in three separate attacks in Kew Gardens.
Twics their chatter and sudden glow of their bedroom lights interrupted him and frightened him off. Each time

. & = a_gw 3 the t“\ .
@D In many conflicts there is an oppressor and an oppressed. List characteristic traits of he veturned, sought her out and stabbed her again. Not one person telephoned the police during the assault; one

sides involved in a conflict. witness called after the woman was dead.
! ) hurt defensh T didn’t want to get involved”, one witness told the police. “We thought it was a lovers’ quatrel” a housewife
devious . S intolerant P said. “Frankly, we were afraid” a husband and a wife both said. *“I didn’t want my husband to get involved” said
== 0 =4 adistriaught woman, wiping her hands in her apron. “l don’t know why 1 didn’t call the police” another witness
OPPRESSOR ) ( OPPRESSED said. Y was tired” a young man said without emotion; “l went back to bed”.
J “’d It wis 4.25 a.m. when the ambulance arrived to take away the body. It drove off. “Then”, a solemn police
ok " // = detective said, “the people came out”.
violent wea (Martin Gansberg, The Times, UK, 1964)
€ Answer the following questions:
@Read the article below: ) In a similar situation would you have called the police? Would you have gone outside to help?
a. to identify the types of violence shown in the text. b) What do you think might have influenced your decision?
b. to decide what human rights are violated, Name the Articles in the UDHR connected to thet® ¢} What is the moral of this article?
rights. _ ] d ©
¢. to decide what role (oppressor or oppressed) the following groups take in the confli€, Rewrite the article as the diary entry of one of the 38 people who watched the murder.
Travellers, the Police and Neighbours. Summarize what you saw and explain why you decided not to call for help.
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@D Read the following headlines to decide on a common topic in all the articles.

@& Why do you think such happenings take place in a highly civilised 21* century?

-ﬁ.'_

Responding to violence

HOW MANY PATIENTS DID =
%l THIS DOCTOR KILL? o =

44‘31)‘ ~LL T - e
Cro, \ _ . picior . \
op P 7 X pmes PO PG RAZE Oy \

7

—
ST -
= vei'd \
N

@D Think of yourself and your own reactions and complete the sentences below:

¢, WhenIgetangry, I............
f. When ’'m frightencd, I ............
g. When people hurt my feelings, I ............

a. I get angry when ....... wronrg

b. I get impatient when ............
¢ [ lose my temper when ............
d. I threaten people when ............

@ 1n pairs tell each other of an occasion when something or someone made you very angry a

&> Why do you respond differently from other people to the same provocation? Look at the sug . you agree with it? Why / why not?

when you were proud of the way you handled it. Explain why you think you handled it well; &% Explain the title.

gestions below and tick the most important for you.

b. upbringing ¢. self-control e. circumstance

a. previous experience d. temperament

&® Read the article below. With your partner decide what are the real reasons for violence.

€ Tell the class your conclusion(s).

€ Suggest remedies.

WHY SCHOOLS FALL PREY TO VIOLENCE

Violence in French schools is increasing, and the government seems unable to remedy the situation despl
making a number of attempts to do so. _ ‘ . ] !
But tackling the problem of violent pupils involves questioning the way that society functhns, since the r

of the violence are to be found in a multitude of social, economic and cultural factors _0uts1de sghool. i
So-called “gratuitous” violence - as when firemen or ambulance staff are att{ztcked - is never, in fact tot:alI
gratuitous. It is the expression of a form of suffering, a way of indicaling, in children who do not know how
say so in as many words, that something has gone terribly wrong. o 3
If society is sick, then resorting to violence is like suffering from a temperature: it is a symptom of the si :
ness. There is no question of excusing those who are guilty of violence, but it is fair to say that their actions & ;
conditioned by what they have to undergo. J
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Nearly two thirds of homeless women cite domestic violence as

J (31 May 1999, The Guardian, p. 8, The Guardian and The
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e

Those who behave violently wnglfi no dqubl be normal, well - behaved pupils if they could look forward to
some sort of future after school;_ﬂ they d:c_i not come from difficult or underprivileged homes; if the colour of
their skin were not a cause of dlscrhninau?n; if they had other people to relate to in addition to their school
mates: if television did not turn gangsters into heroes and venality into a virtue; if their run-down suburban
Housing estates were not stigmatised: if politicians could be seen acting on the ground instead of seeming
remote and “corrupt”; if the police showed them some respect.

The above list, which is by no means exhaustive, also cxplains why school violence is not found solely in
working-class areas. At least half the factors listed affect teenagers from middle- and upper-class backgrounds
just as much as those from suburban housing estates.

But then do *good” pupils resort to violence? Do children who have been allowed to chose their specialisa-
rion beat up their teachers? Do teenagers whose talents have been recognised at school get the urge to smash
up ihe premises? Does a father who is convinced that his child is being fairly treated burst into the classroom
and attack the teacher?

(Nathalie Guibert and Marie-Pierre Subtil, Guardian Weekfy, February 3-9, 2000)

the reason for their situation, according to a survey by the Centre
for Housing Policy at York University for the Crisis charity. Other
raasons were: family breakdown, severe mental heatth problems
and childhood abuse. Respondents were reluctant to use sheliers
because they thought them dangerous and dirty, many, after at
first staying with friends or family, slept rough for fear of outstay-
ing their welcome,

The numbers of people sleeping rough or in hostels have
decreased over 20 vears, but the proportion of women among
them has risen. The charity said there needed to be more pro-
vision for homeless women and better advertising of what was
available.

Observer on CD-ROM 1999}

Read the poem below. , 1;2 QX

CHILDREN CAUGHT IN THE CROSSFIRE

+ In the last decade more than two million
children have died as a result of war,
and up to five million have been disabled

Children Learn What They Live

[t children live with criticism, they learn to condemn.
[t children live with hostility, they learn to fight.

I children live with ridicule, they learn to be shy.

If children live with tolerance, they learn to be patient.
If children live with encouragement, they have
confidence.

If children live with praise, they learn to appreciate.

If children live with fairness, they learn justice.

It children live with security, they learn to have faith.

= Around 12 million children have been left
homeless by armed conflict, and more
than one million children have been or-
phaned or saparated from their parents

« An estimated 300,000 children under
18 are involved in more than 30 armed
conflicts around the world - as soldiers,
porters, messengers and sex slaves

+ The number of children refugees in-
creases by about 5,000 per day

If children live with approval, they learn to like
themselves,

if children live with acceptance and friendship, they find
love in the worid

Dorothy Law Nolte
(from Building o Culture of Peace, vol. 1, no. 2, 2000 )

the poem,

_""——-.____________

= About 800 children are killed or maimed
by landmines every month

= Of the 23 million refugess worldwide,
50 per cent are children

Development, Fourth Quarter,
2000, DFID, UK

& Continge the poem on the same pattern. Add 5 more lines (positive and negative) to complete
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RN From foes to friends

&®»Work in 5 groups. Each group reads one of the following texts.

&> Identify: a) which title from the grid matches your text;
b) the right violated and the number of the Article in the UDHR,

& In your group think of the causes that led to the situation in the article. Each group makes;
summary of their findings. Choose one spokesperson for each group. Each group reports
the whole class.

@D In your groups think of solutions to the problem. Share with the class. Decide upon the beg
solutions.

/" B. Romania is still trying to solve the problem of the
thousands of children who live in the sewers of Bucharest. The
government, with police help, decided that the simplest thing
would be to make the children invisible.
The police raided the sewers and the network of passages under-
neath the capital and brought the children to the surface. The
children of darkness were packed into buses and trains and sen
back under escort to the towns and villages they had come from,
The police picked up some 300 beggars and prostitutes unable (g
prove they were domiciled in the capital.
The autherities’ determination to ¢lean the place up in violation of
human rights shocked many voluntary associations. The presidenl
of the Helsinki Committee Association says:
“The aperation is not only illegal but completely pointless. Tt's a§
if we were trying to conceal our poverty under a blanket™,
“The fact that thousands of children are struggling to survive
underground in the company of stray dogs and rats is not sonie:
thing of which the inhabitants of Bucharest feel particularly proud.
But can the problem be solved by expelling the children from the
city?” says G. R., head of Save the Children. “These children, who
have been hunted down by the police as though they wer
criminals, will come back to Bucharest as soon as they are released.
The Bucharest police force sees its action as perfectly legitimate
“I'm ashamed when [ learn that the people of Bucharest are mot
concerned about stray dogs than about children living in the sewers™
[ e — —. | says an angry police chief, G. M. * Let’s stop all this talk of huma

C. The home of the referee of Sunday’s | \iohest Children are being eaten by rats in the sewers. We absolutzly
troubled match between Celtic and Rangers | pave 1o get them out of there and find a roof 1o put over their heads,’
was attacked after the game, | _ ,
H. D. was at home in Carfin, Lanarkshire, \ (Mirel Bran, Guardianr Weekly, July 19225, 200”_',.
with his family on Sunday night when someone
threw a missile, breaking two windows. He was injured during the gamce when an object was thrown from the crowd.
The attack on his home followed clashes between rival fans afier the Scottish Premier Leaguc championship
decider at Celtic Park, Glasgow. There were 360 incidents on Sunday night stretching from Glasgow to Ayr,
including serious assavlts and running battles. Police made (13 arrests.
Last night, Mr D, said: “[ can handle what happens on the field of play but it is a bit different when the
trouble starts coming to your front door.”

The referee needed four stitches at half-time after being hit on the head by what is believed to have been a
coiti thrown from a stand of Celtic fans. He later awarded a penalty to Rangers. Four Celtic fans invaded the
pitch and one tried to attack Mr D. A steward was taken off on a stretcher after being hit by a missile.

{Shirley English, 04 May 1999, The Trmes, p.1 /The Times and The Sunday Times Compact Disc Edition January to May 1999)

A. Her hands flutter like tiny birds when
she speaks. Her eyes are huge black
petals, shining for an instant when

she smiles and then suddenly dropping to
a sad, faraway stare. As she talks, a listener
is left hoping that her story isn’t true,

“I never saw the sun rise or sel because
the windows were always locked,” she
says. “Every night they sent me 10 or 15
customers. Sometimes they raped me or
burned me with cigarettes. Afterward
they gave us tips and we hid them in our
clothes to buy food.”

She is now 19, but she was only nine
when her family in a Nepali village forced
her to marry a 60-year-old drunk. At 15,
she was raped by an uncle, which so
shamed her family that they sent her to
India, where she was forced 1o work in a
Bombay brothel. After seven months,
she was discovered in a police raid and
sent back to Nepal, |

{Guavdian Weekiy, lly 19-25 2001}

o
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7 D. “Don’t shoot!” they taunted, waving wallcts at ranks of '
riot police. The point they were making was that reaching for his |
wallet was the last thing the African street vendor A. D, did before
being cut down by gunfire from the four officers acquitted on all
counts of murder and manslaughter last week.

The officers had thought it was a gun, and the jury believed them,
But the crowds surging around the strsets of the Bronx did not. “A |
wallet in the hand of 2 white man is a wallet”, said one protester, “and
a wallet in the hands of a black man is a gun. B. B. said that on TV™,
The verdict has detonated anger, grief and disbelief. And as word of the
jury’s decision spread through New York’s ghettoes last Friday, the
Bronx, Harlem, sections of Queens and Brooklyn cntered the night of |
greatest tension since the mayor R. G. took office,

(Ed Vulliamy, Guardian Feekiy, March 2-8, 2000 ) J

E. E. S., un barbat din comuna wala-
teand Cudalbi, a fost batut, maltratal si
omorét, duminicd seara, de doi ciobani,
Motivul: a incercat si-i ia apdrarea ba-
iatului sau, n vrsta de 12 ani, care era
perseentat de cei doi. G. 1., sora victi-
met, ne-a povestit: Ei l-an [yat la ba-
late cu lopata, 1-au batnt cu lanful, -au
‘ legat de carunt, au dat drumul la cal ey

cdruti §i l-au tArit aga loatd pAdurea™.
Toate acestea s-au petrecut chiar sub
ochii copiluli.

{Everimentul zifei, 11 septembrie 2041 )

',

Referee’s house ]
attacked afeer |
match violence

Ciobanii
criminali

Cold rage engulfs
black New Yorkers

'Romania police fail
| to rid capital of
sewer children

A Lost
Childkood

& What ring of the chain was broken in each of the previous articles? What was the effect?

:

The Perfect Peace
Promoter?

| Party | |- — | ;aﬂiy_‘?

| Conflict _l |
‘L : |

' Negotiation/Tolerance/Respect/Co
: |

mmunication l |

* Earthworms are found all over

_ = - P e ey the world in virtually every kind

Togethemess [«  Peace ] r—‘ Sharing resources I ‘ ohecl
— ¥ r—— * Their work is to transform
¥ y \ decaying vegetation into

something useful

* Earthworm work is difficuit
and groundbreaking

| + Earthworms can’t always see
where they are going

[ ThtS' results of the work are
not immedi '

€D Read the text “The Perfect Peace Promoter?” and expand |‘ o B

* Together, earthworms pre-

:{[:J: the metaphor of the earthworm in no more than 250 | pare the soil so the seeds can
rdas.

5 ‘ grow when the time is right

* Earthworms have the charac-

teristics of both male and
female

(Building & Cutture of Peace, vol. 1,
‘ no. 2, 2000)

—r BN s
Rejecting violence] U’articipation l IrCoanict resolution l ‘
| " _

[ Celebrating diﬁerences_l

 Write Your opinion of the following quotation in no more
than 100 words.

The culture of peace

b is all the values, attitudes and forms of
el : .

wiour that reflect respect for life, for human beings and
‘i dignity, and for all human rights. It is the rejection of
Violence a'n' all its forms and a commitment to the ,t;rhﬂ:.fp!es u:_/ @ Search the web to find a story
it rj‘u.sm.‘-c*. ..*.'r;:r’u.fc’rrf{u mff'ram.w and understanding that links with the theme of

groups and individuals, the lesson, Bring the story to
class next time.
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Ol War and peace

-Divide the class into two groups. In your group read one article and then answer the follow,
ing questions:

1. What international situations of conflict do they speak about?

2. When did these events occur?

3. What are your views on these conflicts and the ways they could have been avoided now thy
somge time has passed ?

4. Which of the two articles impressed you more. Why?

_\ | | E_‘eel The Mad;less [;’[orc

B. Au declarat razboi Statelor Unite

James T. Currie - profesor de stiinte politice la,
Universitatea de Aparare Nationala din Statele!
Unite, a comeniat ieri dupa-amiazd pentru ,.Eve-
nimentul zilei* tragedia americand: «Pana acu,
nimeni nu a revendicat aceste atacuri. Ma uit pe
ferestrele universititii chiar acum, vad nori e
fum negru stringindu-se deasupra Pentagonului,
Imaginile de la CNN arata ci o parte din cladire s-a"
pribugit. Cele dou2l turnuri gemene din New York!
s-au dus cazdnd chiar de la baza. Fara indoiald,
s-au pierdut mii de vieti omenesti. Washingtonul
este aproape sub asediu. Umbld zvonuri despre
alte avioane care au fost deturnate si se indreapti
catre noi, dar cred ¢A sunt doar zvonuri. Este
totugi ciudat ¢ nimeni nu stie nimic in acest
moment Multe cladiri ale guvernului sunt inchise
si oamenii incearca sa ajungh acasd, dar straz:le
sint blocate de trafic. Qamenilor nu le vine si
creada ci asemenca eveniments groaznice s-iu
putut intimpla si isi doresc foarte mult sa (i
indentificati vinovatii. Este clar ¢ aceste atacuti
au fost nemaipomenit de bine organizate, ceea cé
ne face si credem ca a fost vorba de o orgnizaite
foarte bine finantatd (poate Oussama ben Laden
sau un alt grup din Orientul Mijlociu). Dacd acest
cameni vor [i identificati, sint aproape sigur ¢d
vor fi, ei vor fi comis atit un act terorist cat §
probabil cel mai stupid lucru pe care l-ar fi putil
face, Au declarat rizboi Statelor Unite si fard
indoiald , vor fi vinall gi pedepsiti. Au facul @
gregeald teribila i vor plati pentru asta.™

When I met V. B. in Suva Reka, it was a small
town. For V. B, it was the place where she was
born and became the mother of three. In the shop-
ping precinet there is a coffee shop. Here she saw
all her children murdered. In my mind I still have
the picture of a woman trying to hide her toddler
son between her legs, then feeling the bullet thud
into his body. Then I understood that war was not
just about blood, bullets or bones, but about the
pure, terrible fear of being unable to protect your
child. The morning I walked into the coffee house
the white pillars were still splattered in blood.
There was blood on the radiators, blood from who-
ever was hiding behind the eappuccino machine.
More than 50 people were in here, mainly women
and children. I looked across the floor and imagined
them lying here — mothers trying to cover the
bodies of their children. It took a while to find V.
She told the story without emotion, “It is so hard
to explain the sound a child makes when they are
dying”, she said. “You can't imagine it —it’s not a
scream exactly ”, She described how the group of
mothers and children had hidden in the coffee
shop after being chased by two armed men. “I saw
my daughter, D. We were looking at each other
across the bodies and she was moving her lips as
though she was saying something to me. I heard
my niece calling out to her mother, ‘Mummy what
arg w¢ going to do?” Then someone threw a hand
grenade in on top of her. 1 saw A., my sister’s boy,
looking across the room for her, then he made a
noise like *coouf’ and died.” 53 people, most of
them women and children, died in the coffee shop
that moming. V. pretended to be dead when her
body was lifted with the others on to a truck. She
was tossed on top of her own mother’s dead body.
In the truck she saw her sister clinging to the body
of her dead 2-year-old baby cradled in her amms.
She decided to jump. “It didn’t matter if T died
because [ was dead already inside.”

(Maggie O'Kane, Guardian Heekly,
March 2-8, 2000)

(James T. Currie, Evenimentd zilei, 12 septembrie 2001}
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- Lesson 4

&» Read ibe text below and say what is your reaction to it.

¢ Apply ihe questions in the text below to the two articles in activity I.

¢ For which of the solutions suggested in the text below would

in the conflicts mentioned in activity I ? -

¢ % Do you agree with the conclusion of the text ?

!
i

How (|0 people come to terms with the legacy of past atrocites,
the won.md_s caused by conflict be healed so that a once divided p
futurc?l History suggests a number of alternative approaches like, for instance. an exerci f
colleelive amnesia, At the opposite pole: trials, purges, pursuit of justice, request f';)r com ; Sf:' X
and reparation. Reconciliation is only based on Truth, and desire for a sl;arcd bettcr futulicnsa .
The iight does not end with punishment of war criminals, publication of a Trutil Commissiori R«

or an :1![’61‘11!3[ by.ncw regimes to sweep the past under the carpet. It must be embedded in ev 3121011
routine of life within family, school, neighbourheod, community, this will brine about 131?/ of
peace and respect for human rights and human differences. ? < S

abuses and criminal acts? How can
eople can move on towards a shared

(Building a Cultre of Peace, Vol. 1. 1o, 2, 2000)
Reai the text and discuss what p m
roblems each group had to ov i
‘ erco
o p me in order to reach an

Ellic Wiesel, Nobel Peace Laureate, said:

;_"!’ ?Je A dA (4 }Sg Iogef + ?k £ i [ 1 R Rl 1 U
I’I : ! W, it Helf el he.’ W Oge.'he.'] e o e[ke.’; IFI'BV e

— it deserves our warmest support, [or it Justifies our highest hopes. "

An Oasis of Peace

Neve Shalom ~ Wahat al Salam is the
only place in Israel where Jewish and
Arab families have chosen to live together
side by side, committed to working
through differences and problems. It’s a
powerful investment: a living, working
model of peaceful co-existence.,
Founded in 1972 by a Dominican monk,
Father Bruno Hussar, today the co-operative
village is democratically owned and
governed by Jewish and Arab citizens of

lsr_ael, and is not affiliated to any political party or movement. The village kindergarten and
primary s.chool were the first in Israel to demonstrate the powerful possibilities
inherent in Arab-Jewish bilingual education. They remain the only educational fi
lsrai_:] where Arab and Jewish children learn together in both langu
J e\_wsh and Arab teachers and share the history, culfure and re
quite naturally, ambassadors for a peaceful co-existence.

‘amework in
ages under the tutelage of
ligion of both groups becoming

hitp v nswas. corm

mlli UMAN RIGHTS PORTFOLIO

Make a poster with the title: Saying No to Violence!
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. ____,.'—""'-_
‘ {1 G . ‘ ,
& i z e uS U ec
L Peace and conflict e_..) @ ve Us a voic
..--""-...._
T e uestion:
REMEMBER to conduct the 24 stage of the survey: The Human Rights Temperature of YoiriSehody Q - e N
- B = = ’ What ideas, do you think, go with the word power?
[ — = L
UDHR: Ariicle §

| No one shall be subjected to torture or to cruel, inhuman or degrading treatment or punishment,

S nRead what these young people answered to the question above and say which one You agree

@D Complete the list below with information from the lesson on PEACE, CONFLICT AN] with maost.
O i . — mFill in the empty bubble with your own answer.
|7 Rights Responsabilites Remedies
. : L 1 should: I can: The rights to do whatever you Posit
: :Z:Othbecr;gul: « take action when I feel other |  avoid conflict want. To bz;’;:f-tened to. The ability Io;f}‘;:; d:;?p’“i"w”;g:}f; :fgﬁ;
. ted badl * try to make people to set trends. _ i :
* not to be harassed ) people are treate Y understand each other Paul, 17, USA your ideas and thoughts

Vesna, 16, Croatia

‘Whenever the adults have the power to
make decisions which affect us in any
way, we have the right to give our
opinion and the adults have 10 ke that
seriously.’ '

Dana, 17, Romania

@ Try to match any of the rights and responsibilities you have listed.

....................................................... ‘Defimitely money, because these days
""""""""""""""""""""""""""""""""""""" you can't have power if you don't have
money. When I think of power [ think
about ruling the world. For me ir
doesn't associate with anything good.”

RurtiericorLUERts: — Jan, 17, Croatia
‘ =5 ‘Power can be dangerous.
— People have o know the limit of

‘ — power. [ think the power of the
= ‘There are some older kids who think it's . brain is stronger than physical

| - Jun to make other people feel small. There's power.”

' g a boy in our class who gets picked on a lot Endre, 17, Hungary

‘ - by a big group of boys because they say he's
: not as clever as they are.’

| P : Steve, 12, UK .

I. - Give us a voice!l / 67
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DEFENDING OUR RIGHTS
It’s in my power
=

@D Think of your family and fill in column a) of the following chart:

It rains on my city,
but 1 see rainbows in the puddles

a primary schoo! child quoted in Kozol, J
]J( 1991), Savage Inequalities-Children in
America’s Schools, Harper Perennial

c) State

b) School

a} Family Democratic TOta].ita_I'ial'l

1. Who is in
authority?

. What power do
they have?

. Over whom do
they exercise
their power?

. In what way do
they exercise
their power?

5. How do they

enforce their
power?

6. Who/what
limits/controls
their powet?

7. How is their
power
challenged?

& Work with a partner to fill in column b) of the chart,

& What is the golden rule?

&> Work in groups., Read the following text and look back at the Introductory Unit to fill in
column ¢) of the chart;

Power is the ability to influence something or someone. Sorr}etimes people have the r‘lght to usle
their power, and sometimes they don’t. For example, society gives parents, teachers, police ofﬁccl‘f
or government officials the power called anthority to control others. They also have lfhc responsi
bility to use that power wisely. A student butlying another student may have the physical power 10
but not the authority. ’
ii:}?c’trity comes from difgrent sources, such as laws and norms goven?ing society, roles_that peoplli
fulfill at a certain moment, state institutions, and principles of 'n'lorahty, fupdapl?ntal ideas ’abou
what is right or wrong that may come from religion, ethics, traditions or our individual conscience-

That those who have
the gold make the rules.

*

——— e
Authority can be used to solve some problems in society, to protect important rights ang individual
freedoms, to ensure that resources and burdens are fairly distributed or to manage conflict peace-
fully and fairly. Sometimes, people question authority and take action when they think i does not
accomplish its goals, and even take measures against it; we can talk then about civil disobedience.
For example the American Henry David Thoreau (1817 — 1862) decided not to pay his poll tax as 4
form of protest against slavery and the war with Mexico. Authorities arrested him and he spent a
night in jail. Civil disobedience is a form of nonviolent protest done in defiance of a law or policy
of government thought to be unjust, and for the purpose of bringing about change. It is a deliberage
protest that can take different forms: not paying taxes, burning a [draft] card, helping fugitive slaves
or Jewish people during World War 1I, chaining oneself to a nuclear plant. When state authority
breaks down, civil war, revolution or anarchy may follow.

m Debate

A. empower. v1.1. to give power or authority to; authorize; 2. to enable or permit
(Webster § Encyclopedic Unabridged Dictionary of the English Language)

{Adapted from 1.8. Jackson, {1995) Foundarions of Democracy, Center for Civic Education)

Debate the following motion:
Under no circumstances should the result of free elections be overturned.
Use the information in texts A to F to support your position in the debate,

B. [ submit that an individual who breaks a law that his conscience tells him is unfust and
willingly accepis the penalty by staying in jail to arouse the conscience of the community over its
Injustice, is in reality expressing the very highest respect for the law.

(Martin Luther King Jr., Leiter from Birmingham City Jail, 1963)

C. Living in a democracy presupposes living within a framework of

laws and norms regulating
society based on agreed common values: liberty,

justice and equality.

D, Article 21 of the Universal Declaration of Human Rights states that:

(1) Everyone has the right to take part in the
government of his [sic] country, directly or
through freely chosen representatives.

(2) Everyone has the right of equal aceess to
public service in his [sic] country.

(3) The will of the people shall be the basis of
the authority of government, this will shall
be expressed in periodic and genuine
elections which shall be by universal and
equal suffrage and shall be held by secret
vote or by equivalent free voting.

E. Over modern history there have been instances in which a dictator came to power as a result of
free elections. This happened in Germany, in 1933 when Adolf Hitler, the leader of the winning
party, became Chancellor. In the 1990’s, in Algeria and in Turkey (1997), the army stepped in

when the elections were won by the Islamist party, which intended to introduce Sharia law and
give up the democratic system,

F. ‘Eleven Massacred!” “Twenty Killed!” ‘Seven Dead in Cut-Throat Killing!” ‘Family of Twelve
Slaughtered!” The everyday horror of headlines like these, which have been appearing in Algerian
daily papers ever since armed troops began massacring civilians in 1995/96, conceals the full
picture. The truth only emerges when the official death list is published: these are not just poor,
defenceless victims — the vast majority are women and children.

(Dridi, Daika. Merde!, in Index for Censorship, vol. 31, No. 1, Jan. 2002, Issye 202}

m Use the arguments you have come up with during the debate to write an opinion essay of 250-300
words with the title: “The price of democracy is eternal vigilance”. (Rani Drew in Crossing

Culitures, Cavaliotti, Bucharest, 1999) or create a poster which represents the same idea,
————
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N0 Linite, unite, Europe!

Is Romania a member

of the Council of Europe?
Is Romania a member

of the Earopean Union?

mRead the following information and answer the questions:

a) Why do you think the European states decided to create the Council of Europe and the European
Court of Human Rights after the Second World War?

b) Under what circumstances would somebody appeal to the European Court?

¢) What are the possible difficulties to be faced with in appealing to the Court?

d) Can you name four differences between the characteristics of the European Convention on

Human Rights (box B) and the UDHR?

A. The Council of Europe was set up in 1949 in Strasbourg, France, as the regional cquivalent

of the United Nations.

Romania joined in 1993. The Councils’ aims are:

« to protect human rights and pluralist democracy

» to promote awarencss of a European cultural identity and encourage its development

» to seek solutions to problems facing European society (discrimination against minoritics, Xxeno-
phobia, intolerance, environmental protection, human cloning, AIDS, drugs, organized crime)

- to help consolidate democratic stability in Europe by backing political, legislative and
constitutional reform.

B. In 1953 The European Convention on Human Rights was set up to provide a source of
justice on human rights issues.
The European Convention on Human Rights and its protocol guarantee:
The right to:
« life, liberty and security of person
» a fair trial in civil and eriminal matters
. vote and be candidate in elections
. freedom of thought, conscience and religion
- freedom of expression (including freedom of the media)
» property
+ privacy
Prohibition of:
« torture and degrading treatment or punishment

» the death penalty
. discrimination in the enjoyment of rights and freedoms guaranteed by the Convention
. expulsion of a state’s own nationals or denying them entry
« the collective expulsion of aliens
If the European Court found in favour of one plaintiff, the national law of the plaintiff’s
country has to be changed according to the ruling.

Lesson 2

C. Romanian Cases
In order to appeal to the European Court of Human Rights one has to go through all the
Judicial Courts in one’s country (for examnple in Romania, all the local courts, the Appeal Courts
and the Supreme Court). Until the beginning of 2001 the European Court of Human Rights
ruled on seven cases concerning Romanian citizens out of which:

- two cases concerned property rights (Mr. B. appealed to the European Court of Human
Rights to get back his house, nationalized by the communist regime and Mrs, V, appcaled
because her money and jewellery were confiscated in 1966, when she was being
questioned by the police, and not returned. );

- one case concerned the right to free correspondence (Mr. P, appealed because he could not
write to his family while in prison.);

« one case concerned the freedom of expression;

- one case concerned the right of the plaintiff to sce her children;

- one case concemed libel by a state institution (Mr. R. appealed because it was wrongly
recorded in his file that he had been a member of Migcarea Legionari, an extreme right
movement, before 1945.);

- one case concerned the right to a fair trial and freedom of expression.

(from Romania Liberd, 14 Iuly 2001)

D. The European Union

* It began in 1951 with six countries, and now has 15 member states, preparing its 5th
enlargement to include Eastern and Central Europe.

+ Its main objectives are: to promote economic and social progress (thc Single Market in
1993, the single currcncy in 1999), to assert the identity of the European Union on the
international scene, to introduce European citizenship, to develop an area of freedom,
security and justice, to maintain and build an established EU law.

» Its main institutions are: the European Parliament (clected by the peoples of the member
states), the Council (representing the governments of the member states), the Commission
(the executive and the legislative), the Court of Justice, the Court of Auditors.

Work in groups and read the following case study. If you had been a member of the European

Court what evidence would you need and who would you like to question from the following:
members of the SAS, members of the British government, witnesses, the local police?

In March 1988 Daniel McCann, Mairead Farrell and Sean Savage were shot in Gibraltar by special British
units (SAS). The three deceased, the British government claimed, were IRA active service unit members
planning a terrorist attack. The SAS soldiers said they ‘shot to kill’ because they thought they were in danger,
but in fact the three had been either shot in the back or lying on the ground after, as witnesses said, they
appeared to have surrendered. No weapons or detonating devices were found on the bodies. The case was
brought to the European Court of Human Rights by the relatives of the deceased.

m Role play.

Read the following text and then werk in groups to act out your the situation. Use the rele
cards given by your teacher:

In 1989, William Goodwin who worked as a reporter at “The Engineer’”” was phoned by a source who gave him
information about the company Tetra Ltd. then in financial difficulty. Il called the company to check the infor-
mation and seek their comments. The company obtained an injunction from a British court to restrain the journal
from publishing the article on the grounds that the information originated from a draft of its confidential corpo-
rate plan, which was missing. The British High Court required the journalist to disclose his source “in the interest
of justice” under the Contempt of Court Act. As he refused, he was fined for contempt. He appealed to the

European Court of Human Rights.
i V4

€D Look up the Council of Europe site on the Internet, and try to find another case tried by the

European Court of Human Rights.

& Prepare an account of it and present it in class.
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O Costing the Earth |

@D Rank the following from the most worrying to you to the least worrying: aids, globalization,
crime, drug abuse, the environment, European integration, racism, loss of traditional values,

unemployment, poverty, emigration/immigration, ageing population.

&> Read what was found in a survey done in 1997 in European Union countries when people were
asked to rank the following political and social issues of our time in the order of their worries:

Environment 63%
Unenmployment 56%
Crime 49%,
Poverty 44%,

Drug abuse 26%

Racism ) 23%

Aids 16%

Immigration 14%

Loss of treditional vatues 13% |
Gilobalization 10%
Apeing population 8%
European integration 4%

| (Source: How Europeans see themselves; Office for Offtcial Publications
| of the Eurcpean Communities, 2001 )

@) Compare your ranking with the survey,
&5 Why do you think the environment is so important to so many people?

mRead the following texts on one of the most controversial environmental issues of our time:
genetically modified crops (GMC) and identify the points of view of the following groups:
farmers, transnational companies selling GMC, environmental activists, and consumers.
Prepare a television talk show by following your teacher’s instructions on your role:

A St romdinii an drepul sd stie ce mandncd

Organizatiile neguvernamentale au cerut etichetarea produselor ce confin organisme modificate
genetic (OMG), Astfel, potrivit reglementarilor Uniunii Europene, este obligatorie precizarea exis-
tentel OMG-urilor pe ambalajul produselor, daca acestea contin cel mult 1% de asemenca organisme
[...]. in Romania, a fost infiintati Comisia National de Securitate Biologica (CNSB) inca din aprilie
2000. Aceasta a aprobat, pentiu o perioada de 3 ani, cultivarez unor plante modificate genetic: soia
si cartof [...]. CNSB a aprobat continuarea experientelor cu porumb modificat genetic (Monsarnto
si Pioneer) [...]. Crearea OMG-urilor a avut ca rol cresterea rezistentei plantelor la ierbicide, care |
aduc venituri substaniiale firmelor ce detin monopolul asupra unor asemenea substante, cresterea
rezistentei la daunitori §i anularea unor functii ale plantelor [...] O data cu aparitia OMG-urilor
s-a pus problema riscurilor pe care acestea le au asupra sanatatii consumatorilor [...]. Specialigtii
europeni §i americani au identificat printre riscurile consumarii acestor produse slabirea sistemu-
lui imunitar, obezitatea, intoxicatii alimentare, alergii, modificari ale sistemului nervos, mutatii ge-
netice. De asemenea, exista pericolul aparifiei cancerului, a infertilitatii, a unor anomalii ale orga- |
nelor interne §i a agresivitatii copiilor g1 tinerilor,

(Adapted from Curiertd National, 17 July 2001} |

et
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B. A farmer’s voice

"It looks like it will be the best field corn erop I' 2r rai. ( ", Mi

. st/ . P 1ve ever raised off that farm”, Mike Hann F
]ﬁ_’:'lue Earth, M‘muesota says of his Roundup Ready (RR) [genetically modified] corn, "Am? ?2’11-: *
[it] probably is the cheaper way to go”. Hannaman also says his weed control was excellent an'(};
that the benefits of RR corn are saving time, keeping the field clean and easy application, a

{www.Monsanto com)

C. Effects of Genetically Modified Crops

Some of the most important effects of genetically modified crops include: genetic material inserted int
plants can transfer to animals and humans through the intestinal wall: the use of GM seeds encour: - ?
dependence by farmers on a single seed supplier — the farmer is then at the mercy of the f(:g:;
t:ompan_y who may vary prices at will; crops genetically modified to resist insects kill not 'us; the
target’ insect but beneficial insects as well; GM crops containing their own herbicide éause iniects to
become resistant to the herbicide; GM plants may crossbreed with wild species to roducta

‘supelwc?eds’ which cannot be eliminated using standard herbicides; GM plants cnntfmin t
conventionally grown and organic plants and honey through cross pollination. =
{from Earth Marters - Antumn 2001)

D. “Frankenstein crops” may yield food to the poor

'Geneuaallg modified crops, under attack in the West, may provide an answer to cutting malnutrition
In poor nations by developing seeds resistant to drought, a report says [...].

The so-cqlled “Frankenstein foods™ have been put on hold in European countries, and are under attack
in the. Umte.d Stqtes and Canada because of fears over potential health and environmental hazards that
genetic engineering could produce [...]. The successfil Western campaign to ban the pesticide DDT,
f‘or example, has produced a new breed of malaria-carrying mosquitoes in many tropical countries [ ]‘
“We are calling for a more balanced approach.” Mark Malloch Brown, head of UNDP, pointe(‘!. to
an effort by Japan to develop new varieties of rice in West Africa that have 50% highe; yields, are
more tolerant of drought and richer in protein. ’

(Evelyn Leopold for Reuters News Service, 10 July 2001)

E. Taking action

Some forms of protest against GMC include:
picketing supermarkets, bringing cases to court
and supporting the farmers with legal help,
launching letter-writing campaigns, breaking
into GM test site fields and tearing up GM
crops and replanting organic food.

F. Transnational companies and GMC

Some of the arguments of transnational companies producing GM seeds are: by conducting biotech-
nolqgica[ experiments they contribute to the progress of science; GM crops, because they reduce
pesticide and herbicide costs to farmers, will eventually lead to lower food prices. One of the world
!eaders in the field, Monsanto, have changed their public image showing concern for environmental
1ssues; thus they have created seven sustainability teams, including the Eco-efficiency team, the Water
team, the Global hunger team — they think that biotechnology is the answer to such ,eco!ogicai
concerns, By putting the pesticide in the plant, in the case of insect-resistant crops, Monsanto claims
it will reduce the amount of chemicals vsed in farming and the resulting pollution. And by increasing
crop yields through more efficient crops, it can help feed the world,

(from Earth Matters ~ Summer 1999)

mWrite to the television station to express your opinion on the issue raised by the talk show.

Include a possible follow-up of the issue.

e —
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| Lesson ¢
' 4 Y ' The evolution of two parallel curricula, one for urban and one for suburban schools, has also under-
Chlld rer's ri g hts | lined the differences in what is felt o be appropriate to different kinds of children and to socially

distinct conununities [...]. Many urban high school students do not study math but “business math” —
cssentially a very elemental level of bookkeeping. Job-specific courses such as “cosmetology” (hair-

dressing, manicures), which would be viewed as insults by suburban parents, are a Common item jn
| the segregated high schools and are seen as realistic preparation for the adult roles that [6-year-old
€D Answer the following questions concerning the Convention on the Rights of the Child (CRC): | black girls may expect to fill. Inevitably this thinking inust diminish the horizons and the aspirations
| : L ‘ ! .
8) Why do you think such a convention The Convention on the Rights of the Child con- | :)h?:f;’;gl;;?lsggi:?g:; REieate v crylealy *SCHEe hetslotsithatiare VERIEE S R
was necded? laing th ights: civi ’
b) Why i i 5 d]l? X the full rapge O_f human l‘lghtSt civil and I {Jenathan, Kozol (1991, Sevage Megnalitioe - Children i Ameriea ¥ Schoals, Harper Perennialy
(i Y 1S 1t important? political, economue, soctal and culiral rights for al| |
) Which two countries had not signed i as ' r
s A lg S children (defined as human beings under thf: age of &> a) Draw a parallel between American and Romanian schools in disadvantaged places using
e Junenz 8(1}‘!2 ﬁd Igh Ii of the 1.8). ;Fhe Conlwfentlop was adopted as an interna- ' the above text and your own knowledge of schools.
d ‘Wh y L sonal human nght§ wstrument on November 20t i b) Decide if they respect the principle of equal opportunities.
) What rlghts do you expect to be 1989. Its 54 articles can be grouped under | ¢) Suggest some remedies
included in the CRC? provision, protection and participation headings. | e N
e) Who Is responsible for respecting The Convention has 4 guiding principles: | 111
tho.se rights? lnternal;mnul bodies/ non-discrimination (Article 2), best interest of the | '
national governments/civil society? child (Articte 3 survival and development - &P Check the meaning of ‘affirmative action’ in text A and in groups find arguments for and
), elopme g g
f) What can you do to make sure those (Article 6) and patticipation (Article 12). By June ’ against this policy. Try to reach a conclusion concerning its effectiveness. Present your ideas

rights are respected? 2002, the Convention had been sj gned by all the - to the class.
countries of the world with two exceptions: the

United States of America and Somalia, ®» Read the following texts about three remedies which have been tried to solve the problem of

inequality in education and decide how efficient they would be in Romania,

' A. Affirmative action, Action taken by the government or private institution to make up for the
J past discrimination in education, work or promotion on the basis of gender, race, ethnic origin,
religion or disability,

€D Scan the Convention on the Rights of the Child and identify the Article(s) referring to the [

right to education. B. Another possible remedy to incquality is taking the state to court. Such a thing happened in the

US, when parents of schoolchildren from some school districts filed suit against the state of New

} Jersey in 1981, claiming that two separate and unequal education Syst€ms were operating in
parallel in their state. The Judge found in favour of the plaintiffs, but claimed that the two systems

. were the resuit of local choice and needs. Similar cases were brought to court in the states of Toxas

It [the Government] assigns us to our public schools, indeed it forces us to £0 to them, / and California, in both cases the judges found disparities and inequalities between funding of the

Unless we have the wealth to pay for private education, we are compelled by law to go to public wealthy and poor districts, thus stating that both state and federal constitutions were violated.
school — and to the public school in our district, I (adapted fiom J. Kozal, { i591). Savage inegueatitics - Chitdren i Ameriva s Schools, Harper Perznnial)

€ Read t.he following text and discuss in groups to what extent the Articles on the right to
education of the Convention on the Rights of the Child are respected:

Thus the state, by requiring attendance but refusing to require equity, effectively requires inequali- }

ty. Compulsory inequity, perpetuated by state law, too frequently condemns our children to unequal C. The European Network of Ombudsmen for Children (ENOC), 1997, aims at improving the lives
lives. How can it be that inequalities [...] exis in neighboring school districts? The answer is found, { of all children in Europe in ways which include:
at least in part, in the arcane machinery by which we finance public education, Most public schools * encouraging the fullest possible implementation of the UN Convention on the Rights of the
in the United States depend for their initia] funding on a tax on local property [...]. The property tax : Child;
depends, of course, upon the taxable value of one’s home and that of Joca] industries. A typical r * supporting individual and collective lobbying for children’s rights and interests to Europe-wide
wealthy suburb in which homes are often worth more than $400,000 draws upon a larger tax base and international bodies (e.g. the European Union, Council of Europe and its European
th proportion to its student population than a city occupied by thousands of poor people, [...] Local Strategy for Children, the Committee on the Rights of the Child); ‘
funds for education raised from Property taxes are supplemented by state contributions and by » sharing information, approaches and strategics for the benefit of children, including compara-
IE.‘(.iBi'é” ﬁ.mds, al!.hm%g,h the f‘ederai con‘trib.ulion is extremely small, constituting only 6 percent of tive studies. (hetpstisoww ombudsict org)
total school expenditures. State contributions fepresent approximately half of the local school
expenditures in the United States; although intended to make up for local wealth disparities, they | HUMAN RIGHTS PORTFOLIO
g0t oy £ S e ot i i D R, e bl by o sttt apporcnies o share
legislators to school districts where they have political ;tlliet; The on:'eqt dist ]lg "m[f(-' Y , i‘ A - bRomama. (?onsu:lcr b loninemolnts for et plap:
approximately 90 cents per pupil from these Iegi%l'il‘iv:: Jr'mtls‘ whiI?Ih ! ] *"'thlﬁ : ‘{“ 3 ]i: Uf}é - s, *dea«?lllncs,. g ouigomes o . hkf jsee achxcved.at - ;nd o ucey Vi
given $14 for each pupil : SR Brans, & tie rchest districts have been *benefits, *dlfﬁculne‘s, *\yho‘should be in charge, *who would monitor the implementation

' of the plan, *ways of monttoring the implementation.
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Empowerment

UDHR: Article 21

(1) Everyone has the right to take part in the government of his [sic] country, directly or through
freely chosen representatives.

(2) Everyone has the right of equal access to public service in his [sic] country,

(3) The will of the people shall be the basis of the authority of government; this will shall be expressed
in periodic and genuine elections which shall be by universal and equal suffrage and shall be
held by secret vote or by equivalent free voting procedures.

€D Complete the list below with information from the lessons on DEFENDING OUR RIGHTS
and from the UDHR and the CRC.

@ Give us a voice!

Question:

‘ Do you think you have any righis in your life in general?
|

nRead what these young people answered to the question above and say which one you
agree with most,

nFill in the empty bubble with your own answer,

‘Yes and no. I have a certain amount

of freedom at home and at school,
but most aspects of my life are
controlled by my teachers and
parents. [ would like to have more

trust given to me,’
Nancy, 16, USA

‘At home I'm respected and treated
as a human being. My parents let
me choose between good and evil,
They let me motivate my opinions
and when they forbid me some-
thing they give me reasons.’

Rights Responsibilites Remedies '
I_ i G susveuioed Juid & visy g i aund oy e ¢ 9
I have the right to; [ should: I can:
* be informed about my right * leamn about my rights * help colleagunes understand
to education ¢ their rights

€ Try to maich any of the rights and responsibilities you have listed.

As a result of this unit, in my community, I would ke 0 .............ccoooiviiiiiii

.....................................................................................................................

.....................................................................................................................

Further comments:
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Adriana, 17, Romania

There are certain rights that we
have. As for those that [ don't have
I'm trying to go and get them.”

Fatima, 17, Morocco

‘T'm allowed to do anything as long
as { don't hurt someone. '

Sheila, 11, UK

‘We all have rights but we very often exag- ‘We have lots of rights but
gerate. We usually say: ‘My righis..." but sadly I'm not familiar with
where are our obligations? The most them.’
important right is to live a normal life.’

BoOana 16, Croatia

Ferenc, 17, Hungary

Give us a voice! /77
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€D These comments refer to young people’s participatory experiences. Where would you place
them on the ladder? ;

7 TAKING ACTION

The Ladder (o

a) “I feel I contribute towards the school P e :
[ 2 B ol \ L] ——
LSO\ We are all in it toQether .. aemrarme and the spirit of the school, there is more ’ Vig ey,
; o 7 o ciediont > A - 2 WA g
g ooty o e e el to school than school work ... It would be A7 7 Child-nitiae
UNKNOWN - ) A5 and divoge
good if you could get everybody involved W/ T Ly
in the school in some way.” T -'_'_'cm:fggr,,,_\":;}hfﬁl,-ﬂj.‘“’“
4 oy Llldren A
-Complete the word web with words I B T 5o
and phrases that express your e i e P nvolvencns b) “They only talk to us when it suits them. " 7 7 ieied and
) taking action | 4
. . o ' . . SN AAssione
personal understanding ‘ /[ e SN .. o | ¢) “People ‘talk’, say they will do something T nhined bt
of the notion of ‘taking action ', and then dont. Or lic. or don t listen.” .s_...Hhkem;m.
d) “Our organisation is led by young people, 5
€D Give examples of people and organizations that have taken action in support of human rights. they decide the funure. gL =T
. ] -y : | Manipulation
. 8 . . » 9 The diagram shows the degrees of participation :
€3 Which of their actions are more meaningful te you? Why? SO oo enalting d i and S Ve T
, . . ) personally or as community members. Note that the
&>1In Unit 1 you found that you perform different roles in different groups. Explain to your thee lower steps point to lack of genuine
partner why you get involved in some groups more than in others. involvement and therefore, should be unacceptable. _
171 From R. Hart. (1998), Children s participation, Earthscan

@D Have a look at the Ladder of Participation on the next page, look up the words below in the

glossary and decide with your partner which text (A, B, C) they refer to @ In four groups, write two short “participation cards®  Simation: A school is asked to send a
. L] .

per group to describe situations, real or imagined, that  student to represent the school on a
correspond to two of the steps on the ladder. For each Pa“}‘:' _I_‘I‘]SC‘;)S“E“‘% C'I“L“ge? cti(I) th; local

. . . park. The Principal hurriedly chooses
card consider wyhethc:r th_e‘younlg pec:prlijrt in ques?mn have e s vy e Mdresced
an understanding of: the issues / why they are involved / and well behaved, but who actually

what they are doing. lives out of the arca.

decoration fokenism manipulation

A. A placard against toxic waste B, Children wearing T-shirts C. A children’s conference in
is hung around a child’s neck promoting a cause are wsed o which articulate children
in a demonstration, with no promote the cause as though are selected by adults to sit

attempt to have the child un-
derstand the issue according
to his/her ability.

they were understanding par-
ticipants; however, adults do
not pretend that the cause is
inspired by children.

on the panel, with little
opportunity to consult with
their peers whom they
supposedly represent,

An example is given for a card illustrating ‘“okenism ',

(@ Place your group’s cards on the appropriate rungs of the
class ladder for the whole class to see and read. Say to

“The child’s right to cxpress an opinion
ahd to have that opinion taken into

account, in any matter or procedure
affecting the child.”

{Convention on the Rights of the Child.
Art, 12, simplified version)

what degrec they conform to or infringe the rights

&> Have you heard of or been in such situations? Describe in a few sentences. stipulated in The Convention on the Rights of the Child,

&> Match the upper rungs on the Ladder of Participation to their description. Read this example of taking action and fill in the chart.

RUNG 4
Assigned but informed

RUNG 5
Consulted and informed

RUNG &

Adult-initiated shared
decisions with children
RUNG 7

Child-initiated and directed

RUNG &
Child-initiated shared
decisions with adults

a) Adults decide on the project and children voluntcer for it. The
children understand the project, they know who decided to
involve them, and why. Adults respect young people’s views.

b) Children have the ideas, set up projects and come to adults for
advice, discussion and support. The adults do not direct, but
offer their expertisc for young people to consider.

¢) Young people have the initial idea and decide how the project is
to be carried out. Adults are available but do not takc charge.

d) Adults have the initial idea; children are involved in every step of
planning and implementation. Not only are their views
considercd, but children are also involved in taking the decisions.

¢) Adults design and run the project; children are consulted and
have a full understanding of the process; their opinions are

taken seriously.
trom R, Llar, (1998), Childlren s Purticipation, Earthscan
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Chico Mendes was born in 1944 on a rubber estate in Brazil. He
became the leader of the rubber tappers in their fight to stop the
Amazon rainforest from being destroyed. He formed a local trade
union and, when they heard that a patch of forest was to be
cleared, men, women and children would try to persuade the hired
woodcutters paid by the landowners to leave. The rubber tappers
also urged the government to look at the needs and rights of the
peoples living in the rainforest and at the future of the rainforest
itself. They suggested that ‘extractive reserves’ should be set up,
where rubber tappers could live and work and get a better price for
their rubber. On 22 Dec.1988 Chico Mendes was shot dead by

men hired by the landowners.
trom e World, Gur Righis, (1996),
published by Amnesty [nternational UK/Education in Human Rights Network

Rights viglated UDHR Article

Action taken
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WL\ Nore of my business?!

- In London’s Underground
one of the many posters reads:
How does its message relate to the motto of the unit?

@D What does the description of the ‘butterfly effect’ below tell you about taking action?

The “butterfly effect” refers to a distinct possibility that the small but persistent fluttering of millions
and millions of little wings all over the world will bring about a major change in the climate.

Are you a bystander?

@& Think of real-life situations in which one of the following sayings was disproved, Mention what
action was taken and by whom, and what the outcome was.

“What you don t know doesnt harm you.” “Capul plecat sabia nu- aie.”
“Dog in the manger.” “Sd moard i capra vecinului.”

m Consider the following situation.

A middle-aged woman turned a fire extinguisher on to a teenager who lit up in a no-smoking train
compartment. When the youth, dressed casually in jeans and jacket, lit up a cigarette, she asked him
politely to put it out. When he ignored her, she asked him again. His response was to light up two
more cigarettes. Seizing the train’s fire extinguisher, she fired and didn’t stop until it was empty. As

water dripped from his clothes, fellow passengers ...
(teported in London Evening Standard, 28.9,1988)

@D Copy the chart. In groups of four or five, discuss and record your views in each section of the
chart, then report to the whole class and try to work towards a consensus.

As the other passengers ‘

| As the woman

As the youth

Your rights

Your responsibilities

Your feelings and
reactions

@& In your groups, provide an ending and then perform the dialogue for the rest of the class.
Discuss the implications of your ending,

le Howard, an American who has spent years doing volunteer work at home and abroad,
explains what *volunteering’ means to her.

@D Read the text and say what aspects related to volunteering would motivate you and the young
people you know to take action.

“Volunteerism means giving of yourself, your time, your presence, your company, doing work
withott pay 1o help others. Personally, I think that it all comes down to a spiritual awareness of
what the common good is about, and what the condition of life is for all peaple.”

@& Read about the velunteering experiences of Liz and her sisters. What human rights issues did
they address and support?

“My first step towards full time volunteering was making contact with an organization called
Habitat for Humanity which is involved with groups of volunteers working to provide housing for
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those who do not have any housing, poorer people. 1 worked full time as a volunteer in Chicago for
about three years with this organization. My sister Margaret from Massachusetis has been active
with visiting members of the parish who are hospitalized, are elderly or infirm - 4 couple of times a
month on a regular basis. My younger sister, Ginny, has been involved in a local community radio
program in rural Virginia, giving news items about opportunities for blind listeners who couldnt
get this information by reading the newspaper. She also has done some volunteer work with adult
literacy programs, taking individual students from time to time, and teaching them to read, ”

Read the following texts and, with your | “Where do human rights begin.: in small places clpse
partner, decide which of the ‘small> ways | r0 home — so close and so small that they cannot be
(see quote in the box) whereby individuals | seen on a map of the world. "

can mak ifference seem ive. Eleanor Roosevelt, Chair of the United Nations Human Rights
¢ a diff s more effective Cowmmission, who helped draft the UDHR in 1948

1. The Big Issuze is a British magazine about the so doing, they take action against big
problems of the homeless. It is sold on the companies which use cheap labour overseas. In
streets exclusively by homeless people Romania, this would mean, for nstance, buying
wearing identification badges. Spune! - the locally-produced fruits and vegetables and also
first Romanian magazine about homeless buying directly from the producers rather than
people and street children — was published in  from middlemen.

Tagi. In both cases, for each copy sold, half of
the money goes directly to the vendor. 4.

THE BODY SHOP
*‘COMMUNITY TRADE’ PROJECT
2 Buying UNICEF cards. Some are specially

designed by children; the money from the sales | Look for the Clommunity) T(rade} logo when
is used to protect children’s rights worldwide. | you buy our products and you can actively help
disadvantaged communities all over the world.
3. Many people in the West buy fair-trade | The Body Shop buys natural ingredients and
goods such as bananas, coffee and clothing | accessories for a fair price, which atiows com-
items from special shops, as this directly | munities ranging from the Amazon to Zambia
benefits workers in developing countries who |0 invest long-term in health and education.
will receive a fairer wage for their work. By | Your choice may mean a lot for their lives.

Work in groups to identify a human rights issue in your community and decide on a course of
action. Whether it’s about local pollution levels, the minimum wage or global poverty, your
project may go through the following stages:

1. Brainstorm — list all the issues in the community; identify where the problems are.
2. Prioritize the issues - prioritize and decide on the issue you think is the most important and that
you may be able to do something about,

— research your chosen issue by consulting libraries, the internet, newspa-

pers, local people, authorities. Set a deadline for the research.

4. Design your project — decide on your project goal and display it. Make an action plan; what

needs to be done by when? Which organizations need to be involved?

5. Do it! — implement your action plan. Take pictures, record on tape or video your

worlk.

— use the media, the internet, posters, performances, friends.

— what worked and what didn’t? Changes? What did you learn?

3. Find out more

6. Publicize it!
1. Review ir!

8. Celebrate it!
from Right Angle (Winter 2000-01), 32, Save the Children

Write a one-page commentary on Edmund Burke’s words:
“Nobody made a greater mistake than he who did nothing ... because he could only do a little.
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n The task of yeur group is to stand together on a paper “raft”
which the teacher will gradually make smaller and smaller. |

@D What strategies has each group used to reach their goal?

&) What do you think is the real purpose of the activity?

Here is an example of successful group action, Read it and fill in the chart.

In 1888 the women workers at the Bryant & Mays match factory in London told the Press about their work-
ing conditions. Most of the wormen worked ten hours a day and longer for poverty wages. One 16-year-old
girl reported taking home 4 shillings a week, of which 2 shillings paid her rent while she survived on a diet
of bread, butter and tea. Working with the phosphorus in the matches gave the workers a disease which was
like cancer. 1400 young women went on strike in support of four women who were sacked because they
refused to say the press reports were untrue, They returned to work only when Bryant & Mays agreed to their
demands for more pay and better working conditions. The “matchgirls” example gave other paid workers

courage to stand up for their rights in the future years.
from NMurcamas (1993), Amnesty lnternational

Outcomes |

Action taken

Rights violated UDHR Article
JIES S B e 4

@D Read text A and discuss with your partner how its main idea applies to texts B and C.

A. As you found out in Unit 4, there are two basic categories of rights that we often see conflicting in every-
day life: ‘liberty-oriented rights’, i.e. our freedont to do something we want, and ‘security-oriented rights’,
i.e. our freedomw from having something harmful or distasteful done to us.

B. In a trade union campaign to secure better pay and improve poor working | | C. A 5-year-old was put in
conditions, truck drivers put up roadblocks on the highway. A woman almost | | intensive care after being
died because the ambulance taking her to hospital was not allowed to pass. | | badly beaten up by the
Many businesses incurred losses because their shipments had been severely | | brothers of the boy he had
delayed as a resull of the huge traffic jams. been bullying at schoal.

€ How could a balance be reached between the two categories of rights?

€D Read texts A and B and say what skills and qualities the initiatives they describe aim ¢o
develop.

A, Restaurant Run by Street Children

With funds from “Butterflies”, an organization that provides educational programmes and self-help projects
for street children, twelve boys from the ages of 7 to 17 went through an intensive ten-day training on cook-
ing, nutrition, cleanliness, locking after customers, and book-keeping. When the organization was able to rent
a space in the Inner State Bus Terminus in New Delhi, India, the boys enthusiastically opened their own
restaurant.

Fully aware of their monthly expenses for food and rent, the boys decided to take only half their salaries umil
they began making a profit. Now, business is improving and not only do they have reliable jobs, but they also
have a place to live — a room behind the restaurant, and two hours of education per day, provided by
“Butierflies”. The boys also decided to feed other street children cach day, free of charge. They dream of
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raising money to buy a van, so that they can bring food they cook to parts of the city where there are large
numbers of street childten. They plan to finance this project by selling snacks in public places in the evenings.
adapted from Susan Fountain, ft's Owdy Right!, (1993}, UNICEF

B. Street Children Work the Land for a Profit

"Casuta Noastra®, a street children’s foundation from lasi, Romania, creates a “together we can do i attj-
tude, Says Matthew Hanrahan, one of the founders, “This will be the first year we will attempt to make a
profit from our working the land. There are two young men, on¢ year out on their own, who have received
training over the past three years. In the spring we made a small business plan to grow and sell chrysanthemums,
sweet corn and plums. They are partners with us and will share in making decisions on how the profits are
used and re-invested. Six other young men still living in the state institution are trainees in their time of
instruction. We are working together on a plum orchard of 390 trees, planted 2200 chrysanthemums, and 2
hectares of sweet corn. Currently we are considering ways to add value to our work. We may make plum jam,
and this will add greater value and profit other than simply selling the fivit by the kilo, Sweet corn is not a
comtnon item on the Romanian family dinner table so this has presented a marketing challenge to make it
successful. Working in agriculture builds a strong scnse of self-respect and confidence as one is personally
involved in the planting, nurturing and harvesting process.”

@ The rights in the Convention on the Rights of the Child can be clustered under three headings:

PARTICIPATION PROVISION ) PROTECTI_ON
of all children in decisions the basic needs for a child’s from exploitative labour, the effects
affecting them survival, growth and development  of war, abuse and discrimination

Identify what rights from the following table the two texts refer to and say how this is reflected
in each case.

Participation Provision Protection
Right to: Right to: Right to protection from:
» education s health care » malireatment
» information « shelter + neglect
« freedom of speech « food and clean water « torturc
+ play and leisure + a family = exploitation

@D Prepare arguments for and against the following quotation:

“True believers should not get involved in politics; they should leave thar to the politicians.”
The text below might give you some ideas. Remember to consider discussion guidelines on p, 17,

A Voice for the Voiceless in which Romere acted:
Oscar Remero was the Archbishop of San Salva- @ Calling for land reform and a fairer distribution of
dor. He was murdered in 1980 by forces working for wealth.
the government because he had spent his years in @ Using the Church’s radio station to condemn
office criticizing those who made Salvador a danger- corruption, torture and murder,
ous, vielent and unfair place to live. His “option for ~ Setting up a Legal Help Office to record the abuse
the poor” included educating them about the causes of human rights and offer advice.
of their poverty and the means by which they could @ Sheltering refugees in the Cathedral,
overcome injustice. Since then, many of Romero’s @ Using sermons to provide information about the
idcas have been recognized as being relevant to the wider world in a country which was becoming
situation in other parts of the world where poverty increasingly isolated.
and oppression go hand in hand. Some specific ways adapted from Fairground 18, CAFOD

& Which argument was more persuasive? Why?

Write a onc-page argumentative essay starting from the following quotation:
Never doubt that a group of thoughtfid, committed citizens can change the world, Indeed it is the
only thing that ever has. (Margaret Mead)
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W0 Do unto others...

- You are going to carry out two experiments,

EXPERIMENT 1 — The teacher will dictate a short text which you will write using the hand other
than the one you normally use when writing.

EXPERIMENT 2 — Keep your eyes closed and try to describe what is going on in the classroom.
@D How did you perform and feel?

@ Explain the effect of the experience on the way you see disability now.

mWhat attitudes to disability do the reactions in A, and B. point to? Talk with your partner.

A, B.
In the presence of a disabled person, some able-bodied
people tend to:

» stop talking and stare;

+ point the person out to a friend;

« move away,

+ gather their children around them.
Others try to be “nice’ to the disabled person and say
things like:

“You poor thing, how do you cope?”

“ft must be awful for vou"

“Here, let me do that for you"

“"Who looks after you?"

@D Read what Nancy Mairs — an American author who is a wheelchair user — says about people
in her situation, How de your observations and views about disability compare with her own?

“What I seldom am treated as is just another person. I think most people with visible disabilities
would tell you that. I am waist-high in the world. I can’t see beyond you if you don’t move out of
the way, and most people don’t. Whereas you can look straight over my head. So you loom in my
vision in a way I do not loom in yours. 1 am beneath you, visually beneath you.”

trom Waisi-High in the World: A Life among the Non-disabled (1996), Beacon Press

&) Are attitudes to visible disability (e.g. being in a wheelchair) different from those to invisible
disability (e.g. deafness)? Why/Why not?

Facts about disability

|+ In the US, Canada and the UK, 60% of disabled people live  Things needed for a less disabling and more user-friendly
l below the poverty line. environment:
» Especially vulnerable groups include disabled women o Text telephones for the deaf,

and people with ¢communication problems, + Buses that lower their platform for the disabled and the
» No country has all its transpott systems aceessible to elderly.

disabled people. + Butions in lifis, telephones and other public amenities
= Only a few countries enforce non-discrimination legisla- placed low encugh for easier access.

tion for disabled people. + Braille alphabet in lifts to help the blind and the visual-
+ In many countries dissbled people are not helped to ly impaired.
| exercise their right to vote. + Acoustic signal for the blind when crossing the street is
« Sign language for deaf people receives little official or permitted.

unofficial support, + Guiding system on the pavement for access to the undat-
+ Pablic information is rarely available to visually impaired ground.

people or people with learning difficulties. + Increased width of doors, comidors in offices and aisles

in shopping areas.
+ Appropriate number and location of ramps for wheelchair

from CEWC broadsheet, 2000; 3 users,
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Read the text and explain the meaning of the sentences in italics.

"1 think we who are disabled have a responsibility toward non-disabled* people to realize that they
are limited in a way that we are not. Because we know things that they dont. If I don’t like the way
someone is treating me, I won’t get confrontational, but I'll assert myself so that people see me and
not just my wheelchair.”

from Body, Mind, and Soul: An Interview with Nancy Mairs by Susanne Skubik {Sept./Oct. 1997), UUA WORLD Magazine

*a term of Mairs® own coinage

@D Read the texts below and agree with your partner on two things they have in common.

74-year-old great-grandmother Joan Heinz has ‘... but when the time came, when I need-
been bedridden since 1980. As multiple sclerosis ed a wheelchair, then — well, I think it
left her paralyzed from the neck down, she dis- called up my sense of adventure, I
covered a natural talent — for mouth painting. She thought: “What can I do with my life in a
now aims to use her newfound skill to raffle one wheelchair that [ haven’t done yet?” ...
of her paintings and help to raise money for a dis- probably the most important thing is to
figured eight-year-oid girl who needs to go to the continue to focus on the person rather than
United States for surgery. the disability.

Evening Press York, June 2000 ThriveOnline chat with N. Mairs, Aug9, 199%

€ What do these texts tell you about the relationship between taking action and responsibility?

&® Choose the statement which, in your opinion, best captures the essence of what you have
learned in this unit about TAKING ACTION. Explain your choice.

1. “T gain as much as T bring to the community, if not more.”
2. “With action comes reflection, and with refiection, new consciousness, action and mobilization.”
3. “If I only stand up for myself, what significance do I have in this world?”

A28 HUMAN RIGHTS PORTFOLIO
| - .

|

' Research and determine how the right of disabled people to access goods, facilities and |

| services is enforced in your local area. Based on your findings, decide on further action to
take and design a suitable strategy. You may follow some of these steps:

i Id.cntlfy a5 ubhc. arca (school, Shoppmg cclntrc, ' My infinitely harder task, then, is to conceprualize |
leisure coraplex, library, bus stop or railway station). not merely a habitable body but a habitable

- Brainstorm who might experience difficulty | Word: g world that wants me in it.

| negotiating their way around, {Nancy Mairs)

- Make a list of the environmental features (e.g. a P =
stairs, lifts, transport) which might limit people’s
access.

- Carry out a survey of the chosen site.

- Analyze your findings and present them in ways
that make them accessible to everyone.

- Publicize the findings in consultation with dis-
abled people and NGOs. They might be able to
verify the accuracy of your findings or provide
examples of good provision.

‘ adapted from Council for Education in

5 C“OO\‘ -

ME!

World Clitzenship Digest, (2000:3) | il Adapted from Angela Maﬂm.
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Participation

UDHR: Adrticle 29 (1):

Everyone has duties to the community in which alone the free and fill development of his [sic]

personaliity is possible.

@D Complete the list below with information from the lessons on TAKING ACTION in this book

and from the UDHR,

Rights

I have the right to:

* take action whenever my
rights or the rights of others
are infringed '

Responsibilites

I should:

* work with others to bring
about enforcement of rights
all people are entitled to by
law

Remedies ‘

militate for laws that prevent
discrimination of any kind

@ Try to match any of the rights and responsibilities you have listed.

Further comments;
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Question:

| What would you do If you saw one of your friends cheating in a game?

Read what these young people from different countries answered to the question above and

say which one you agree with most,

mFill in the empty bubble with your own answer,

T wouldn't do anything. I
would leave it to that
person's conscience.’

Ahmed, 17, Morocco

I think if he or she were my friend
T would close my eyes.’

Masha, 15, Russia

T would speak to him and
if he wouldn't listen to me,
I would tell the teacher I
wouldn't keep silent.’

Pavel, 15, Russia

T would probably carvy on playing
the game and see if we win or not
or see if they get caught. If they
don't get caught T would say it to
the teacher’

David, 12, UK

If I saw one of my friends cheat-
ing in a game, I would criticise
him ruthlessly and I would try to
persuade him not to do this
again or I won't trust him any
more. Cheating is a contradic-
tion to the laws of fair-play.”

Alex, 16, Romania

Twouldn't tell it in public. Friendship
is more important than a game. I'd try
to talk to. her about it and tell her my
opinion and I'd ask her not to do it any
more.’

Csilla, 16, Hungary
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MAKING CHOICES
b\ Mind your language! =i srwmsiieps oo

(DosToIEVSKY)

n0n the first coin you can read words which represent positive qualities and on the second their
negative counterparts. In groups:

€D Give examples of situations In which the same
kind of behaviour might be described by two

honast

rude

different people in a positive/negative way, "::":::'l“ big headed
Write the sentences, assertive maddiing

bossy

friendly

¢.8. She always speaks her mind.
A: “She is honest”
B: “She is rude”

© Consider the sentences you have produced and answer the questions:

) Which of them would you use if you liked/didn’t like the person described? Is it fair to label
persons according to your liking/disliking? Why?

h) What feelings would the people described have in hearing each sentence?

&® Arrange the following words in two columns under the headings suggested below:

Handicapped person, mankind, headteacher, foreman, homosexual, black, police officer, person
with learning difficulties, chajrman, person with a disability, taxman, cleaner. member of the gay
communtity, mentally handicapped, chairperson, policeman, colotred, headmaster, chairwoman, tax
aofficer, humankind, supervisor

|' Less sensitive language [

More sensitive language

* Handicapped perso_n - Person with a disability

@ Read the definition of political corvectness in the glossary and then explain why the words in
the first column are not recommended.

€D Sometimes being PC (politically correct) goes to such extremes to avoid hurting others’ feelings that
it becomes amusing or even verges on the ridiculous. Read the text and then try to guess what
the PC expressions following it stand for:

L used to think that I was poor. Then they told me I wasn poor, I was needy. Then they told me it
was self-defeating to think of myself as needy. I was deprived. Then they told me deprived was a bad
image, I was underprivileged. Then they told me underprivileged was overused, I was disadvan-
taged. I still don 't have a dime. But | sure have a great vocabulary. (Souree unknown)

hair disadvantaged / tonsorially challenged; mentally challenged; terminally inconvenicnced /
metabolically different; unpaid work of social reproduction of the labour force.

Il
€D In groups discuss whether you agree or disagree with the following statements:

a) Qur choice of words has a vital role in treating people fairly/unfairly.
b) The words we use influence the way we think,
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¢) Using politically correct words is a form of censorship. It restricts people’s right to freedom of
opinion and expression,

d) A person’s freedom to say or write what they want is limited by the other person’s right to be free
of attacks upon their honour and reputation,

&> Now read the excerpt from an article entitled; The English Language is My Enemy and go
back to the statements above, Has the reading of the text changed your opinions? Prepare
arguments to support your choice.

What Roget Reveals. A superficial examination of Roget’s Thesaurus of the English Language
reveals the following facts: The word “whiteness” has 134 synonyms, 44 of which are favorable and
pleasing to contemplate, for example: “purity”, “cleanness”, “bri ght”, “shiny”, “fair”, “blond”... —
and only 10 synonyms which are negative and then only in the mildest sense, such as “whitewash”,
“pale”, “ashen”. ..

The word “blackness” has 120 synonyms, 60 of which are distinctly unfavorable, and none of them
even mildly positive. Among the offending 60 were such words as “blot”, “blotch”, “smut”,
“smudge”, “obscure”, “dingy”, “unclean”, “dirty”, “deadly”, “foul”, “unwashed”. .. In addition, and
this is what really hurts, 20 of these words — I exclude the villainous 60 above — are related directly

to race, such as “Negro”, “Negress”, “nigger”, “darkey”, etc.

Thinking ... Is Subvocal Speech, If you consider the fact that thinking itself is subvocal speech (in
other words, one must use words in order to think at all, you will appreciate the enormous trap of
racial prejudgment that words have on any child who is born into the English language. Any crea-
ture, good or bad, white or black who uses the English language for the purposes of communication
is willing to force the Negro child into 60 ways to despite himself, and the white child, 60 ways to
aid and abet him in the crime, Language is a means of communication, This corruption, this evil of
racism, doesn’t affect only one group. It doesn’t take white to make a person a racist. Blacks also
become inverted racists in the process...

(reprinted from Negro Historical Bulletin, volume 30, No, 18, April 1967, USA)

B Hey Guys! What should Beanie say ?

Beanie has some tough choices to make. Fill in the bubbles with what you think Beanie
should say.

Beanie is walking down the street with a friend  Beanie’s friend makes an unkind c¢omment on
who is telling him a racist joke. What should someone in a wheelchair that the person can
Beanie say? hear. What should Beanie say?

Find examples of words in Romanian ewspapers that are/ are not politically correct. Bring
them to class and suggest more sensitive ways of expression where appropriate,
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@ Now get into groups of three, All triads should be made up of persens coming from each of the

LESSON Give yoursel'f a nd 0 thers a Chozce original groups. Share your lists and then answer the following questions:

4) Which is longer in each case: the positive effects or the negative effects list?
b) What makes young people smoke, drink alcohol, take drugs? What about people in general?

u ¢) What are the short and long term cffects of these habits?
d) What conflicting rights do you see in people’s habits of smoking, drinking alcohol, taking drugs?
@D Which do you think is the most dangerous habit: smoking, drinking alcohol or taking drugs? ¢) Who is responsibie for the protection of the rights of the people affected by others’ smoking,
Think of implications for: drinking, taking drugs?
— the persoen who smokes, drinks alcohol, takes drugs 1) What are the responsibilities of the mass-media in advertising tobacco and aleohol products? Why
— their family, friends, people who share the public space, medical professionals who have to deal are other drugs not advertised?
with the effects of these abuses, g) Do you think it is right that scarce health resources should be used for people who acquire

diseases connected to the abuses above?

@& Get into three equal groups. Each group will make two lists: positive/negative effects of smok-
ing (group 1), drinking (group 2), taking drugs (group 3) on young people. You may find the You are going to read a text entitled Tobacco giant says dead smokers help 2conomy.
data in the hoxes useful.

il @D In pairs make predictions on the ways in which dead smokers could help economy.

AT *“Cool” look Stained fingers
P 3 ‘ €I Now read the text to see if any of your predictions were right.

Group |

v e
Nl 3

Cigareties save the economy millions because smokers die earlv, a tobacco company said yesterday.

International cigarette giant Philip Morris argued that it boosted world economies because savings
| in health care and pension costs far outweighed the cost of looking after sick smokers. Anti-smok-
‘ ing groups condemned the suggestion, which was made in a report from the company to the Czech

Republic, where Philip Morris makes the Marlboro brand and controls four-fifths of the market. It

toid the Czech government it was saving up to 20 million pounds a year in health care and pension

cosis because smokers died early. Michelle Di Leo, spokeswoman for the British Lung Foundation,
‘ said: “"What will Philip Morris argue next? That we should put people down at 50 because it would

save a lot of money on health care?”

Rimi Calves, a spokesman for Philip Morvis, said: ‘It is unfortunate that this is one aspect of the
s study that is being focused on. "He said the report set out the balance costs and savings and it
Escape from problems Addiction included all sovts of elements, such as revenue analysis. He said: ‘We had ro intention of trying to
‘ present a positive side to smoking to society. It is simply part of the balance.

More fun at parties Road accidents

Group 2

Group 3 (Metro, July 18, 2001}
€& Answer the questions:
1) How would you feel if you were a smoker in the Czech republic?

‘ b) What would you say to Rimi Calvet, the spokesperson for Philip Morris?

| USA Adolescent smoki;g statistics. Each day nearly 4,800 adolescents (aged 11-17) smoke their first

cigarette: of these, nearly 2,000 will become regular smokers. [t is estimated that at least 4.5 million U.S. Debate: Growing tobacco in developing countries brings money

adolescents are cigarette smokers. Cigarette smoking during childhood and adolescence produces Divide into four groups Two groups should prepare arguments in favour and two groups against
significant health problems among young people, including an increase in the number and severity of res- I growing tobacco in a developing country. When you are ready, choose one spokesperson for each
piratory illnesses, decreaged physical fitness and potential retardation in the rate of lung growth. team to actually run the debate. The following table may help you start thinking about ad-
An estimated 430,000 Americans die each year from diseases caused by smoking. Vantageg}digadvantageg of growing tobaceo 1n developing countries:
(www lungusa,org/pressftobacco.him) 28/10/2001) ‘

Binge drinking describes a self-destructive and unrestrained drinking bout during which the heavily | l_ ual Advantages Disadvantages |
intoxicated drinker ‘drops out” by not working, ignoring responsibilities, squandering money, and Developing countries need money. Exporting Land which could be used for food erops may be
engaging in other harmful behaviours such as fighting or risky sex. tobacco is a way of making money damaged

(www2 potsdam egwalcohol-into/BingeDrinking himl 28/16/2001) Taxing tobacce sold within the country is another Tor every acre grown, an acre of trees must be burnt
B way of making money to dry the tobacco

Human immunodeficiency virus (HIV) transmitted through injecting drug use (IDU). During
(2{}00 some 3.5 million peogle became infected with HIV worldwide. Forgmost of the 250,000 adults HUMAN RIGHTS PORTFOLIO
newly infected with HIV in Eastern Europe and Central Asia the main mode of transmission is IDU.
Around half of the people who acquire HIV become infected before they turn 25 and typically die of
AIDS before their 35th birthday. 3 million people died from HIV/AIDS in 2000 — a higher global total
than in any year since the beginning of the epidemic.

In groups collect as many examples of cigarette adverts as you can. Magazines are a good place
to look. Use the ideas from these adverts to design a poster to persuade people of your age not
to smoke. Do not use the words “no-smoking” or “don’t smeke”. Do the publicity poster from

(Wi averLorg/wortstatinto him 2810/2001 a Human Rights® perspective.
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@D Some people have their choices made for them or avoid making choices altogether,
What could the reasons be? Refer to real situations (e.g. refusing to vote),

@& With your partner, list possible consequences Making informed choices

of making uninformed choices,
Use the definition in the box.

WO\ Who's to say?

is a process based upon
the individual’s access to, and full understanding
of, all necessary information with regard to a par-
ticular course of action prior to making a decision.

@D Which of the two leaflets is more convincing for you? How do the pictures and the choice of

2>

words contribute to the overall effect?

Between 1967 and 1987
In UK alone

OVER A MILLION WOMEN
HAVE HAD ABORTIONS..

.. AND WE HAD OVER A
MILLION GOOD REASONS WHY

!?_)ur Bodies-Our Lives-Our Right to Decide!

Isn't this

a human
rights
issue, too ?

Save the Unborn Child
% ke

L Human rights begin at conception

Sin ynbom
children hilled
undet the

1967 Aborlion Act
was about

B weeks gestation
The oltlest sbout 25 weeks.

Whose rights do you think should take
precedence in the ongoing debate on abor-
tion?

Consider: mother, anti-abortion support-
ers, father, doctor.

The information in the box will help.

fram D, Selby (1987}, Human Rights, CUP

A 1eport prepared by the California Senate in 2000 |
showed that abortion clinics in that state reported

threats, vandalism, assaults, blockades and other

crimes. 30% reported that their persomnel was

“harassed, threatened and otherwise targeted at

their homes or in other places away from clinics

and medical offices.”
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@D Do you think there is a connection between abortion and capital punishment? If yes, what

might it be? If not, why not?

& Read the two statements below. Which comes closer to your views on the issue? Explain why.

®

>

“It is by exacting the highest penalty for the
taking of human life that we affirm the highest
value of human life.”

{Edward Koch, physician and researcher, Australia)

Read the following and work in groups to suggest viable
alternatives to the death penalty.

According to Amnesty International, during 2000, at least
1,457 prisoners were executed in 27 countries and 3,058 people
were sentenced to death in 65 countries. In 2000, 88 per cent
of all known executions took place in China, Iran, Saudi
Arabia and the USA but the actual figures are believed to be
much higher.

A 1998 research study conducted for the United Nations
concluded: “This research has failed to provide scientific
proof that executions have a deterrent effect.”

The FBI Uniform Crime Reports Division publication Crime
in the US for 1995 reports that “In no state has the number of
murders diminished after legalizing the death penalty.”

In groups of four, read one of the texts each and tell the
others what human rights are violated.and the kind of bias
highlighted.

A. Seven countries since 1990 are known to have executed
prisoners who were under 18 years old at the time of the crime
— Congo (Democratic Republic), Iran, Nigeria, Pakistan, Saudi
Arabia, USA and Yemen. The country which carried out the
greatest number of known executions of child offenders was
the USA (14 between 1990 and 2000).

B. Between 1976 and 2000, at least 35 mentally disadvantaged
individuals were executed in the U.S,, 6 in Texas.

C. From 1995 to 2000, U.8. federal prosecutors sought the
death penalty for 183 defendants; 74% were minorities. Of the
21 people on federal Death Row as of 2001, 81% are Black or
Hispanic who could not afford proper legal representation.

D. Since 1973 more than 90 US prisoners have been released
from Death Row after evidence emerged of their innocence of

“The death penalty offers the tragic illusion that
we can defend life by taking life.”

{Most Rev. Joseph A, Fiorenza, President, Mational Conference
of Catholic Bishops / U.5, Catholic Conference, 1999)

| International Agreements to

A

bolish the Death Penalty

+ The Second Optlonal Protocol to '

| the

International Covenant on

Civil and Polltical Rights (ratified
by 43 states and signed by 6 other
| states)

|+ Protocol No. 6 to the European
| Conventlon on Human Rights
| (ratified by 39 European states
| and signed by 3 others)

* The Protocol to the American
Convention on Human Rights
to Abolish the Death Penalty,|
(ratified by 8 states in the Americas) |

' Col.;ntrles that have;ﬁshed_

‘ 1989

1990

1992:
1993:
1994
1995:
1996:
1999:

2000

the death penalty recently

: Cambodia, New Zealand,
Romania, Slovenia

: Croatia, Czech & Slovak
Federal Republic, Hungary,
Iraland, Mozambigue,
Namibia

Angola, Switzerland
Greece, Hong Kong

[taly |
Moldova, Spain
Belgium

Bemmuda, East Timor,
Turkmenistan, Ukraine,
Latvia (erdinary crimes)

: Cote D'lvoire, Malta,
Albania (ordinary crimes)

: Chite (ordinary crimes)

the crimes for which they were sentenced to death. Some had come close to execution after spend-

ing many years under sentence of death,

from: http:/Awww.ojp.usdoj.gov/bisicp.bum; http:/fwwwreligioustolerance.orgiexecute. htm

@& List arguments for or against this statement: “The death penalty has no place in a civilized world.”

&) Write an argumentative essay to develop the arguments you listed in the previous activity.
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LESSON

@D Consider these situations taken from real life and answer the questions that follow.

A. A child aged eight was in imminent danger
of dying from renal failure. His mother donat-
ed one of her kidneys to save her son’s life.

& The boy's mother and the poor person think
they made informed choices, Do you agree?

@& Arc the two situations different? What rights are
involved in both cases? Include the doctor who
performed the transplant and the person who
received the poor person’s kidney. Who should

decide?

Where do we draw the line?

B. A poor person agreed to sell one of his kid-
neys because it was the only way to get the
money to build a house for his family of seven.

CHRISTIAN BARNARD

(1922 - 2001}

Dr. Bamnard pioneered the
first successful heait trans-
| plants, In 1967 he trans-
planted the heart of a road
accident victim into a 39-
vear-old man, the first
operation of its kind. Today
this form of surgery is rou-
ting in medical practice.

Read these statistics and discuss with your partner the extent to which religious considerations

direct the decision.

* US Patients waiting for transplant

in Sept. 2000: 78,241
(of which kidney, liver, heart:
‘ 72,000)

* Number of transplants performed
| in the US in 2000; 23,000
(of which kidney, liver, heart:
20,000)

Organ donation and transplantation in the US

| In favour:

(7] Seventh-Day Adventist [/ Baptist
7] Islam ] Baha’i
(7] Judaism Buddhism

[] Lutheran
(] Episcopalian
7} United Methodist

[] Greek Orthodox
71 Presbyterian
[¥] Roman Catholic

Against:
Shinto
[7] Jehovah’s Witness

Consider the following situation and then answer the questions.

Because of their religious beliefs, the parents of a critically ill child firmly refuse to allow a blood
transfusion although they have been informed it is the only possibility to save their child’s life.
Doctors say they are prepared to go ahead with the transfusion even if the parents say no.

1. What / whose rights are in conflict?

2. Who do you think should have the final word?
3. Would your answer be the same if you were the child?
4, What if the child, aged 17, wants the transfusion and the parents are made aware of his/her wish?

Lesson 4

a) if your views on the issue of organ and body parts denation remain unchanged;

b) or how your views have been altered as a result.

& Has anybody (else) in your group changed their views? How?

A. In the world of body donations, the Rev.
William Rainford reaped what he sowed. In 1971,
his 9-year-old son, Tony, died. As his Episcopal
faith sees body donation as part of its ministry to
others, Rainford offercd his son’s remains as
donor parts,

Fifteen years later, an 18-year-old man in Canada
died. His family donatled his heart. It was trans-
ported to Stanford Hospital in California, where a
patient hovered at death’s door. It was Father
Rainford.

But such acts of altruism, and acceptance of such
gifts, do not come easily or without a price for even
the most trusting in God. Rainford’s expericnees
generated both crises of faith and renewal of spirit,
The devastation of losing his son to disease
propelled the priest to become a doctor in search
of science’s answers to life. While in medical
school he worked on donated bodies.

Years later, when another man’s heart beating in
his chest seetned like his own, he quit being a
doctor during the weck and a volunteer priest on
the weekends and returned full time to the
priesthood’s spiritual healing.

He has always believed that, by the choices people
make, they discover who they are in relationship
to God. The body-donation business, with its life-
and-death questions of faith and ethics, is one such
spiritual proving ground. [t offers up triumphs and
failings, he says, and makes some afraid, others
repelled, and still others eternally thankful.

“You learn what to let go of and what to hold on
to,” Rainford says.
Carol McGraw, (April 19, 20000, The Orange Connty Regiveer

Explain why.

B. The speaker of the California Assembly
said Tuesday that the state needs tighter
scrutiny of the fast-growing trade in human
body parts.

Speaker Robert Hertzberg said prospective
donors have a right to know about
conncetions binding for-profit companies to
non-profit tissue banks in the $500 mitlion
{issue trade.

Hertzberg also criticized the industry for “bait
and switch” tactics: obtaining skin for burn
victims but sending it to companies that make
products for lip enhancement procedures.

“This is something we need to certainly take
a look at,” said Hertzberg. “It makes a great
deal of sense for burn victims to have a
priority. It’s incredible stuff.”

Reaction in the industry is mixed. Some tis-
sue-bank officials believe that more disclosure
is needed. Bul the top executive of the
American Association of Tissue Banks said
she doesn't think denors need to be told about
financial ties to profit-making companies.

“Of course we support informed consent,
and tissue banks should fully state how the
donation is going to be used,” said Jeanne
Mowe, director of the national group.

As statc Sen. Jackie Speier put it: “I want
my body donated. But I surc as heck don’t
want my skin sold for some plastic surgery
procedure while burn patients are waitling
without the benefit.”

M.Katches, D.M. Weintraub and W.Heiscl, {April 19, 20009,
The Orange Counn' Register

€D Do you agree or disagree with Reverend Rainford’s decision to donate his son’s organs?

@D [s organ and tissue donation in instances like those in text B ethical?

& In your group, discuss and decide on three things which, based on the information in the two

stories, should be done to allow all parties involved to make informed choices and respect their

human rights.

@D The following two sterics appeared on the same day in the same American newspaper. Read
them and tell the others in your group:
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(3 Compare with the other groups and negotiate on one thing that your class as a whole regards
as an absolute priority for this issuc.
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The Choice

REMEMBER to conduct the final stage of the project The Human Rights Temperature of
Your School! Prepare to present it at the end of the school year.

| UDHR: Article 19

Everyone has the right to freedom of opinion and expression; this right includes freedom to hold
opinions without interference and to seck, receive and impart information and ideas through any |

' media and regardless of frontiers.

@D Complete the lists below with information from the lessons on MAKING CHOICES in this

Remedies

book and the UDHR.
i Rights Responsibilites
I have the right to: I should:

+ make my own decisions with
regard to the way I live and
think

- share with others my views
on issues that concern my
rights and the rights
of others

- make only informed choices

+ always exercise my right to
decide in any matter that
concerns my rights or the
rights of others

I can:

* defend the right of all people
to have a say in decisions
that affect their life and that
of their families

@ Give us a voice!

Question:

| What would you think of someone who chooses to dye their hair blue to look cool?

n Fill in the empty bubble with your own answer.

‘I think these people have a
personality problem. They feel

rejected by society, by friends and school

mates. They try to come out with
something new, to shock, to make the

& Try to match any of the rights and responsibilities you have listed,

.....................................................................................................................

Further comments;

................................................

other ones notice them. It's their choice.’

Cristian, 16, Romania

It's none of my business, they're
Jree to do whatever they want.’ '

Said, 16, Morocco

T would think they can do what they
want to their hair, it's their hoir. but at
school they should be able to look
smart, 10 look good and I don't think
blue hair' would be classified as
smart... but if they don't go to school,
it wouldn't matter.’
Gillian, 12, UK

I8 Read what these young people answered to the question above and say which one you agree
with most.

T think that anybody can choose
to do whatever they wani to their
hair and their body.'

Jack, 17, USA

‘It depends on the person's
character inside. If they are
only dressed like that, that's all
right, it's even cool. But if they
behave like: I'm the best, you're
nothing', then I would reject

them.’ . )
Larisa, 15, Russia

I think they would be
“posers’ and they have
litlle self-esteem so they
would do something like
that to be noticed.’

Melanie, 17, USA
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LEARNING FOR LIFE
Education for ALL?

“Schools have not necessarily mich to
do with education ... they are mainly
institutions of control where certain
basic habits must be instilled i the
young. Education is quite different and

m has litHe place in school
WINSTON CHURCHILL
@D® Read the quote above and explain to what T
tit is still vali days,
extent what it says is still valid nowadays H J— ﬁe% ‘Edblt%'km.
@& Say what you think the purpose of education . Q
is / should be. Q &z "‘ :j
BV \ﬁu')r‘? 7-71.3}‘6:—

mLook at the cartoon on the right and explain
its message.

(‘i;QHCa [fen r\?eﬁa‘? Huww\ Rﬂl\TS

J U} B Choose one of the issues mentioned in the lists
below and work in pairs to suggest ways in
which education can solve it, Report your
results to the class.

{(Logo of Education in Hunian Rights Network, UK)

¢ Discrimination
¢ Nationalism
* Stereotyping

¢ Child abuse
¢ Violence
¢ Racism

¢ Unemployment ¢ Bullying
¢ Poverty ¢ Xcnophobia
* War ¢ Homophobia

Read the text below and explain why its author is ‘suspicious of education.’

The note below was found in a headteacher’s study in a secondary school. It is said the
headteacher circulates it among the staff at the beginning of every school year:

Dear Teacher,

f am a survivor of a concentration camp. My eves saw what no wman should witness:

Gas chambers built by learned engineers.

Children poisoned by educated physicians.

Women and babies shot and burned by high school and college graduates.

So I am suspicious of education.

My request is:

Help your students become human, Your efforis must never produce learned monsters, skifled psychopaths,
educated Eichmanns. Reading, writing, arithmetic are important only if they serve to make our children
more human.

{from Yes, You Do Cowny, A Teaching Programime on Human Rights, Churches’ Education, 19953

Read this text and suggest as many remedies as you can to the problem it raises:

The money required to provide adequate food, water, education, health and housing for
everyone in the world has been estimated at £12 billion a year. It is a huge sum of money ...
about as much as the world spends on arms every two weeks,

(quoted from Simon Fisher and David Hicks, Worfd Studies, $-13, 1985)

Y24 1ave 2 100k at the CONVENTION ON THE RIGHTS OF THE CHILD and decide which
Articles are respected when you choose optional subjects in your school curriculum,
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€D Work in four groups and read the texis be)

@D Suggest one remedy for the rights

Lesson 1

ow (Group | - texts 1 and 3, Group 2 - texis 2 and 4,

Group 3 - texts 5 and 6, Group 4 - text 7) to identify the issues they refer to.

that are enacted.

@D Present your conclusions to the class,

@ While it is truc that all children need to relate
positively to their culture, ethnic and social groups,
religion, language and gender, British-born children
of the former colonies were never taught about their
history. Black pupils need to embrace their past with
pride and dignity, just as white pupils do. They need
to feel that the Britain they live in is as much theirs
as it is that of the dominant culture.

{adapted from Hinnan Rights Education Newsletter,
no. 24, 1999)

@ Everybody has an interest in education, but what is
the childs interest - independent of all adult inter-
vention and influence? Does that seem an impossible
question to answer?

{S. Fisher and 1. Hicks, HWorld Sthcfies, B-13, 1985)

©® Local school districts in the USA elect school boards
who make decisions about teachers’ salaries, curriculum,
and funding. People in the community oftén go to
schoel beard meetings to publicly state their opinion
about what needs 10 be done in the schools.

{from Forum, Vol. 36, 1998}

@ Teachers in Guyana have identified those characteristics

of a classroom which make it ‘child-unfiiendly:

* poor physical environment - leaking roof, poor
water supply, crowded classes;

« threatening psychological environment - prejudiced
teachers and vse of corporal punishment;

« limited cognitive stimilation - with an emphasis on
rote learning and ‘chalk and talk’,

+ poar social environment - with limited classroom
ihteraction,

{feon The Development Educeationad Jowrnal,
Yol 4.2, February, 19938)

@© The [British] government is considering cutting
unemployment benefits for claimants who refuse
offers to help to improve their poor reading, writing
and arithmetic. Last year a report said 7m adults had
inadequate basic skills. Ministers believe that much
reluctance to return to study stems from dismal expe-
riences the first time.

{The CGuardian. Dec. 5, 2000)

@ Find the Article(s) in the UDHR which is / are or might be violated in each case.

that are violated and provide a real example for the righ(s

® Who is responsible for refugee education? In the
more dcchOped countries, both primary and secondary
education is compulsory for all children, including
refugees. Many less developed countries, however,
can barely provide for their own citizens let alone for
refugees,

(Sperantd, Summer 2001)

0 Travellers [gypsies] in Scotland tend to view self-
employment, as opposed to wage labour, as the ideal
1o be aimed for. Most Traveller parents view the family
as the arena in which the cultural capital is passed on.
For many in the settled population the education sys-
fem is the primary means by which cultural
capital 1s passed from generation to generation, The
historical low attendance of Travellers at primary
school, and the even lower attendance at secondary
school, can be accounted for by conflicting priorities
over the concept of education between Traveller
farnilies and schools.

{from The Development Educctional Jowrzal, vol. 4.2, 1998)

Answer the question in the title of this lesson and discuss if education is indeed “for all’.
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WO The winter of our discontent

@D Answer these questions:

1. What do you expect a lesson with this title to be about?
2. What do you know about the Christian religious events: Easter and Christmas? ‘
3. What do you know about the Muslim religious events Ramadan and Eid-ul-Fitr /“u.d,l'fit/?

& Check your answers by reading the text about Ramadan below.

@D Read this letter sent by the headteacher of a school in Bradford, UK to the children’s parents

and say what the reaction of the Muslim parents might have been:

Bradford, England
15t November 2000 RAMADAN

Dear Parent, : Buring the month
As we are approaching the winter season there are a few aspects that we of Ramadan adult Muslims

have discussed with tf&e staff and that we neerd to .share with you. At the fast during the hours of
same time we are hoping for vour full support in deing our common best ic davlight. They abstain

make sure the education children receive in our school is really beneficial to ylight y
them. Moreover, that they stay strong and healthy in the winter weather. We
are il agreed that their need for a mid-day meal should be a
priority with all of us. What concerns us most is the forthcoming Ramadan

from food, drink, smoking
and sexual activity.
Some children from

season and the state of those children who choose to fast during the day. We the age of seven are
thought that perhaps you might consider it best i your child or children fast- | permitted by their families
ed on weekends, but if you feel strongly about 1, it world be helpful if the chil- to take part in fasting.
dren cauld go home at lunch-time rather than watch others enjoy their meals. Muslims see Ramadan

Unfortunately, Ramadan falls this year at the same time as our Christmas | 50 o special time of spiritual
Cex’ebmte:o‘ns, betwegn 28/29th .Novefmber and 28/29th Degember 2000. renewal when family and
The traditional Christmas parties will have to be }?efd 4urmg Ramadan, community relationships
which will understandably make it hard for the Muslim children. Of course, T

they are more than welcome fo join in.

I hope you will kelp us make the children understand and comply with our The date when Ramadan

proposals. We also welcome your proposals for a convenient solution to this begins changes each year.

[t ends with the festival

Lesson 2

4th December 2000
Dear My F

I am writing with regards to a letter my child brought home from school about the Musiim holy month Ramadan.
L am a Muslim parent and the school that my child auends has a high proportion of Muslim attendees.
Iam a father to two sons and a daughter, all of them attending this school. My eldest son Sohail who has beent
Jasting for two years has decided to fast again this year. He has been healthy throughout and I would never allow
him to fast if his health or education were affected in any way.
Twas deeply offended by some of the inconsiderate remarks on the letter. I would like to0 go through some of the
points, which weve particularly upserting.
Half way throtugh the first paragraph Mrs. D. states her concern over children’s need for a mid-day meal and
how they need to stay strong and healthy in the winter weather
First of all, it is somewhat presumptuous of the Head to assume that 1 do not know what is healthy for my
child and furthermore fasting in the winter months, when the days are extremely short (10krs), is far easier
than fasting in the summer when the fasts were up to 19 hours long. She suggests children fast on weekends
but if we feel strongly abous it, it would be helpful if the children could go home rather than
watching others enjoy their meals. To whom would it be helpful? It is very difficult for Sohail to go home every
tunchiime, as it is a 15 minute walk home and 15 minute walk back, On an empty stomach this would be cruel,
particularly when it is cold and wet, The wording that other children enjoy meals, is emphasizing what my
children will be missing out when they are fasting, which seems really patronizing,
The second paragraph starts off “Unfortunately, Ramadan falls at the same time as our Chrisimas
Celebration again ... Would it be too difficult to siart the paragraph without unfortunately and is it absolute-
Iy necessary to say our Christmas. I have always accepted Christmas as an important event, as part of being
born and living in Britain. However, never have I called it unfortunate. In fact [ felt last year and this year
Christians and Muslims were celebrating together at the same time, which makes it more special. That is what
I portray to my children, and I am sure I do not stand alone when I say this, So why is it that a School Head
of a predominantly Mustim population, cannot say OUR Christmas and Ramadan are together. Surely the
pupils and parents are perceived as part of THEIR school. She goes on to say that the traditional Christmas
parties will be held during Ramadan. Adminedly, it is not always easy to accommodate children who are fasi-
ing, howevey, none were necessary had she said that this year we will be celebrating jointly Christmas and
Eid. I am not expecting Islam to become a compulsory part of the National Currviculum here, all I ask is some
consideration be given to ail religions. I think the children who are adamant to fast should not be deterred, but
encouraged if parents believe their health will not suffer. No parent could possibly mean any harm to their child.
The whole letter has been worded in a way in which Ramadan is a nuisance and the school are no party to
any of it. The head is making it even move difficult for these children by expelling them from school at tunch-
time, in a manner of "washing her hands’ of the maftter completely,
Other parents have approached me with similar concerns, but none are aware of their rights as parents, and
are reluctantly taking their children home at lunch-times. I understand that schools have been given notifica-
tion of how to deal with the sensitive issue of Ramadan. However, our school may not have received this infor-
mation and have thus acted in this manner. [ would be gratefil if vou could enfighten me regarding how the mat-
ter is being dealt with, as a matter of urgency.
In anticipation of a speedy response.

Yours sincerely,

blem,
el of Eid-ul-Fitr | Mr M. K
Faithfully yours, (it biain o
M D g -
Headteacher —

@D Work in twe groups and, using the information in this lesson as well as Articles 12, 14, 29, 30

@& Read the PROPOSALS (on the right) ¢ a member of the staff could be designated to supervise pupils who in the CONVENTION ON THE RIGHTS OF THE CHILD, list arguments supporting the

. are not eating dinners osition adopted by the headteacher (Group 1) and by the father (Group 2).
sent to all schools in Bradford befc.ore et te oot (T T e R s R e p p Y ( pl) y ( P2
1st November 2800 by the Interfaith ;.7 /000 part in a supervision roia;

Education Centre. Decide if any of .« g quiet room could be provided to be used for prayer. Pupils are
them had been taken into account by often pleased to bring their own f)?'t{l'(,’l' mats o use for prayer.

the headteacher when she wrote the ‘;f;f c‘;’;‘iﬁ’ﬁo‘;‘;g i ‘3};;’:;‘;;530 ;};P:;‘Z‘;e . el pbidion Choose one religious event from those below. Find out more about it and list your proposals

letter above:  ome or two days could be allocated during Eid as ‘authorized absences so that Romanian citizens of these faiths should not be faced with the same problems as the
o Christmas and Eid joint parties could be arranged in January. | British citizens of the Muslim faith in the case above,

@& Debate the issue to reach a conclusion,

| « Easter for Roman Catholics
+ Saturdays for Seventh-Day Adventists

+ Yom Kippur for Jewish people

itten by a Muslim father to the co-ordinator of the
Read the letter on the next page written by T L s

Interfaith Education Centre in Bradford and check the predictions you made in II. 1.
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The Education

UDHR: Article 26 (2)

Education shall be directed to the full devclopment of the human personality and to the strength-

ening of respect for human rights and fundamental freedoms.

@D Complete the lists below with information taken from the lessens on EDUCATION in this

book and the UDHR:

Rights

Responsibilites

Remedies

I have the right to:

* have free compulsory
education
* have a say as to what [ study

I should:

* respect people’s cultural
values

1 can:
* know my rights

@& Try to match any of the rights and responsibilities you have listed.

................................................

Further comments:
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@ Give us a voice!

Question:

’ Do you think you have any righis in school?

—

m Read what these young people answered to the question above and say which one you agree

with most,

m Fill in the empty bubble with your own answer.

‘Yes, I do. But some teachers can
do what they want and nobody
dares tell them they are mistaken,
We have a student governing
council, but it's not so efficient.’

Juli, 16, Hungary

Yes. [ have the right to education, to
Jreedom of thought, actually ali the
rights in the UDHR. But I would like
some more rights such as: the right to
have enough spare time and to have a
permanent job after I graduate.”

Ioana, 17, Romania

‘At school we can talk freely. We have council
neetings and three people from each class go
on that school council and we tell them what
we would like to happen in the school and
they go to the council and they see what they
can do Yo vy and get it fike that.’

Scott, 11, UK

‘I have certain vights, for example the right
to have my own opinion, the right of choice.
But in school I would like more rights, jor
example to appeal against any sort of injus-
tice without being punished with a bad mark
or something like that.’

Dubravka, 16, Croatia

‘In school F would fike o be accept-
ed for what I am. My parents don't
have good jobs and this is the reason
why some teachers treat me very
badly. They don't consider me as
clever as the rest of the class
afthough I work very hard and |
would say I'm smart.”

Vlad, 17, Romania

‘Yes, I have because I am respected
by my teachers.’

Habib, 17, Moerocco

‘The rights we have now are
enough. The headteucher gathers
us and some children from other
Jorms once or twice a vear and
asks us what we would like
changed in school.’

Alexei, 15, Russia

Give us a voice! /1003



Lesson 1

10 Think globally, act locally! )

@D Read the text below, which is the beginning of a magazine article, and work in groups (o
answer the questions contained in it. Report your answers to the class,

'ARE HUMAN RIGHTS UNIVERSAL?
by Shashi Tharoor

The Universal Declaration of Human Rights is half a century old, but critics are still asking whether
anything in our multicultural, diverse world can be truly universal.

Some ask, isn't human rights an essentially Western concept, ignoring the very different cultu ral, eco-
nomic and political realities of the South? Can the values of the consumer society be applied to societ
18s that have nothing to consume? Isn't talking about universal rights rather like saying that the rich and
the poor both have right to fly first-class and to sleep under bridges? At the risk of sounding frivolous: when
you stop a man in traditional dress beating his wife, are you uphelding her human rights or violating his?

{New Internationalist, No. 332, 2001)

LESSON

@D Work in groups to match the quotes below with the concepts discussed in this book. You may
find that one quote can refer to several concepts. Mark your answers in the spaces provided.

&) Explain the choices you have made to the class.

Concepts’: - Y. “Do not confine your children to your own fearning,

Jor they were born in another time.” - HEBREW PROVERB

+ Identity @) Read this statement, which comes later in the same article, and work in your groups to give
+ Discrimination 10. “There is nothing noble in being superior to your arguments for or against it. Report your conclusions to the class.
«+ Dignity Jeliow men - true nobility is being superior to your — = S el 2 B S ——
+ Povert Jormer seif " - Anonymous - i =
’ WY l"lghf'&!

+ Peace and Conflict
+ Empowerment
+ Participation
+ Choice

+ Education

1. “Give @ man a fish; you have fed him for today.
Teach a man to fish; and you have fed him for a life-
time. " - CHINESE PROVERB

L. "We must glean the best values of all waditions
and work fogether to remove the tensions between
traditions in order to give peace a chance.” -

TricH NHAT HANH, Vietnamese Buddhist monk

3. "An eye for an eye only ends up making the whole
world blind” - MAHATMA GaANDHI, Indian lawyer, social
worker and leader

4. “Live life simply so that others may simply live” -
MAHATMA GANDHI

5. "When war is declared, Truth is the first casualty -
ARTHUR PONSONBY, British diplomat

6. "As Ilooked down, I saw a large river meandering
slowly along for miles passing from one country fo
another without stopping. I also saw a huge forest
extending across several borders. Two words leapi to
mind: commonality and interdependence. We are one
world.” - JoHN-DaviD BarToE, US astronaut

7. “Fear is the path to the Dark Side ... Fear leads to
anger ... anger leads to hate ... hate leads (o suffering ... "
- Yopa4, STar Wirs

8. “Remember, no one can make you feel inferior
withowt your consent.” - ELEANOR ROOSEVELT, US social
worker and First Lady

11, "Till lions have historians, tales of hunting will
always glorify the hunter.” - AFRICAN PROVERD

12. “"There are no magic answers, no miraculous
methods to overcome the problems we face, just the
Jamiliar ones: honest search for understanding, edu-
cation, organization - and the kind of commitment
that will persist despite the temptations of disiliu-
sionment, despite many failures and only limited suc-
cesses, inspived by the hope of a brighter future.” -
Noam Cromsky, US philesopher and linguist

13. “If I had 6 hours to cut down a tree, 1 would spend
4 howrs sharpening my axe!” - Chinese Martial Arts
Master ;

14. “If you come only to help me, you can go back
home. But if you consider my struggle as part of vour
struggle for survival, then maybe we can work
fogether " — AN ABORIGINAL WOMAN, AUSTRALIA

I5. “I sit on a man's back choking him and making
him carry me and yet assure myself and others that |
am sorry for him and wish to lighten his load by alf
possible means - except by getting off his back.” -
Leo ToLstoy, Russian novelist

16. "Democracy is a device that ensures we ave governed
no better than we deserve.” - GEORGE BERNARD SHaw, [rish
dramatist
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“Human rights begin with
| breakfast.”

{Leopold Senghor,

| former president of Senegal)

€D Vote in your class FOR or AGAINST this statement:

“We can have a set of internationally-agreed standards that meet everybody’s needs.”

@D Ask your teacher to read you the conclusions of the article ARE HUMAN RIGHTS UNIVERSAL?

by Shashi Tharoor

m Read the text below and decide what its theme is,

Choose the sentence you like best and explain your choice to your partner.

“The paradox of our time. ..’
... We have taller buildings, but shorter tempers; wider freeways, but narrower viewpoints; we spend more, but have
less; we buy more, but enjoy less. We have bigger houses and smaltler families; more conveniences, but less time;
we have morc degrees, but less sense; more knowledge, but less judgement; more experts, but more problems; more
medicine, but less wellness. We have multiplied our possessions, but reduced our values. We (alk too much, love
too seldom and hate too often. We have learned how to make 2 living, but not a life; we have added years to life,
not life to years. We have been all the way to the moon and back, but have trouble crossing the street to meet the
new neighbour. We have conquered outer space, but not inner space; we have cleaned up the air, bus polluted the
soul; we have split the atom, but not our prejudice. We have higher incomes but lower morals; we have become
long on quantity, but short on quality. These are the titnes of tall men, and short character; steep profits and shal-
low relationships. These are the times of world peace, but domestic warfare; more leisure, but less fun; more kinds
of food but less nutrition. These are the days of two incomes, but more divorce; of fancier houses but broken homes.
It is a time when there is mueh in the show window and nothing in the stockroom; a time when you can choose
either to make a difference, or just hit delete.”
(by a student at Columbine High School, scene of the mass shooting of students by their classmates,
Quoted in Living Ligh#ly, Spring 2001)

Suggest a title for this lesson,

School Year Project - The Human Rights Temperature Of Your School. Report the findings of

your group to the class. Include this report in your HUMAN RIGHTS PORTFOLIOQO,
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GLOSSARY OF HUMAN RIGHTS TERMS*

Able-bodied:; {politically) correct term used o refer to healthy,
fit and strong persons,

Affiemative action: action taken by a government or private
institution to make up for the past discrimination in education,
wotk, or promotion on the basis of gender, race, ethnic origin,
religion, or disability.

Armed struggle: when “political” organisations decide that
they will usc viclent means te achicve their political aims,
usually against discrimination and oppression.

Asylum-seeker: someone who has fled from his or her countey,
and is seeking refugee status.

Biological sex: it can be considered as our “packaging” and it
is determined by our chromosomes, our hormones, and our
internal and extemal genitalia. Some people can be defined
as bisexuals born with biological aspects of both sexes to
varying degrees.

Bystander: a person who witnesses infringement on human
rights, but tukes no action.

Challenger: a person who questions the rightness of a certain
action, law or social order.

Citizen rights: vights protected constitutionally or legally.
Constitirtions of modern democratic states ugvally include a
Bill of Rights. This includes basic human righis to fair and
decent treatment for the individual, the right to legal equality;
the right not to be discriminated against. It also includes
pelitical rights such as freedom of speech or religion, of
forming or joining a trade union, of voting or protesting in
public against government policy.

Civie society: local government.

Civil society: pertaining to or consisting of citizens; non-armed
group of citizens united by coinmon social goals,

Civic disobedicnee: disobeying local government.

Civil disobedience: the refusal to conform to certain govern-
mental laws or policies seen as unjust, for the purpose of influ-
encing legislation or govemment policy. It is characterized by
the employment of such nonviolent techniques as boycotiing,
picketing and nonpayment of taxes and peaceful demonsirations.

Civil war: war between two groups of people within the same
country.

Collective rights: the rights of groups to protect their interests
and identitics.

Convention: binding agreement between states; used synony-
mously with treaty and covenant. Conventions are stronger
than declarations because they arc legally binding for the
governments that have signed them. When the UN General
Assembly adopts a convention, it creates international
notins and standards. Once a convention is adopted by the UN
General Assembly, membsr siates can ratify it, promising to
uphold it and integrate into their national law. Governnents
that violate the standards sct forth in a convention can then be
censured by the UN. There is a requirenient that govermments
have to report on how well they do on human righis,

Convention on Elimination of All Forms of Discrimination
Againsi Women (Women’s Convention): the international
document prohibiting discrimination against women and
requiring governments to ensure the equality of women; it
was adopted in 1979, and entered into force in 1981,

Convention on the Rights of the Child (CRC): the intemation-

al document setting civil, cultoral, economic, social, and
political rights for children; it was adopted in 1989, and
entered into force in 1990,

De facto refugees: people who leave their country in fear, but
do not apply for refugee status in their new country. Some
people may flee from their homes and then move (o another
country where they live without permission.

Declaration: document slating agreed standards bul which is
not legally binding. UN conferences, such as the 1993 UN
Conference on Human Rights in Vienna produced two
declarations: one written by governmenl representatives and
one by non-governmental organisations (NGOs). The UN
General Assembly often issues influential but legally
nenbinding declarations.

Decoration: the practice of getting young people involved in
supporting adult-inspired issues they do not quite understand
(e.g. young people in & demonstration singing a song about
the issues written by someone else, but without prior
opportunity to understand the issue themselves).

Democracy: a system of government defined by separation of
powers, free clections, pluralism, respect of human rights
and freedoms, rule of the majority and protection of minoritics.
In a democracy the power belongs to the people which,
through free elections, is delegated for a period of time (e.g.
five years) to elected representatives who make public deci-
sions. People’s rights are protected by the rule of law and
authorities themsclves bave to obey the law and (o punish
injustices. They are accountable to the people.

Deportation: is the forcible removal of a person from a country
to another, often their home country.

Disabled people: people with a permanent illness or injury that
makes it difficult for them to move about or perform
differcnt activities.

Ethnicity: the quality of belonging to an ethnic community, i.e.
a group of people who feel a shared sense of identity and
solidarity on the basis of a common language, religion, culture,
history or race.

Echnic group: group whose members feel a shared sense of
identity and solidarity on the basis of a shared language,
religion, culture, history, or race.

Ethnic identity: reality and process through which people
identify themselves and are identified by others as members
of a specific ethnic growp.

Ethnic nationalism; ideology thai supports political move-
ments teward the formation and existence of a nation state
compaosed of either the members of a single ethnic group, or
a group whose culture dominates the other ethnic groups
resident in the nation state.

Ethnic relations: presence and interaction of members of
different ethnic groups.

Ethnic solidarity: sense and degree of cohesion felt by mem-
bers of an ethnic group.

Exceptional Leave to Remain: an immigration status given by
the British government which enables a person to remain in
Britain for one year before permission for renewal is
requested. People with exceptional leave to remain may
work, but they cannot bring in their family for four years.

Gender identity: this is the individual’s innermost concept of

* The definitions used here are those thar refer specifically to human rights, social sciences and other issues reised in this book
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self as “masculine” or *feminine”. Gender identity is what
we perceive and call ourselves. Masculine and feminine
characteristics are constructed depending on time and place.
It is what we perceive and call ourselves.

Genocide: the systematic killing of people because of their
race, ethnicity ar religion.

Human rights (HR): basic standards for a life lived in dignity,
which altows individuals and communities to develop fully;
they establish what a pecson is allowed to be, to have and o
do, just for the very simple reason that they are human beings.

Impaired: a person whose ability to hiear, speak or see has been
damaged but not destroyed completely.

Internally displaced people: people who have left their homes
because of war or human rights abuses, but have not crossed
an international border. There are about 25 million internally
displaced people in the world. They are not recognized as
refugees.

International Customary Law: law that becomes bindiug vn
states although it 1s not written, but is adhered to due to custom,
When enough states have begun to behave as though
something is law, it becomes law by use. This is one of the
main sources of international law.

Labour force: all of the people in a nation who are legally
allowed to work and who arc cither employed or actively
looking for work.

Manipulation: the practice of controlling or influencing young
people’s voices by unfair means {g.g. adults who produce a
publication that includes drawings by young people, bul
with no participation from the latter in sclecting the drawings
or editing).

Member states (depending on context): countries that are
members of the United Nations; countrigs that are members
of the Curopean Union

Military coup [ku:]: when a group of soldiers takes over from
existing military or political power, usually by force. |

Militia: people who are trained as soldiers but are not part of
an official army.

Nationalism: 1. desire by a group of people of the same race,
origin, language to form an independent country; 2. the
belief that your own country is better than any other country.

Natural rights: rights that belong to people simply because
they are human beings; usually the right 10 live securely, w
own property and to be frec.

Nonbinding: referring to a document, such as a declaration,
that carties no formal legal obligation. [t may however, carry
mora! obligations or attain the force of law as International
Customary Law.

Nongovernmental organisations {NGOs): organisations
formed by civil society (e.g. Amnesty International,
International Human Rights Watch). Among other things,
NGOs monitor the proceedings of human rights, They alse
play a major ole in influencing UN policy. and many of
them have official consultative status at the UN.

Ombudsman: a commissioner appointed by a couatry’s
legislature to hear and investigate complaints by private
citizens against government offtcials or agencies.

Participation: refers to young people being actively involved
in developing their full potential by identifying their own
needs, co-constructing strategies to address these needs, and
assessing lhe extent to which these strategies have met their
needs,

Perpetrator: a pecson who commits a crime or does something
considered wrong, such as discriminating or infringing
human rights.

s

Political correctness: the correct use of language « avoid
giving offence {e.g. handicapped versus disabled) ¢, partic-
ular groups or individuals within society.

Prejadice: a judgment or opinion formed before the facts are
known, preconceived idea, lavourable, or more usually,
unfavourable,

Protocol: the system of rules on the correct and aceeptable way
to behave on official occasions.

Raciat diserimination: action occurring when someone is
treated less favourably because of their skin colour, or racial,
national or ethnic origin. Discrimination is prefudice in
action.

Ratify, ratification: process by which the legislative body of a
state confirms a government’s action in signing a (reaty, a
commitment to bring national treaties into domestic law,

Recession: a deeline in the level of national economic activity,
usually measured by the decline in real Gross Domestic
Product {GDP} (produs intern brut} over the previous six
months.

Repatriation: returning a person to their home country. When
an appeal for asylum has been turned down. There are two
kinds of repatriations: forcible and voluntary,

State; political entity with clear boundaries. Characteristics:
sovereign over its own territory, ¢stablished criteria for citi-
zenship, one system of law for all, state-backed institutions
of socialization (e.g. education system), national anthem,
flag, currency.

Stereotype: a fixed and uninforimed belief beld about a group
which allows for no individuality or critical judgement and
which auributes individual traits to the whole group

The European Couri of Human Rights: Buropean body
founded in 1959 and restructured in 1998, being sel up in
Strasbourg, France, to supervise the application of the rights
guaranteed in the European Convention on Human Rights
together with the European Commission for Human Rights
(founded in 1954).

Tokenism: the practice of giving official favour to representatives
of special/ minority groups only to produce an appearance of
laieness or to satisfy legal requirements {c.g. a Mative
American or a disabled person on the panel, or adulls whe
are concerned with giving young people a voice but fail to
do it appropriately).

UDHR: abbreviation for Universal Declaration of Human
Rights: it is the primary UN document establishing human
rights standards and norms, adopted by the General
Assembly on the 100 of December, 1948; UDHR stated that
every human being has fuondamental rights, shall live securely,
and enjoy lrecdom.

United Nation High Commission en Human Rights
(UNHCHR): body formed by the Ceonomic and Social
Council (ECOSOC) of the UN to deal with human rights:
one of the first and most important bodies.

United Nations General Assembly: one of the principal bodies of
the UN, consisting of representatives of all member states. The
General Assembly issues declarations and adopts conventions
on human rights issues, debates relevant issues, and censures
states that violate human rights. The actions of the General
Assembly are governed by the United Nations Charter,

Victim: a person whose human rights are violated.

Volunteer: a person who works for an organization but is not
paid for what they do.
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List of websites for additional human rights organizations
(in alphabetical order) '

Americans with Disabilitles Act Technical Assistance http://www,adata org

Amnesty International hitp://www.amnesty.org

AREDDO - Asociatia Romana pentre Edueatie, pentru Democratie 5i Drepturile Omului hitp://www.debue.at
Asociajia pentru Apararea Drepturilor Omului ~ Comitetul Helsinki (APADOR-CH) http:/apador.org

Aven Ameniza — an organization specialized on public policies for the improvement of the Roma situation.

http:/ rom nr

Black Britain - Aims t¢ promote black achievements in Britain and carries report, adverts and job vacancies
http:Avww.blackbritain.org

Britkid - hitp://www.brjtkid.org - aims to give young people information and provides online games and role playing situations
Catbolics against Capital Punishment http://www.cacp org

Centre for Citizenship Studies in Education hitp://www.le.ac.uk/education/centres/citizenship

Charter88 - a voluntary sector organization campaigning for constitutional reform, himan rights and a modern democratic
system in Britain http://charter88,org.uk

Council for Education in World Citizetship http://www.cewc.org.uk

Council of Europe http.//www.hymanrights.coe.int

Commission for Racial Equality http:/www.cre gov.uk

Disability Rights Commission hitp://www.drc-gb org

Equal Opportunities Committee http://www.eoc.gov.uk

European Union http:/fwww.europa.gu.int

Eurcpean Commission against Racism and Intolerance http://www.coe.int/ [/E/human_rights/Ecri/1-ECRI/

Food and Agriculture Organization of the United Nations (FAQ) fitp://www.fao.org
Fondation des Droits de I'Homme au Travail http://www,fdht org |

Human Rights Watch hitp://www hrw.org
British Government’s Home Office Racial Equality Unit hittp://www homeoffice govukinew_indexs/index racial-equalify,him |

International Committee of the Red Cross (ICRC) hitp://wwivicre.org

International Helsinki Federation for Human Rights (IFHR) hitp:/www, ibf-hrorg

International Labour Organization (ILO) http:/www.ilo.org

International Save the Children Alliance http://www savethechildren pet

International Working Group on Racism and Xenophobia, IMRAX hetp://www.diversity-online.org

Liga Pro Europa (based in Térgu Mures) www.proeuropa.ro
Monsaric - global provider of agrienltaral produets and integrated solutions that bring together chemicals, seeds, and

biotechnology traits hilp.//www.monsanto.com
Office of the United Nations High Commissioner for Human Rights (OHCHR) http://www.unhchr.ch

Ontario Consultants on Religious Tolerance hup./fwwrw religioustolerance.org .
OXFAM International - a confederation of NGOs with the aim to find lasting solutions to poverty, suffering and injustice
hitp:/ oxfamintermnati

Peace Child International http.//www.peacechjld.org

Pro Demeocracy association with the mission to keep strong the Romanian democracy through stimulating civie
participation hitp:/'www.apd.ro .
Romani Criss — Roma Center for Social Interventions and Studies hp/Awww Romnews.com
Refugee Council UK htip:/'wwwirefugeccoungil.org.uk

Salvati Copiii http://www.salvatj.copiii.roknet.ro

Save the Children http:.//savethechildren.org

SEF Foundation [Equal Opportunities for Women] - (based in 1ASI, Romania) www.sefro
The Disability Rights Activist hitp://www.disrights.org

The Disabled People’s Association Singapore http://www.dpa,org.sg

The Oasis of Peace Neve Shalom — Wahat al Salam [ttp://www nswas.com

United Nations hitp://'www.un.org

United Nations™ Children Fund (UNICEF) http:/www unicef.org
United Nations Development Programme (UNDP) http./Awww.undp org

United Nations Educational, Scientific and Cultural Organization (UNESCO) hitp://www.unesco.org
United Nations High Commissioner for Refugees (UNEHCR) http: A www unher.ch

World Health Organization (WHO) hup://www.who.int

¥B — the words it bold represent the main working fields of (he organisations on the list. The websites can pravide you with extra information
on some of the topics in the units
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Universal Declaration of Hyman Rights
Adopted and proclaimed by General Assembly resolution 217 A (III) of 10 December 1948

On December 10. 1948 the General Assembiy of the United Nations adopted and proclaimed the Universal Declaration of Human
Rights the fill text of which appears in the foillowing pages. Following this historic gt he Assembly called upon all Member ¢oyn-
tries to publicize the text of the Declaration and “to cause it to be disseninared, displayed, read and expounded principally in
schaals and other educaiional institutions, without distinction based on the political stapys of ‘vountries or territories. "

PREAMELE

Whereas recognition of the inherent dignity and of the equal
and inalienable rights of all members of the human family is the
toundation of freedom, justice and peace in the world,

Whereas disregard and contempt for human rights have resulted
in barbarous acts which have cuiraged the conscience of
mankind, and the advent of a world in which human beings
shall enjoy freedom of speech and belief and freedom from fear
and want has been proclaimed as the highest aspiration of the
common people,

Whereas it is essential, if man is not to be compelled to have
recourse, a5 a last resort, o rebellion against tyranny and oppression,
that human rights should be protected by the rule of law,
Whereas it is essential to promote the development of friendly
relations between nations,

Whereas the peoples of the United Nations have in the Charter
reaffirmed their faith in fundamental human rights, in the digui-
ty and worth of the human person and in the equal rights of men
and women and have determined to promote social progress
and better standards of life in larger freedom,

Whereas Member States have pledged themselves to achieve,
in co-operation with the United Nations, the promotion of utiver-
sal respect for and observance of human rights and fundamental
freedoms,

Whereas a commeon understanding of these rights and freedoms
is of the greatest importance for the full realization of this pledge,

New, Therefore THE GENERAL ASSEMBLY prociaims

THIS UNIVERSAL DECLARATION OF HUMAN RIGHTS as
a common standard of achievement for all peoples and all
nations, to the end that every individual and ¢very organ of society,
kecping this Declaration constantly in mind, shall sirive by teaching
and education to promote respect for thesc rights and freedoms
and by progressive measutes, national and international, to secure
their universal and effective recoguition and observance, both
among the peoples of Member States themselves and among the
peoples of territories under their jurisdiction.

Article 1. All human beings are born free and equal in dignity

and rights, They are endowed with teason and conscience and
should act towards one another in a spirit of brotherhood.

Article 2. Everyone is enlitled to all the rights and freedoms set
forth in this Peclaration, without distinction of any kind, such
as race, colour, sex, languags, religion, political or other opinion,
national or social origin, property, birth or other status. Further-
more, no distinction shall be made on the basis of the political,
Jurisdictional or international status of the country or territory to
which a person belongs, whether it be independent, trust, non-
self-governing or under any other limitation of soversignty.

Article 3. Everyone has the right to life, liberty and security of
person,

Article 4. No one shall be held in slavery or servitude; slavery
and the slave trade shall be prohibited in all their forms.

Article 5. No one shall be subjected ta torture or to cruel, inhuman
or degrading treatment or punishment,

Artlele 6, Everyone has the I‘ight to l‘ccognitign e\rcrywhe]'e as
a person before the law.,

Article 7. All arc oqual before the law and are envitled without
any discrimination to equal protection of the law. All are
entitled to equal protection against any discrimination in viola-
tion of this Declaration and against any incitement to such
discrimination.

Article 8. Everyone has the right to an effective remcdy by the
competent national tribunals for acts violating the fundamental
rights granted him by the constitution or by law.

Article 9. No one shall be subjected to arbitrary arrest, detention
or exile.

Article 10. Everyone is entitled in full equality to a fair and
public hearing by an independent and impartial tribunal, in the
determination of bis rights and obligations and of any criminal
charge against him.

Article 11,

(1} Everyone charged with a penal offence has the right to be
presumed innocent until proved guilty according to law in a
public trial at which he has had all the guarantees necessary for
his defence.

{2) No one shall be held guilty of any penal offence on account
of any act or omission which did not constitute a penal offence,
under national or international law, at the time when it was
committed. Nor shall a heavier penalty be imposed than the one
that was applicable at the time the penal offence was committed.

Article 12. No one shall be subjected to arbitrary interfersnce
with his privacy, family, home or correspondence, nor to attacks
upon his honour and reputation. Everyone has the right to the
protection of the law against such interference or attacks.

Article 13.

{1} Everyone has the right to freedom of movement and resi-
dence within the borders of each state.

(2) Everyone has the right to leave any country, including his
own, and to return to Lis country,

Article 14,

(1) Everyone has the right to seek and to enjoy in other coun-
iries asylum from persecution.

(2} This right may not be invoked in the case of prosecutions
genuinely arising from non-political crimes or from acts
contrary to the purposes and principles of the United Nations.
Article 15,

(1} Everyone has the right to a nationality.

(2) No one shall be arbitrarily deprived of his nationality nor
denied the right to change his nationality.

109



Article 16.

(1} Men and women of full age, without any limitation due to
tace, nationalily or religion, have the right to marry and to
found a family. They arc entitled to equal rights as to marriage,
during marriage and at its dissolution.

(2) Marmiage shall be entered into only with the free and full
consent of the intending spouses.

(3} The family is the natural and fundamental group unit of
society and is entitled to protection by society and the State,

Article 17,

(1) Everyone has the right to own property alone as well as in
association with others.

(2) No ane shall be arbitrarily deprived of his property.

Article 18. Everyone has the right to freedom of thought,
conscience and religion; this right includes freedom to change
his religion or belief, and freedom, either alone ot in community
with others and in public or private, (o manifest his religion or
belief in teaching, practice, worship and observance.

Article 19, Evervone has the right to freedom of apimion and
expression; this right includes fresdem to hold opinions with-
oui interference and te seek, receive and impart information
and ideas through any media and regardless of fronticrs,

Article 20,

{1} Everyone has the right to freedom of peaccful assembly and
association.

{2) No one may be compelled to beleng to an agsociation,

Article 21.

(1) Everyone has the right to take part in the government of his
country, directly or through freely chosen representatives,

(2) Gveryone has the right of equal access to public service in
his country.

(3) The will of the people shall be the basis of the authority of
government; this will shall be expressed in periodic and
genuine elections which shall be by universal and equal
sulfrage and shall be held by secrel vote or by equivalent free
voting procedures.

Article 22, Everyone, as a member of socicty, has the right to
social security and is entitled to realization, through national
effort and international co-operation and in accordance with the
organization and resources of each State, of the economic,
social and cultural rights indispensable for his dignity and the
free development of his persenalily.

Article 23,

{1) Everyone has the right to work, to free choice of employment,
to just and faveurable conditions of work and 1o proteclion
against unemployment.

(2) Everyone, without any discrimination, has the right to equal
pay for equal work.

(3) Everyone who works has the right to just and favourable
remuneration ensuring for himself and his family an existence
worthy of human dignity, and supplemented, if necessary, by
other means of sacial protection.

(4) Everyone has the right to form and to join trade unions for
the protection of his interests,

Avrticle 24. Everyone has the right to rest and leisure, including
reasonzble limitation of working hours and periedic holidays
with pay.

Article 25.

(1) Everyone has the right to a standard of living adequate for
the health and well-being of himself and of his family, including
food, clothing, housing and medical care and necessary social
services, and the right to security in the event of unemployment,
sickness, disability, widowhood, old age or other lack of
livelihood in circumstances beyond his control.

{2) Motherhood and childhood are entitled to special care and
assistance. All children, whether born in or out of wedlock,
shall enjoy the same social protection.

Article 26, (1) Everyone has the right to education. Education
shall be free, at least in the elementary and lundamental siages.
Elementary education shall be compulsory, Technical and
professional education shall be made generally available and
higher education shall be equally accessible to all on the basis
of erit.

(2) Education shall be directed to the tull development of the
human personality and to the strengthening of respect for
human rights and fundamental freedoms. It shall promote
understanding, tolerance and [riendship among all nations,
racial or rcligious groups, and shall further the activities of the
United Nations for the maintenance of peace.

(3} Parents have a prior right to choose the kind of education
that ghall be given to their children.

Acrticle 27.

{l) Everyoune has the right freely to participatc in the cultural
life of the community, to enjoy the arts and to share in scientific
advancement and its benefits,

(2} Everyone has the right to the protection of the moral and
material interests resulting from any scientific, literary or
artistic production of which he is the author.

Article 28. Fveryone is entitled 1o a social and {nternational
order in which the rights and freedoms set torth in this
Declaration can be fully realized.

Artiele 29,

(1) Everyone has duties to the community in which alone the
free and full development of his personality is passible.

{2} In the exercise of his rights and freedoms, everyone shall be
subject only to such limitations as are determined by law
solely for the putpose of securing due recognition and respect
for the rights and frecdoms of others and of meeting the just
requiremertts of morality, public order and the gencral welfare
in a demaocratic society.

(3) These rights and freedoms may in no case be exercised
contrary to the purposes and principles of the United Nations.

Article 30. Nothing in this Declaration may be interpreted as
implying for any State, group or person any right to engage in
any activity or to perform any act aimed a1 the destruction of
any of the rights and freedoms set forth herein.
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Summary of the Convention on the Rights of the Child

Especially rewritten for voung peaple.

A few Articles have been omitted as they deal with technicalities of implementation.

Article 1
Everyonc under 18 years of age has all the rights in this
Convention,

Article 2

You have these rights, whoever you are, whoever your parents
are, whatever colour you are, whatever sex or religion you are,
whatever language you speak, whother you have a disability, or
whether you are rich or poor.

Article 3
Whenever an adult has anything to do with you, they should do
whal is best {or you.

Article 6
Everyone should recognise that you have the right to live.

Article 7

You have the right to have a name, and at your birth, your name,
your parents’ names and the dale should be written down. You
have the right to a nationality, and the right to know and be
cared for by your parents.

Article 9

You should not be separated from your parents unless it is for
your own good. For inslance, your parents may be hurting you
or not taking care of you, Also, it your parents decide to live
apart, you will have to live with one or the other of them, but
you have the right to contact both parents easily.

Article 10
If you or your parents are living in separate countries, yvou have
the right to gel back together and live in the sume place.

Article 11
You should not be kidnapped, and, if you are, the government
should try their hardest to get you back.

Article 12

Whenever adults make a decision which will allect you in any
way, you have the right to give your opinion, and the adults
have to take that seriously.

Article 13

You have the right o find out things and say what you think
through speaking, writing, making arl etc., unless it attacks the
rights of others,

Article 14

You have the right to think what you like and be whaiever reli-
gion you want to be. Your parents should help you learn what is
right and wrong.

Article 15
You have the right to meet, make friends and make clubs with
ather people, unless it interferes with the rights of others,

Article 16
You have the right 0 a private life. For instance, you can keep
a diary that other people are not aliowed to see.

Article 17

You have the right to collect information from radios, newspapers,
television, books etc, from all around the werld, Adults should
make sure that you get information you can understand.

Article 18
Both of yout parents should be involved in bringing you up and
they should do what is best for you.

Article 19

Ne one should hurt you in any way. Adults should make sure
that you are protected from abuse, violence and neglect. Even
your parents have no right to hurt you

Article 20

If you do not have any parents, or if it is not safe for you to live
with your parents, you have the right to special protection and
help.

Article 21
If you have f0 he adopted, adults should make sure that
everything is arranged in the way that is best for you.

Article 22

If you arc a refugee (mcaning you have to leave your own
country because it js not safe for you to live there) you have the
right to special protection and help.

Article 23

If you are disabled, either mentally or physically, you have the
right 19 special care and education to help you grow up in the
same way as other children,

Article 24

You have a right to good health. This means that you should
have professional care and medicines when you are sick. Adults
should try their hardest to make sure that children do not get
sick in the first place by feeding and taking good care of them.

Article 27

You have the right to a good enough “standard of living”, This
means that parents have the responsibility to make sure you
have food, clothes, a place to live, ¢te. [ parents cannot afford
this, the governmeiit should help,

Atrticle 28

You have a right to education. You must have primary education,
and it must be tree. You should also be able to go 1o secondary
school.

Article 29
The purpose of your education is to develop your personality,
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talents and mental and physical abilities to the fullest, Education
should also develop your respect for your parents, your cultural
identity and for the cultural background and values of others,
and prepare you lo live responsibly and peacefully, in a free
society, understanding the rights of other people, and respecting
the environment,

Article 30

[f you come from a minority group, you have the right to enjoy
your own culture, practise your own religion and use your own
language.

Article 31

You have a right to play and leisure,

Article 32

You have the right to be protected from working in places or
conditions that are likely to damage your health or get in the
way of your education. If somebody is making money out of
your work, you should be paid fairly.

Article 33
You have the right to be protected from illegal drugs and from
the business of making and selling drugs.

Article 34

You have the right to be protected from sexual abuse. This
means that nobody can do anything to your body that you do
not want them to do, such as touching you or taking pictures of
you or making you say things that you don’t want to say,

Article 35
No one is allowed to kidnap or sell you,

Article 37

Even if you do something wrong, no one is allowed to punish
you in a way that humiliates you or hurts you badly. You should
never be put in prison except as a last vesort, and, if you are put
in prison, you have the right to special care and regular visits
with your family.

Article 38

You have a right to protection in times of war. If you are under
fifteen, you should not have to be in an army or take part in a
battle.

Article 39
If you have been hurt or neglected in any way, for instance in a
war, you have the right to special care and treatment.

Article 40

You have the right to defend yourself if you have been accused
of committing a crime. The police and the lawyers and the
Judges in court should treat you with respect and make sure you
understand everything that is going on,

Article 42

All adults and all children should know about this Convention.
You have a right to learn about your rights and adults should
learn about them too.

Summary by UNICEF
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